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CHRISTOPHER RUSZKOWSKI SUSANA MARTINEZ
SECRETARY-DESIGNATE OF EDUCATION Governor

August 6, 2018
Dear Public Education Commissioners:

Enclosed is the 2018 Charter School Application Final Analysis and Recommendation for Raices
del Saber Xinachtli Community School applying for a state charter in Las Cruces, NM to serve
grades K - 5 and represented by founders, Lucia V. Carmona and Jane Asche. The staff at the
Charter Schools Division (CSD) along with a team of independent reviewers gave full
consideration to the information gathered in this process.

The CSD has provided evidence and rationale gathered from the independent reviewers’ team
analyses and interviews to fully support the recommendation in this evaluation.

Thank you all for your hard work and dedication to ensure that New Mexico’s Charter Schools
provide innovative, quality education to New Mexico’s students.

Sincerely,

Katie Poulos
Assistant Secretary of Education
Options for Parents and Families
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l. Recommendation

[] APPROVE

Overall the application is complete and adequate; and during their Capacity Interview, the applicant(s)
demonstrated a clear capacity to implement the academic, organizational and financial management
plans as described in the application. Nothing was identified that would indicate the applicant(s) do not
have the experience, knowledge, and competence to successfully open and operate a charter school.

[] APPROVE WITH CONDITIONS

Overall the application is complete and adequate; and during their Capacity Interview, the applicant(s)
demonstrated a general capacity to implement the academic, organizational and financial management
plans as described in the application. However, the CSD has identified some specific concerns that
would need to be addressed during the planning year. The CSD has listed the noted concerns and
conditions to address the concerns below. If the PEC determines that there are any additional
conditions that need to be addressed, those should be noted during the public hearing and all approved
conditions negotiated in the final contract.

PROPOSED CONDITIONS

Xl  DENY

Overall the application is either incomplete or inadequate; and/or during their Capacity Interview, the
applicant(s) did not sufficiently demonstrate the experience, knowledge, and competence to
successfully open and operate a charter school.

The Charter Schools Act, in paragraph 1 of Subsection L of Section 22-8B-6 NMSA 1978, states that a
chartering authority may approve, approve with conditions or deny an application. A chartering
authority may deny an application if:

(1) the application is incomplete or inadequate;

(2) the application does not propose to offer an educational program consistent with the
requirements and purposes of the Charter Schools Act;

(3) the proposed head administrator or other administrative or fiscal staff was involved with
another charter school whose charter was denied or revoked for fiscal management or the
proposed head administrator or other administrative or fiscal staff was discharged from a
public school for fiscal mismanagement;

(4) for a proposed state-chartered charter school, it does not request to have the governing
body of the charter school designated as a board of finance or the governing body does not
qualify as a board of finance; or

(5) the application is otherwise contrary to the best interests of the charter school’s projected
students, the local community or the school district in whose geographic boundaries the
charter school applies to operate.

CHARTER SCHOOLS DIVISION

By:

Katie Poulos, Assistant Secretary of Education - Options for Parents and Families
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1. Overall Score Sheet

Applicant School’s

Section Points Received Possible Points
Application Overall Score 198 284
e Education Plan/Academic Framework 54 84
e Organizational Plan and 90 132
Governance/Organizational Framework
e Business Plan/ Financial Framework 34 44
20 24

e Evidence of Support

Capacity Interview Overall Score 50 92

Overall Score — Application and

Capacity Interview 376

Il. Explanation Regarding Use of the Score Sheet

In the Recommendation and Final Analysis, the PED has considered the overall score in the
written application as evaluated by an external team which includes a licensed New Mexico
administrator, teacher, and business official; responses provided during the Capacity Interview
that was conducted by the external review team; feedback expressed at the Community Input
Hearing on July 20, 2018, as well as information obtained from the letters of support or
opposition received after the Community Input Hearing; and additional relevant information.

Also please note two additional considerations:

e First, the CSD does not score the community input hearing, but may reference it in this
Recommendation and Final Analysis to document any pertinent information offered
that contradicts or affirms what was found in the application.

e Second, if the applicant school did not answer any prompt (question) because that
prompt did not apply to the applicant school (e.g., the applicant school will be an
elementary school and so did not provide responses to graduation-related prompts),
then the CSD adjusted the total possible points in the application section where the
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non-applicable item(s) is found, as well as in the final score. For this reason, you may
see varying possible total points from application to application.

lll. Final Analysis

. . . . Applicant School’s
Application Section Points Received Possible Points
EDUCATION PLAN/ACADEMIC FRAMEWORK 54 84

Evidence/Statements Supporting Score in this Section:

The applicant review team found this section to be complete but inadequate. The applicant scored
“Meets Criteria” in three (3) areas and “Approaches the Criteria” in ten (10) areas. One area
(Graduation Requirements) was not applicable.

According to the evaluators, with respect to the application, the following areas were found to be
inadequate for the reasons described:

I.B. Mission Specific Indicators

“The applicant’s narrative provides a mission-specific goal written in the SMART format. The goal is to
attain “annual growth in Spanish by 5 points as measured by the IPT and IPT 1 and .5 annual growth in
English for English Learners as measured by WIDA ACCESS 2.0.” Rating categories that include measures
and metrics were included. However, it is not clear how the specified goal is rigorous and attainable.”

A school-specific question (#16) was asked in the capacity interview on this topic and was scored as
“Falls Far Below the Criteria”. The review team reported that “The team’s response did not
conclusively state how the specified goal is rigorous for its target population, what specific resources led
to that conclusion, and what supports the team’s explanation.”

I.C. Curriculum/Ed Program/Student Standards

“[W1hile the applicant’s response provides comprehensive information on the curricular resources
that make up the school’s curriculum, it does not fully detail the action steps for developing and
organizing the curriculum. For example for February 2019 it states: “Develop Framework for instruction
for all content areas using state standards and WIDA Spanish Language Development Standards as
guides. (LCPS Math and ELA Scope and Sequence will be used as a starting point). Merge readers and
writers workshop into the English Language Arts (ELA) curriculum and identify books to purchase for the
book room.” No additional information is provided to show how that “Framework” would be developed
to ensure the curriculum aligns with the CCSS, NM Content Standards, and the proposed school’s
mission. In another example, the timeline in the narrative indicates that the Curriculum and Instruction
Team will meet on a monthly basis between March through May, 2019 in order to finalize the scope and
sequence for all instruction units. It is not clear how the team will complete the development of the
scope and sequence for all units included in the school’ s curriculum plan, which include Dual
Language/ELA, Math, and Inquiry-based science and social studies.”
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I.F.(1a) Special Education Identification

“Although, the applicant’s response provides a thorough plan for identifying students with special
needs, it minimally addresses a process for identifying students for gifted education and does not
provide substantial information to describe what instructional support and services will be provided to a
student identified as gifted. Furthermore, the narrative does not specify what supports will be provided
for the spectrum of needs that students with IEPs may present. Lastly, the narrative lacks detail on the
type of training or support that will be provided to teachers and staff to ensure they are able to fulfill
their responsibilities.”

I.F.(1b) Special Education Progress

“[T]he narrative minimally addresses what role the administrator will have in monitoring the
student’s progress and does not address how the school will evaluate the effectiveness of its special
education program and services.”

A school-specific question (#17) was asked in the capacity interview on this topic and was scored as
“Falls Far Below the Criteria”. The review team reported that “The team did not address what the
specific roles and responsibilities the school administrator will have in supporting the needs of the
students and teachers. It was not made clear that specific supports would be provided for students with
disabilities outside of the 90:10 model. Although the team stated that data would be gathered, it did
not specify what information is collected through observations. Finally, no information was provided to
explain how the proposed school will evaluate the effectiveness of the special education program.”

I.F.(2a) ELL Identification

“In regards to addressing how the students will have access to grade level content, the applicant
indicates the school will provide instructional materials for core subjects in both languages and students
will have access to their respective grade level content, however no additional information is provided
to describe how the school will identify the content.”

I.F.(2b) ELL Progress

“[T]he narrative does not clarify the specific responsibilities for the teachers in the team. Another
example in the narrative describes that progress of students will be reviewed monthly by the
Curriculum-Academic Performance Committee but does not address what specific responsibilities this
committee will have in reviewing the data and informing on the data.

Overall, the statements provided in this narrative address a high-level overview of the school’s
process.”

I.G.(1) Assessment Plan

“[T]he applicant’s response lacks clarity in explaining how the results for each assessment will inform
instruction.”

A school-specific question (#18) was asked in the capacity interview on this topic and was scored as
“Approaches the Criteria”. The review team reported that the applicant team described multiple
assessments and indicated that those assessments would be reviewed to analyze the proposed school’s
main goals. “However, no additional information was provided to demonstrate a clear framework for
how data from these multiple assessments drive instruction.”

1.G.(2) Assessment Data
“[T]he applicant does not provide information on the specific timeline and associated costs that go
along with the corrective actions described. Furthermore, the narrative does not provide a process for
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regularly evaluating the effectiveness of its academic program generally and the effectiveness of specific
correction actions or interventions. Lastly, it is not clear in the narrative whether the described
processes meet state requirements.”

1.G.(3) Assessment Communications
“Although, the applicant has identified modes of communication, the narrative does not clarify how
the communication plan is specified for each source of student achievement data included in H.(1).”

Overall, this section of the application is inadequate as only 23% of the responses were rated “Meets
the Criteria” and more than 3 areas (10 areas) were rated “Approaches the Criteria”, with a section
score of 64%.

Applicant School’s

Application Section Points Received Possible Points

ORGANIZATIONAL PLAN AND GOVERNANCE /

ORGANIZATIONAL FRAMEWORK e 132

Evidence/Statements Supporting Score in this Section:

The applicant review team found this section to be complete but inadequate. The applicant scored
“Meets Criteria” in nine (9) areas and “Approaches the Criteria” in thirteen (13) areas. Four areas
were not applicable and not counted (3" Party Relationships and Contracts, Waivers, and
Transportation).

According to the evaluators, with respect to the application, the following areas were found to be
inadequate for the reasons described:

1.LA.(3) New Member Process

“It is unclear how the committee will implement each action step or what the process will be to
recruit and evaluate new members.

Furthermore, the applicant has not identified a complete process for regular and on-going
recruitment. Based on the narrative it is activated only when a vacancy appears on the board.
Additionally, the applicant did not provide a fully-detailed process for vetting its potential members to
ensure they meet the credentials and experience the board is seeking.”

A school-specific question (#19) was asked in the capacity interview on this topic and was scored
as “Approaches the Criteria”. The review team reported that “The applicant’s response did not identify
the steps that will take place to identify viable candidates with accounting and legal expertise through
the networks and firms.”

11.B.(2) Board Evaluation

“However, no responses to their questions are provided in the narrative to identify how the applicant
has thought through the specific steps, timelines and responsibilities as it relates to its school and the
fulfillment of its mission.

Lastly, the applicant’s narrative does not address how the board will focus on and support continuous
improvement. The applicant states, “this cycle of self-assessment needs to be repeated every year to
develop a pattern of continuous improvement in the governance process from year to year. Having
goals, objectives, activities, and data collection plans in place annually will be critical to stay on track for
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a successful application for renewal of the charter five years (plus a planning year) after the initial
charter approval.” No additional details on the goals, objectives, activities, and data collection were
provided to understand the specificity of the board’s plan.”

11.C.(1) Board Oversight

“The applicant's response provides a limited plan for monitoring the academic, financial and
organizational performance of the school because it lacks the specificity of the timelines and criteria or
standards used during the monitoring and evaluation process.

...... the table or narrative do not address the criteria or standards that will be used to ensure the
board is “well-informed on the outcomes of these assessment in order to hold the principal accountable
for the academic and mission related outcomes of the school.” ..... These assessment tools and results
do align with several of the key components noted in the narrative.

The applicant’s response to monitoring the organizational and financial performance of the school
minimally addresses the process the Governance Board will use to oversee and monitor its
performance. Although the applicant has identified indicators that will be monitored and evaluated, the
narrative lacks information on the timelines and criteria or standard that will be used to determine the
school is fulfilling its mission.”

11.C.(2) Hiring Head Admin

“[T]he applicant’s narrative does not specify the criteria or standards used in the screening tool since
the tool has not been established. According to the applicant, “..... a screening tool will be established
with criteria and ranking based on job description and Board expectations of this position.....

Although the narrative provides the preferred skills/experience required for a head administrator, it
did not explain why and how those skills/experiences ensures the school leader has the capacity to
operate a success, high-quality public school or how it takes into account the mission of the school.”

11.C.(4) Principal Evaluation

“[1]t was not clear how the plan addresses the mission and goal of the proposed school.”
11.D.(1) Org Chart & Relationship

“[Blased on the narrative and the organizational chart it was unclear how the Director of Operations
and Community Engagement communicates with the Concilio (Parent Council).”

11.D.(2) Staff Job Descriptions

“[T]he applicant’s narrative lacks specific details on the license requirements for
a Pre K - 12 Educational Assistant and does not identify the reporting lines for the business manager,
Certified Bilingual Teacher, Special Education Teacher, and Educational Assistant in the narrative and
the job descriptions for the identified positions.”

11.D.(3) Staffing Plan
“[T]he applicant’s response provides a minimal description of a plan for how the school will adjust
the staffing needs to respond to budget shortfalls.”

11.D.(4) PD/Novice Membership

“[T]he plan lacks any detail on how the general professional development plan and mentorship plan
are supported by a budget and the process used to address specific professional development needs
that are teacher-specific. Although the narrative states, “Mentoring sessions will be tailored to
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individual teacher needs”, it does not include the action steps and associated costs on how those needs
will be identified.”

A school-specific question (#20) was asked in the capacity interview on this topic and was scored
as “Approaches the Criteria” because the applicant team did not address the cost for the mentorship
plan.

I.F.(1) PTA
“...however, the response does not elaborate on how it will help further the school’s mission.”

11.G.(1) Recruitment Plan

“[1]t is not clear if the “documented responses of parents and children attending outreach and
recruitment community events” is separate from the data used in the prior statement and how this data
will inform the school annually on the effectiveness of the outreach and recruitment efforts in ensuring
equal access to the school and how the school will use that information to adjust the outreach and
recruitment plan.

Lastly, this plan describes the multiple recruitment activities that will take place, but does not identify
the costs associated with those activities.”

11.K.(2) Food Service

“[T]he response does not adequately identify how the school will fund the food service plan costs
prior to receiving any applicable reimbursements as evident from the following statement, “Raices will
be responsible for all reporting requirements and anticipate that we will have to cover costs for meal
payments until reimbursements for programming from the government are received.” No additional
information was provided to describe how the school plans to cover those costs.”

1I.L.(2) Facility Identification

“Although, several facilities have been identified, not all of them include information on whether a
building meets state requirements, occupancy, adequacy and/or ownership. However, the applicant has
identified a viable option located at 201 E. Loham. This facility had been a charter school and currently
has E-occupancy and meets the requirements.

The applicant’s response mainly focuses on providing minimal details on the facilities researched but
does not include specific action steps and responsible parties for ensuring the school is ready for the
opening date. Additionally, the narrative lacks clarity on the preparation for facilities without E-
occupancy will be funded.”

Overall, this section of the application is inadequate as only 41% of the responses were rated “Meets
the Criteria” and more than 3 areas (13 areas) were rated “Approaches the Criteria”, with a section
score of 68%.
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Points Received Applicant School’s

Application Section Possible Points

BUSINESS PLAN/ FINANCIAL FRAMEWORK 34 44

Evidence/Statements Supporting Score in this Section:

The applicant review team found this section to be complete but inadequate. The applicant scored
“Meets Criteria” in four (4) areas, “Approaches the Criteria” in three (3) areas, and “Falls Far Below
the Criteria” in one area*.

According to the evaluators, with respect to the application, the following areas were found to be
inadequate for the reasons described:

111.B.(4) Budget Adjustments

“Although, the applicant details possible strategies to budget shortfalls, the narrative does not clearly
explain how these strategies are viable and realistic and based on financial expertise. Additionally, the
narrative explains that the applicant has identified other sources of funding to cover ancillary services
costs for its special education population but does not identify where those funds are coming from. The
applicant states, “We will plan for these expenses through other sources of funding which we have been
actively pursuing already and have already received confirmation from several Foundations that they
will be supporting Raices if the charter is approved.” A commitment from NACA was detailed in the
narrative for the amount of $50,000 to be used in start-up costs. It is unclear if this amount is allotted to
ancillary services or other costs, as it is not reflected in the budget.”

111.C.(1) *Financial Oversight
“The applicant’s narrative and internal control procedures (Appendix H) are not fully developed and
lack details on how the school will effectively:
e Safeguard assets
e Segregate its payroll
e Segregate cash and check disbursement duties
e Provide reliable financial information and promote operational efficiency
The response minimally addresses how the audit will ensure compliance with state requirements. No
additional information is provided to ensure the school is maintaining reliable financial information on
its own.
Furthermore, the narrative does not address whether its procedures are based on the professional
judgment of experienced, licensed, school business officials and does describe a complete process for
regularly evaluating compliance with the internal control procedures.”

11l.C.(2) Financial Staff

“[Blased on the budget, it is unclear whether the Business Manager is an employee or contracted.
The lack of this information implicates whether the applicant has identified the appropriate
qualifications for this individual. The budget allows for an Office Manager in the personnel section and
for Business Manager Services in the other expenses section of the budget.”

A school-specific question (#23) was asked in the capacity interview on this topic and was

scored as “Approaches the Criteria”. The review team reported that “The applicant team states that for
the first few years the business manager will be contracted until the proposed school has sufficient
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budget to employ a manager. No additional detail was provided on whether the qualifications change
for a contractor.

111.C.(3) Governance Finances

“The applicant’s response minimally focuses on the formation of the audit and finance committees. It
begins by detailing how the Governance Board will act as a Board of Finance and simply states the board
will establish both committees. No additional information is provided to describe how they will be
formed or how each committee will ensure proper legal and financial oversight.”

Overall, this section of the application is inadequate as only 50% of the responses were rated “Meets
the Criteria”, three (3) areas were rated “Approaches the Criteria”, and one (1) area was rated “Falls
Far Below the Criteria”, with a section score of 77%.

. . . . Applicant School’s
Application Section Points Received Possible Points
EVIDENCE OF SUPPORT 20 24

Evidence/Statements Supporting Score in this Section:

The applicant review team found this section to be complete and adequate. The applicant scored
“Meets Criteria” in three (3) areas and “Approaches the Criteria” in one (1) areas.

The area rated as “Approaches the Criteria” was section IV.D. Innovation. According to the evaluators,
with respect to the application, this area was found to be inadequate, as follows:

“Although the applicant provides a clear overview of the qualities and characteristics that make up
the school’s educational model and mission, it does not provide a compelling explanation for the
demand of this type of model.

A section of the narrative focuses on the history of the culture and roots that was the impetus for the
development of the model and states, “The uniqueness and innovation of our proposed school is meant
to support local public education and its efforts to prepare students to enter a culturally diverse, multi-
lingual, technologically challenging world where “thinking outside the box” is more a necessity than a
cliché.” However, no additional information is provided to support how the applicant team knows there
is a compelling demand for this educational program within the targeted geographic area.”

Overall, this section of the application is adequate as most of the responses were rated “Meets the
Criteria” and only one (1) area was rated “Approaches the Criteria”, with a section score of 83%.
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Section Points Received Appllc?nt SCh.OOI S
Possible Points
CAPACITY INTERVIEW 50 92

Evidence/Statements Supporting Score in this Section:

The evaluators asked fifteen standard questions (Questions 1-15) and eight school specific questions
(Questions 16-23). Five (5) responses by the applicant team were scored as “Meets Criteria”. Fifteen
(15) responses were scored as “Approaches the Criteria” and three (3) responses* were scored as
“Falls Far Below the Criteria”. This section demonstrates the application is inadequate and the
applicant team has not demonstrated the capacity to operate an effective, high-quality charter
school.

According to the evaluators, the following responses to the questions in the Capacity Interview were
found to be inadequate for the reasons described:

Question 2 — Educational Plan: Innovation

“Although, the applicant team provided numerous elements that are in alignment with its
educational plan, the team did not prioritize or differentiate between these elements to identify the
most important contribution the proposed school will bring to public education in the target border
community. Furthermore, no supportive details were provided to demonstrate how a contribution is
essential to the success of the proposed school.”

Question 3 — Educational Plan: Mission Implementation

“For most of the areas, the team stated the assessment tool that would be used. For example, to
measure if a student is growing in the art of dialogue, self-reports would be completed. However, no
further details were given by the team to elaborate on how this tool evaluates the effectiveness of its
mission and implementation of it.

In another example, the applicant team stated that multiple assessments to evaluate academic
progress will be used and that time is allotted within the school calendar for teachers to review data,
however, no clear plan was provided to demonstrate how the results of those assessments will evaluate
whether its mission and implementation of it are working.

Lastly, no information was provided by the team on its plan for assessing the areas of critical
thinking/dialogue and parent involvement/enthusiasm and how through its evaluation the applicant can
determine if its mission and implementation of it are working.”

Question 4 — Leadership & Governance
“However, no additional information was provided to clearly connect how its process for bringing
members on board support the success of the proposed school.”

Question 5 — Leadership & Governance

“Although the team described the qualities of a school leader, which align with its mission, it did not
provide a full description on the process for identifying and selecting the school leader nor did the
response include information on how the process supports the success of the proposed school.”
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Question 6 — Leadership & Governance

“While the applicant team has minimally described the two parts that make up the evaluation, it has
not clearly thought through its strategic process for conducting these evaluations. Specifically, there is
no detail on what information is collected to address the questions provided by the applicant team.
Furthermore, the team did not describe how those processes support the success of the proposed
school.”

Question 7 — Leadership & Governance

“It was not clear whether it has been discussed previously with all founding members, as no
additional detail was provided as to how the coaching would take place. In addition, the applicant
team’s response did not clearly indicate how the founders and/or governing body will work with the
principal, teachers and staff to ensure the applicant’s initiatives are succeeding. Furthermore, no clear
description was provided to show how those relationships evolve to ensure the success of the charter
school.”

Question 8 — Leadership & Governance

“It is not clear from the applicant’s response how it will monitor when changes are needed to the by-
laws.

The applicant team’s response defines how by-laws and policies work in general but does not
demonstrate a fully detailed strategic process the proposed school will use to establish and implement
its by-laws and policies. Furthermore, the response does not address how those processes will
contribute to the success of the proposed school.”

Question 9 - Leadership & Governance

“However, no additional details are provided to describe how the proposed school will ensure the
policies and procedures are well-implemented, current and effective.

As it relates to how the applicant team will determine and react when a change is needed, it
indicated that if there is a dysfunction, it will use the core values to determine if the change should take
place. The role of the school leader will be important in this step. It was not clear from the applicant’s
response how the determination will be made or how the core values will be used to make the
determination and what role the school leader has in that process.”

Question 12 - Finance

“The applicant team described their partnership with the NACA school network and indicated they
have access to a grant through the foundation. As the grant does not have any restriction on timelines,
the applicant team knows it can use the funds for curriculum materials and technology. Additionally, the
team noted a possibility of funds through the McCune and Kellogg grants.

The Business manager consultant that was part of the applicant team affirmed the proposed school’s
plan to acquire funding to include setting up a bank account, acquiring furniture, having software
systems in place to interface with PED’s OBMS system.

Although, the applicant team cited several organizations that would potentially provide funding, it
did not clearly detail what progress has been made to acquire those funds or what amounts these
grants may provide to ensure the proposed school has a plan for supplementing the budget.”

Question 14 - *Finance
“The applicant team minimally stated that it would reduce FTEs to appropriate levels if the numbers
are lower. No additional information was provided to describe the implications on the budget/business
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plan or what the next steps would be. Furthermore, no detailed actions and timeframes were described
to address these situations.”

Question 15 - Planning Year

“The applicant team provided the timelines for the planning year and gave a brief overview of when
recruitment for staff will take place and the development of the curriculum. No additional details were
provided to describe the steps that would take place throughout this planning year to include other
components addressed in the written application.”

Question 16 - *School-Specific: Mission specific goals, rigorous and attainable

“The applicant team’s response generally described that research had been conducted on how to
evaluate the progress of students in bilingual education. Additionally, as it pertains to the rigor of the
proposed school’s goal, the team stated that if students are able to “grow”, bi-literacy is rigorous in and
of itself.

The team’s response did not conclusively state how the specified goal is rigorous for its target
population, what specific resources led to that conclusion, and what supports the team’s expectations.”

Question 17 - *School-Specific: Special Education program/services; measures and metrics to be used

“The team did not address what the specific roles and responsibilities the school administrator will
have in supporting the needs of the student and teachers. It was not made clear that specific supports
would be provided for students with disabilities outside of the 90:10 model. Although the team stated
that data would be gathered, it did not specify what information is collected through observations.
Finally, no information was provided to explain how the proposed school will evaluate the effectiveness
of the special education program.”

Question 18 — School-Specific: Assessments to inform instruction

“The applicant team began by describing the multiple assessments that make up its assessment plan
and indicated each assessment will be reviewed to analyze the proposed school’s main goals. The team
discussed the planning time allotted for teachers during the school year. However, no additional
information was provided to demonstrate a clear framework for how data from these multiple
assessments drive instruction.”

Question 19 - School-Specific: Steps to recruit accounting and legal expertise for the board
“The applicant’s response did not identify the steps that will take place to identify viable candidates
with accounting and legal expertise through the networks and firms.”

Question 20 — School-Specific: Costs of professional development and mentorship; where in budget
“The applicant team describes that is has budgeted $500 per teacher for stipends to pay teachers for
their time to attend professional development trainings. Additionally, many professional developments
will be conducted through in-kind contributions. These costs were covered in budget.
The applicant team did not address the cost for the mentorship plan.”

Question 21 — School-Specific: Parental concerns in initial phase (before formal grievance)
“It is unclear from the applicant’s response how and why a parent would have to go through the

parent council before speaking with the principal for a concern.”

Question 23 - School-Specific: Business Manager as employee or contractor and qualifications
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“The applicant team states that for the first few years the business manager will be contracted until
the proposed school has sufficient budget to employ a manager. No additional detail was provided on
whether the qualifications change for a contractor.”

Overall, this section of the application is inadequate as only 22% of the responses were rated “Meets

the Criteria” and only 54% of the possible points were earned for the Capacity Interview.

COMMUNITY INPUT HEARING

During the July 20™ community input hearing in Las Cruces, attendees expressed support of the school.
No representatives of the school district attended the hearing. Fifteen (15) attendees spoke in favor of
the school.

Maria Reyna Salcedo, Principal of an elementary school in Canutillo, Texas, summarized her
letter of support of Mr. Aceves and the Xlnahtli program. See comments in Letters of Support
below.

Rosa Olacio (via the translator) supports the “teachings of our ancestors and our culture”.

Juan Benavidez, Piro Manso Tiwa Pueblo Historian, supports the school but could not remember
its name.

Emma Galindo-Armendariz, an experienced bilingual educator and administrator, read her letter
of support for the 90:10 model. See comments in Letters of Support below.

Yvonne Flores read a letter of support on behalf of Joanne Ferrary, NM State Representative,
which is included below. See Letters of Support below.

Yvonne Flores then read her letter, which is also included below. See Letters of Support.

Alan Brauer, Fellowship Director and Education Team Lead of NACA Inspired Schools Network,
spoke in support of his sponsored fellow, Lucia Carmona. His comments were in support of the
90:10 dual language model that also incorporates indigenous language, culture, and wisdom.
Carrie Hamblen, CEO/President of Las Cruces Green Chamber of Commerce, read a letter which
is included below. See Letters of Support below.

Diane Duran, a member of the Piro Manso Tiwa Pueblo, stated that “there’s a lot of students
that don’t even know that they’re Indian. We're here also to try and support that and help
them learn about their culture.”

Luis Huerta, Associate Professor in College of Education, acknowledged (1) a partnership with
two schools in Las Cruces and one in Gadsden and (2) the multicultural perspective being
offered by Raices.

Thomas Valenzuela, a member of the Piro Manso Tiwa Pueblo, indicated that he had been a
student of Las Cruces Public Schools and did not think Native American culture and beliefs were
depicted well in textbooks. He believes the Xinachtli School will properly represent and will
work with the tribes in the area.

Mr. Valenzuela then submitted a letter from Henry Flores, Governor of Piro Manso Tiwa Indians
of Las Cruces, NM. See comments in Letters of Support below.

Ray Reich has known Mr. Aceves for almost 25 years and has observed his teaching methods
during the six years that he worked at Canutillo Elementary School in Texas. Mr. Reich stated
that the school thrived and went from the lowest in the state to one of the highest during that
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time.

e Olga Morales, a parent, spoke in support of charter schools in general. She explained that her
oldest child, now 24 years old, attended public school and is “still making up deficiencies from
what she lacked during the public school years.” and another child, now 17 years old just
graduated with an Associate’s Degree from La Academia Middle School. She further stated that
the children “need to have an opportunity to grow and to excel not only in English, but in
Spanish.”

e Maria Flores, a parent, (via the translator) said that “the reason that | support 100 percent this
project is because of the language.”

Of the 56 individual people that signed in, 3 were either undecided or did not indicate support or
opposition. The remaining 53 people who signed in were in support of the school. Organizations
represented as supporters of the application include elected officials (2: NM State Legislator Joanne
Ferrary and Las Cruces City Councilor Yvonne Flores), New Mexico Dream Team (2), NACA Inspired
Schools Network (5)—which is the organization that provided the leadership fellowship support and
grant funding to the applicants as they developed their application, Piro Manso Tiwa Tribe (4), and
Xinachtli Project - which is a program developed by one of the founders of the currently proposed
school, Mr. Aceves, for the Indigenous Cultures Institute in San Marcos, Texas (2).

The support for Raices del Saber Xinachtli Community School from the New Mexico Dream Team is
unexpected considering their comments in opposition to all charter schools at the prior hearing, which
state that charter schools take money away from traditional public schools and the PED and PEC should
instead focus on improving traditional public schools rather than opening charter schools. Specifically,
the organization’s political director stated, “And | just can't wrap my mind around how it is that we keep
spending this money into new institutions when we can actually analyze what is happening with the
ones that we already have. And instead of defunding or divesting from other schools, let's make sure
that we make the best with what we already have, instead of pandering to schools that | do not
understand, and | do not know what their real intentions are, especially in the community that | serve,
which is the South Valley. And with that, | would like to say that | think that not looking what we can do
best with the schools that we already have is called mismanagement. And | would hate to call you all
mismanagers of our -- of my child's education and everyone else's education in the state.”

The Public Education Commission asked questions regarding:

e The educational program (Xinachtli Project) and its implementation in other cities
The 10 % year project at Canutillo Elementary in Texas was discontinued. One in Phoenix, AZ
grew to become the Meso-American Studies Program in Tucson, AZ, that was made illegal by
the State of Arizona. It is currently being used at a school in East Los Angeles, CA.
e Assessments and New Mexico Standards
0 Several questions were answered by the team with a simple confirmation or “Yes, it is”.
0 When asked about the goals being rigorous and attainable, the applicant team
responded that rigor is embedded in the standards and that Base 20 system and
biliteracy are rigorous endeavors and therefore the goals are attainable and reasonable.
The team did not provide any evidence or supporting details for these statements.
e Facility
The facility on Lohman used to be a charter school, Las Montanas, and is now partially occupied
by another company. The property is an area that is still available and is E-Occupancy certified
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and can accommodate up to 100 students right now. By the 5" year, the expectation is 220
students. The school is hoping for collaboration with NMSU which is dependent on the approval
form the College of Education. “So that is one of the options; however, we have another
couple.”

e $200,000 from RAZA Group and other funding

0 Lucia Carmona responded “the Raza fund, as well as our foundations, they have, like, a
-- the level of funds that we will be available to -- to access, which -- so that's why we
believe that even if -- if that location, during the planning year, may not be the best, we
still have enough funds to -- to identify the other alternative places that we already
identified may need more funds, may need more resources.” Dr. Nicholas Natividad,
Professor in the Department of Criminal Justice at NMSU, then offered that the facility
on NMSU would still be owned by NMSU and that the $200,000 would be to redo some
of the buildings attached to Myrna’s Village, a pre-K lab school there.

0 There was also discussion about potential support from Kellogg Foundation, NACA
Inspired Schools Network, and McCune Foundation.

0 If/when school is approved, NACA would release funds to hire the administrator for the
planning year and money would be available for three years.

e Respecting the beliefs of indigenous students, as opposed to treating it as literature
The first response was that when guests come to be part of the lesson and give their stories, the
guests will explain that “This is my belief. To me, this isn’t just a story. And the children will
understand it.” Later, another team member discussed how XInahtli lessons and dialogue will
be used and that those methods promote deep respect for one another.

e Staffing

0 The applicant team was asked about contracting a diagnostician for special education
and the team responded that they had spoken “already with a lot of teachers, people
that are interested in this and have different capacities and backgrounds.”

0 When asked if the team had identified a head administrator (or principal), the applicant
responded that they “already have some candidates in mind” but would “go with the
transparent and fair procedures for hiring process” and “proceed with very well-
qualified persons that will fill that role.”

0 The applicant further went on to say, “Business manager position, our favorite
candidate, she has ten years’ experience being the business manager for [La] Academia
[Dolores Huertal, also for ....Alma d’Arte, zero findings for the last several years, which is
exceptional. .....She’s one of our cofounders and also one of our supporters on this
process to write financial procedures and provide all guidance on those lines.”

e Governance Board membership and subcommittees
The applicant team admitted that there are two areas that need to be better represented on
the board: good accounting background and legal expertise. The commission responded and
stressed the importance of strong financial knowledge on the Governing Board.

The last two bullets above are the most alarming. One of the main reasons that charter schools fail is
due to financial matters. The statement made by the applicant team that the two schools served by the
proposed Business Manager had “zero findings for the last several years” is simply not true. Alma d’Arte
had five (5) in the last three years and La Academia Dolores Huerta had six (6) in the last three years. In
addition, this person has recently been placed on paid administrative leave from one school after
financial discrepancies were uncovered. An audit and licensure investigation is ongoing in that matter.
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Letters of Support or in Opposition

Several letters and email messages were received by the deadline of three business days after the
applicant’s PEC hearing (by 5:00 pm on July 25, 2018). Of the 11 letters/emails received, 10 (91%)
expressed support of Racies del Saber Xinachtli Community School.

In summary, the letters in support all expressed a strong desire for a multi-cultural, dual language
education as the reason. Some mentioned the need for more charter school options in the area and

one individual is a strong advocate for charter schools, in general.
e Joanne Ferrary, member of the Legislative Education Study Committee, expressed strong

support of multi-cultural, dual language education options, as well as stating that “community
involvement and having a strong board will insure the sustainability of the school and success of

the students.”

o Aletter from a longtime bilingual educator and administrator, Emma J. Galindo-Armendariz,
EdD, stressed the need for more 90:10 dual language bilingual programs in Albuguerque and Las

Cruces and the potential benefit of the 90:10 program and integration of Xinachtli in the
school’s proposal.

e Carrie Hamblen, CEO/President of Las Cruces Green Chamber of Commerce, listed the fact that

another charter school (J Paul Taylor Academy) is at maximum capacity and the need for
bilingual employees as reasons for her support.

e Randy Harris, Executive Director of The Great Conversation, wrote in support of founder Lucia
Carmona who he has known for many years and expressed commitment to future collaboration
with Raices in “encouraging and advancing public awareness and commitment to embracing the

values of diversity and inclusivity.”
e Another letter from Yvonne Magdalena-Flores, an attorney who is also a Las Cruces City

Councilor, described her experience as a Mexican whose first language is Spanish is a strong
supporter of teaching “two languages in an environment where children can feel happiness and

pride,....which embraces all of our roots, is direly needed”.

e A parent, Karla Martinez, wrote of her support of charter schools, as her eldest daughter
received a public education that was “good” but her second child attended a state public
charter middle school and received an “extraordinary” education.

e Maria Reyna Salcedo, Principal of Bill Childress Elementary School in Canutillo, Texas, wrote a

two page reference letter regarding Mr. Aceves and the benefits of the Xinachtli Project.

e Karla Rocio Martinez Gonzalez sent an email that simply said “I SUPPORT!!!” and did not provide

detail or reasons for the support.
e Las Cruces City Councilor — District 3 Gabriel Vasquez wrote that he fully supports the
educational model proposed by the school.

One additional letter of support from Henry Torres, Governor of the Piro Manso Tiwa Indians of Las

Cruces, wrote that they can “help in some limited activities as needed” out of concern for Native
American children and believes that “in supporting this bill you will impact the lives of countless

children.” Mr. Torres is willing to help in some limited capacity yet clearly, via the reference to a bill,

does not understand the process that is being considered by the PEC.

The supporters are in strong favor of schools offering a bi-lingual education model and are eager for
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more charter school options in the area.

Only one person expressed concerns in opposition of the school. An email received from Earnestine
Simmons on July 25" (three business days after the Community Input Hearing) lists several questions on
topics such as profit/non-profit, public/private, tuition, ownership of the physical plant, governance,
student recruitment, role of parents and community involvement. Oddly, Ms. Simmons signed the
petition in favor of the school, perhaps mistakenly at the hearing.

The applicant team also submitted a petition in support of Raices del Saber XInachtli Community School
that contained 172 signatures, 45 of which were obtained from attendees at the community input
hearing. At least one person (Peter Vargas) signed the petition twice.

Additional Information

The proposed school, Raices del Saber Xinachtli Community School, will be part of the NACA-Inspired
Schools Network (NISN). NISN is partially funded under the US Department of Education Charter School
Program Grants, in the amount of $599,669. NISN selected, supported, and developed the leader of the
application team through their leadership fellowship program and provided grant funding and support
to the applicant team as they developed their school concept and application.

NISN includes three New Mexico charter schools, which are also run by individuals selected and
developed through the leadership fellowship program: Dream Dine Charter School, Six Directions
Indigenous School, and DZIt DITL'00I School of Empowerment, Action and Perseverance (DEAP). It also
includes the original founding school the Native American Community Academy and a tribally controlled
school: Kha’p’o Community School. The network has had several additional fellows who have been
unsuccessful in their charter school applications including: the STEAM Academy, which was denied a
charter by the PEC charter in 2015, and two fellows in Oklahoma whose applications were both denied
by the charter authorizers in their state. The network also has fellows working in South Dakota.

Each New Mexico charter school in this network of schools has experienced significant challenges, which
demonstrate a lack of capacity specifically in the area of financial management and school governance.

Because this applicant’s response to prompt “IIl.C.(1) Financial Oversight” in the Financial Performance
Framework was rated “Falls Far Below”, the PED believes it is important for the PEC to consider the
financial performance of other NISN affiliated schools.

The Native American Community Academy’s (NACA) 2017 Audit included the following findings:
e Internal Control Structure — Material Weakness
e Bank Reconciliations — Material Weakness
e Inaccurate Meal Claim Submissions — Material Weakness
e Internal Control Over Activity Funds — Material Weakness
e Internal Control Over Cash Receipts (Repeat Finding) — Significant Deficiency
e Budgetary Conditions — Significant Deficiency
e Timely Submission of ERB and RHC Contributions — Compliance and Other Matters
e Purchasing (Repeat Finding) — Compliance and Other Matters
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The audit specifically sites “lack of effective internal controls” and “budget controls” as issues at Dream
Dine.

The Dream Dine Charter School’s 2017 Audit included the following findings:
e Excess Expenditures Over Budget (Repeat Finding) — Other Non-Compliance
e ERB and RHC Contributions — Other Non-Compliance
e Payroll Documentation — Other Matters
e Internal Control Structure Over Cash Disbursements — Significant Deficiency

The audit specifically sites “internal controls” and “management oversight” as issues at NACA.

The Six Directions Indigenous School’s 2017 Audit included the following findings:
e Internal Control Structure — Material Weakness
e Chief Procurement Officer — Compliance
e Personnel Files —Compliance
e Audit Committee Member — Compliance
e Annual Inventory — Compliance

The DZIt DITt'OOI School of Empowerment, Action and Perseverance’s (DEAP) 2017 Audit included the
following findings:
e Procurement (Repeat Finding) — Significant Deficiency
e Excess of Expenditures over Budget (Repeat Finding) — Other Non-Compliance
Audit Committee Structure (Repeat Finding) — Other Non-Compliance
Education Retirement Board (ERB) and Retiree Health Care (RHC) — Other Non-Compliance
e Budget Adjustment Requests — Other Non-Compliance
e Timely Deposits — Other Non-Compliance
e Background Check — Other Non-Compliance

The audit specifically sites “internal controls” as issues at DEAP.

In addition, the Commission should be aware that the proposed business official for the school, who
assisted with the writing and development of the application, has recently been placed on
administrative leave from another school where she was the business official after financial
discrepancies were uncovered. An audit and licensure investigation is ongoing in that matter.

Because this applicant’s responses to prompts “ll.A.(3) New Member Process”, “11.B.(2) Board
Evaluation”, and “II.C.(1) Board Oversight” in the Organizational Performance Framework were all rated
“Approaches”, the PED believes it is important for the PEC to consider the governance challenges of
other NISN affiliated schools.

The following is a summary of the governance status for Dream Diné Charter School over the past year:

. The school has been reviewed by the PEC two (2) times for governance changes since May
2017.
. One (1) member failed to attend meetings from April 2017-October 2017 and was no longer
listed on the minutes as a board member. He was removed by the board in December
2017.
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Two (2) vacancies were both filled late and reported late.

One (1) vacancy was filled, but no paperwork was completed and the member left four (4)
months later. That vacancy was reported late, filled late and neither an affidavit nor a
statement to consult was provided to the PEC.

Two (2) more vacancies occurred. One (1) as reported timely and one (1) was reported
untimely.

Two (2) vacancies were closed in a timely because the board was unable to maintain the
planned membership.

One (1) member never received Introductory Training.

The board is currently at five (5) members.

The following is a summary of the governance status for Dzil Ditl’ooi School of Empowerment, Action
and Perseverance (DEAP) over the past year:

The school has been reviewed by the PEC seven (7) times for governance changes since
September 2017.

One (1) member joined the board in March 2017 and was never reported to the PEC; that
member left the board in April 2017. The vacancy was filled in June 2017, but nothing was
reported to the PEC until August 2017 when the replacement was reported. The reporting
was late and the school was late in filling the position. There was never a signed statement
to consult.

The board tried to remove a member for non-attendance, but because of primarily
telephonic participation the quorum was lost when a phone dropped. The next month they
negated the vote and reinstated the member.

One (1) board member resigned and the resignation was not reported in a timely manner.
The position was closed because the board was unable to maintain the planned
membership, but the vote to close the position was untimely.

One (1) member was removed due to non-attendance. The removal was reported late and
the vacancy was filled late.

One (1) more member was removed due to non-attendance. That removal was reported
timely and an extension requested due to difficulty finding a replacement member.

The board dropped to four (4) members twice.

The board currently has four (4) members.

The following is a summary of the governance status for Six Directions Indigenous School over the past

year:

The school has been reviewed by the PEC six (6) times for governance changes since
September 2017.

Two (2) members resigned near end of last fiscal year. One (1) was timely reported and one
(1) was not. Both positions were filled in a timely manner. However, documentation for the
designations was not received in a timely manner.

One (1) board member resigned in August. The resignation was reported late but the
vacancy was filled in a timely manner. However, not all documentation has been received
for either the resignation or the designation.

Documentation for the designation was not received timely; the board member affidavit
was submitted eight (8) months after the member joined the board.

The board added new position in February.
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. One (1) member resigned in May and the position was closed because the board was unable
to maintain the planned membership.
. The board is currently at 5 members.

Because this applicant’s response to prompt “II.C.(2) Hiring Head Admin” in the Organizational
Performance Framework was rated “Approaches”, the PED believes it is important for the PEC to
consider the leadership challenges of other NISN affiliated schools. Both DEAP and Six Directions
Indigenous School struggled to find permanent administrators prior to the start of their first year of
operation, and both began their operations with temporary administrators who were only on campus
part-time. DEAP, Six Directions Indigenous School, and Dream Dine Charter School have all had
turnover in their school administrators since beginning their operations.

In addition to governance and financial concerns, the schools in the network have also demonstrated
mixed, and poor academic outcomes for students. Specifically, Six Directions Indigenous School earned
an “F” at the end of its first year and Dream Dine has earned “F”s for the past two years, after earning a
“B” in its first year. DEAP’s academic performance has been better; the school earned a “C” in its first
year and then a “B” in its second year. NACA earned “B”s in 2014 and 2015, however since then the
performance has declined and the school has earned “C”s; in 2017 the school would have earned a “D”
if bonus points had been removed.

This information about affiliated schools supports and affirms the evaluation of the written application,
which demonstrates that the application is inadequate, the applicant team has not demonstrated the
capacity to operate a high quality charter school, and the application should be denied at this time.

PED recommends that the applicant team reapply in a later year after it has had the opportunity to
review the feedback and address the specific concerns in the application as well as the challenges faced
by its affiliated schools, such that it is prepared to avoid similar performance issues.
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SUMMARY

Overall, the application is complete, yet inadequate. During both the application review process and
the capacity interview, the applicant team failed to demonstrate the capacity to implement the
education plan (academic framework), the organizational plan and governance (organizational
framework), and the business plan (financial framework). The number of responses in each area that
“Meets the Criteria” were 23%, 41%, and 50%, respectively. Also, the overall score in each section
based on point value was 64%, 68%, and 77%, respectively. With the strong support factored in, the
overall score based on total possible points for the entire application and interview was nearly 66%.
This indicates that the team is not yet prepared to open a high quality charter school.

The applicant team has a strong commitment to integrating the methods of Xinachtli and it is clear that
the community supports a new charter school option in the area. However, those factors are not
enough to suggest that the school will be successful. In fact, the data indicates otherwise. The
application did not meet the criteria in critical areas which has led to failure in other charter schools,
including finance, serving special populations (special needs and English Language learners), and
governance.

The PED recommends denial of this application. The scoring does not meet the minimum expectations
set by the Public Education Commission to enter into an implementation year. However, it is also
recommended that the school take the feedback provided via the evaluation process, work on the
inadequacies, and resubmit a stronger application in 2019.
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SCHOOL NAME: Raices del Saber Xinachtli Community School

ACADEMIC FRAMEWORK

Grades K-5 Enrollment Cap 220
Ratings

LA, Mission Meets

I.B. Mission Specific Indicators Approaches

I.C. Curriculum/Ed Program/Student Standards Approaches

I.D. Graduation Requirements NA

I.LE (1) Ed Philosophy/Instructional Methods

I.LE.(2) Yearly/Daily Calendar

I.LE.(3) Programs impact for population Approaches

I.F.(1a) SPED ldentification Approaches

I.LF.(1b) SPED Progress Approaches

I.F.(2a) ELL Identification Approaches

I.LF.(2b) ELL Progress Approaches

1.G.(1) Assessment Plan Approaches

1.G.(2) Assessment Data Approaches

1.G.(3) Assessment Communications Approaches
ORGANIZATIONAL FRAMEWORK

ILA.(1) Governing Board Outline

ILA.(2) Board Qualifications & Profiles

ILA.(3) New Member Process Approaches

I1.B.(1) Board Training

11.B.(2) Board Evaluation Approaches

I.C.(1) Board Oversight Approaches

I1.C.(2) Hiring Head Admin Approaches

I1.C.(3) Principal Job Description (Appendix B) _

11.C.(4) Principal Evaluation Approaches

I1.D.(1) Org Chart & Relationship Approaches

11.D.(2) Staff Job Descriptions (Appendix C) Approaches

I1.D.(3) Staffing Plan Approaches

11.D.(4) PD/Novice Membership Approaches

II.E. Employment Terms

I.F.(1) PTA Approaches

I1.F.(2) Grievance Process: Families _

11.G.(1) Recruitment Plan Approaches

11.G.(2) Lottery

ILL.H. Conflict of Interest

I.1.(1) 3rd Party Relationships NA

I1.1.(2) 3rd Party Contracts (Appendix D) NA

I.J. Waivers None

I1.K.(1) Transportation NA

I1.K.(2) Food Service Approaches

I.L.(1) PSFA Checklist (Appendix E) _

I1.L.(2) Facility Identification Approaches
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FINANCIAL FRAMEWORK

lL.A. School Size

111.B.(1) SEG Worksheets (Appendix F in Excel)

I11.B.(2) 5 Year Budget (Appendix G in Excel)

111.B.(3) Budget Narrative

I11.B.(4) Budget Adjustments Approaches

.C.(2) Financial Oversight (Appendix H)

11.C.(2) Financial Staff Approaches

11.C.(3) Governance Finance Approaches
EVIDENCE OF SUPPORT

IV.A.(2)  Outreach Activities

IV.B. Community Support

IV.C. Networking Relationships

IV.D. Innovation Approaches
CAPACITY INTERVIEW

1 Mission

2 Innovation

3 Mission Implementation

4 Leadership & Governance (GB selection & success of school)

5 Leadership & Governance (HA selection & success of school)

6 Leadership & Governance (GB and school evaluations & success)

7 Leadership & Governance (Relationship of founders, GB, and admin & success)

8 Leadership & Governance (bylaws, implementation, & success)

9 Leadership & Governance (establish, implement, change policies and procedures) Approaches

10 Facility (plan for facility and educational occupancy; responsible party)
11 Facility (next step plan if building does not get PSFA approval)
12 Finance (planning year budget without federal start-up funds)
13 Finance (enrollment projections)
14 Finance (plan if actual enrollment is below projections)
15 Planning Year (organizational steps during planning year)
School Specific Questions
16 Mission specific goal rigor and attainable
17 Meet needs; special education program and services; measures and metrics used
18 Assessments to inform instruction
19 Steps to recruit accounting and legal expertise for the board
20 Costs of professional development and mentorship; where in budget
21 Parental concern in initial phase before grievance
22 Transportation needs
23 Business manager as employee or contractor and qualifications

Approaches
Approaches
Approaches
Approaches
Approaches
Approaches
Approaches

Approaches

Approaches

Approaches
Approaches

Approaches
Approaches

Approaches
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Public Education Commission District 7
To Whom It May Concern:

{ am Emma J. Galindo-Armendariz, EAD. | have the distinct honor and blessing to be among the New
Mexico educators who literally “invented/created” bilingual education and observed and participated as
it evolved into dual language education, in and for our state since its inception in the late 1960’s.

In 1969, as a certified Spanish and English language teacher with five years of experience, | was invited
by Maria Gutiérrez- Spencer, Director, to help initiate a transitional ESL program at Sixth Street
Elementary School in the Silver City Consolidated School District, being funded by the federal
government and the state. Its goal was to teach non-English proficient children English, as quickly as
possible, so they might experience greater success in school. This goal was reached for a large majority,
if not all, of children in the program. However, this program was set up to go beyond the teaching of
ESL and included the instruction of the reading process in Spanish (as it is easier than in English) and
some of the content areas in Spanish as it accelerates understanding of content in the second language.
This approach eventually became known as a bilingual maintenance program. Many years passed with
these models being implemented throughout the state and the nation.

in 1995-96, the state put out a call for applications from bilingual schools interested in piloting different
models of dual language programs for a five year period. | was serving as principal of Longfellow
Elementary, a magnet school in Albuquerque Public Schools focusing on Spanish and fine arts. After
consulting with the community and parents and providing them research on the cognitive, social and
health benefits of bilingualism, which could be more easily accessible with such a model, we applied and
were approved to implement a 90/10 dual language program.

Up to that point, Longfellow elementary had two educational strands, an English-only and a Spanish
bilingual maintenance. Students were assigned to one based on both language dominance and parent
request. When the 90/10 dual language pilot was approved, there was a commitment that during the
five year period, the entire school would be converted to a 90/10 Spanish/English program. It started at

Kinder and first grada tha first yaar, and the rect of the school continued as it was. Each year thereafter,
instruction in Spanish was decreased and English instruction was increased by ten percent, reaching a
50/50 ratio by fifth grade. Records for those years show that the results of both student and school
assessments were consistently above district and state standards expected of this inner-city school
serving predominantly a low SES population and having many social and educational challenges.

Records also show that all students exiting at fifth grade at the end of the pilot were very successfulin
middle and high school, and retained their bilingual fluency.

As a bilingual teacher and administrator who served in our state educational system for forty-eight
years, | saw the 90/10 dual language bilingual programs in Albuquerque and in Las Cruces and other
districts, have many successes in helping students develop strong educational skills and become fluent
bilinguals. Our country, and especially our state, where we have a strong linguistic and cultural base for
bilingualism, need to implement this type of program so we can join the three-fourths ( %) of the world
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which is bilingual, if not multi-lingual. Our children in our current society need the linguistic and
academic skills to compete not only at a local level but at a world level.

Because of my life-long experience in bilingual education, in New Mexico, | know the great potential of
the 90/10 program being proposed through this application. The integration of Xinachtli to “enrich and
augment academic achievement” has already been used and proven successful in El Paso, TX, Canutillo,
TX, Phoenix, AZ and Tucson, AZ. Programs such as that proposed by Raices del Saber Xinachtli
Community School are essential in our society as models to emulate for educating our children to have
the cognitive, social and health benefits of bilingualism and to be able to compete on a universal level.

Strong consideration of this application is essential and will be greatly appreciated by our educational
and general communities.

Respectfully,

Qm/ Sebids Upusorgie'e;
mma J. Galindo-Armendariz, EdD 6
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Woerner, Karen, PED

From: Schools, Charter, PED

Sent: Monday, July 23, 2018 11:23 AM

To: Woerner, Karen, PED

Subject: Fw: Letter of Support for Raices del Saber Xinachtli Community School
Attachments: Letter of Support Raices 2018.pdf

From: Carrie Hamblen <carriechamblen@gmail.com>

Sent: Monday, July 23, 2018 11:22 AM

To: Schools, Charter, PED

Subject: Letter of Support for Raices del Saber Xinachtli Community School

Dear Commissioners,

I have attached a letter of support for Raices del Saber Xinachtli Community School. The letter is an expanded
version of my public testimony on Friday, July 20th at the New Mexico Farm and Ranch Museum. Because of

the number of people who wanted to speak, my letter/testimony needed to be shortened from the original
letter.

Thank you for your time and consideration.

Carrie

CEO/President

Las Cruces Green Chamber of Commerce

PLEASE NOTE: | have a NEW work email: carrie@locallascruces.com
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LAS CRUCES

LOCAL LOCAL LOCAL

Date: July 20", 2018
To the Public Education Commission

From: Carrie Hamblen, CEO/President, Las Cruces Green Chamber of Commerce

RE: Raices del Saber Xinachtli Community School

I am writing this letter today in support for the charter approval of Raices del Saber Xinachtli
Community School.

The purpose of the Las Cruces Green Chamber is to promote and advocate for local businesses,
assist in creating sustainable communities, and to protect our air, land, and water. We
encourage our businesses to follow the Triple Bottom Line: People, Planet, and Profit.

There is a need for a school like this. The J. Paul Taylor Academy, a social justice, bilingual and
Project Based Learning charter school, is at maximum capacity and has a 159 students on the
waiting list. Additionally, a recent story on NPR’s Here and Now (Speaking My Language:
Beyond One's Native Tongue, Friday, July 20" emphasized that there is a great demand for
employees who are bilingual or multilingual in almost *every* sector of the workforce.

| respectfully request that you approve the charter application for Raices del Saber Xinachtli
Community School. Not only will they be teaching our future to be proud of their own culture
and language, especially in this region, but will give them the foundation and skills to be
entrepreneurs, public leaders, educators, doctors, and anything they desire to do.

We should not deny our youth this chance and your approval will unlock that door, creating a
path to success that every child in New Mexico deserves.

Thank you for your consideration.

Sincerely,

Carrie Hamblen
CEQ/President
Las Cruces Green Chamber

82018000067



/yL¢rZ: .AlA—:?zvhi_cy(__
Sunday, May 28, 2017

THE
Attn: Chair, Patricia Gipson and Commissioners GREAT
New Mexico Public Education Commission CO N VE RS ATl O N
Jerry Apodaca Education Building
300 Don Gaspar Avenue
Santa Fe, NM 87501
Unifying communities through
RE: Letter of Support for Raices del Saber Xinachtli Community School civil and informed dialogue, and
encouraging collaborative action
Dear Chairwoman Patricia Gipson and Commissioners,

[ write this letter in support of Raices del Saber Xinachtli Community School.

I've enjoyed the privilege of working with Lucia Carmona for many years, on a broad range of community
issues, many of which are rooted directly and/or indirectly in education.

In our organization's capacity as conveners of civil, informed community engagement, many of our more than
800 community dialogues have been specifically focused on issues of education.

These dialogues have included participation by students, parents, teachers, administrators, public officials, and
non-profit organizations with missions in education.

Thus having some awareness of what's working or not working in our educational systems, the Raices del Saber
Xinachtli Community School seems an excellent model for bringing together many people with important and
diverse perspectives that are most often underrepresented or missing entirely in our current education models.

The integration of indigenous wisdom and encouragement of multi-lingual, multi-cultural education,
understanding and practices seems like an incredibly valuable contribution today, and into the future.

As conveners of dialogue for community engagement, The Great Conversation organization is committed to
future collaboration with Raices - employing cross-sector dialogue processes, encouraging and advancing
public awareness and commitment to embracing the values of diversity and inclusivity. Together, as a

community, we can move forward effectively toward deeper understanding and meaningful and lasting systemic
change.

With much confidence and enthusiasm, [ support the formation and operation of Raices del Saber Xinachtli
Community School as an important contribution to current and future generations in our communities, our
region, and our country.

With gratitude,

Randy Harris
Executive Director

1300 El Paseo Road, Suite G, #144 ¢ Las Cruces, NM 88001
(575) 640-1999 * greatconversationslc@gmail.com

www.facebook.com/TheGreatConversationLasCruces
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Yvonne-Magdalena Flores
1173 Cave Springs Trail
Las Cruces, NM 88011

July 20, 2018

Public Education Commissioners
Santa Fe, New Mexico

Re: Application for Raices Del Saber Xinachtli Community School Las Cruces, NM

Dear Commissioner Chair Gipson and Commissioners of the Public Education
Department:

| am here today at the Farm and Ranch Heritage Museum to present my support
for the application for Raices del Saber Xinachtli Community School in Las Cruces.

As a Mexican whose first language is Spanish, who holds a Bachelor’s degree in
Spanish Literature and a Juris Doctor from the University of California, a former
professor at California State University of Chicana Literature, Constitutional
Issues, and Spanish for Spanish Speakers, | saw my students struggling with the
duality of identity and facing discrimination because of their ancestry and
language spoken at home, many of whom were forced to speak English to the
exclusion of speaking Spanish.

Although many of the Spanish speaking population today in the southwest United
States have Native American ancestry, the “Indio” has been denied our true
native languages spoken throughout the Americas consequently resulting in the
disappearance of our culture because language is inherently tied to culture.

Regrettably many of us, have been forced to speak English exclusively, deny our
diverse cultures, and suffer bullying and discrimination. My educational journey

was a much suffered experience of being sent to the corner of the classroom
facing the wall in the first and second grades in El Paso because | did not speak
English. We were ashamed to eat our lunch, which we called “tacos”, and today
known as “burritos”, which is a word which originated in the U.S.
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Spanish in the Americas, albeit fundamentally Castillian, a Latin based language, is
highly influenced by the Nahuatl language of the Aztecs where words, such as,
“chocolate” has become part of our English language vocabulary, it’s even speiled
the same. Spanish also has influences from Africa, Greece, and Middle Eastern
countries.

English is a language based largely in equal parts on Latin and Teutonic
(Germanic) roots.

The teaching of two languages in an environment where children can feel
happiness and pride, whether they are in their home or school, which embraces
all of our roots, is direly needed.

Currently, | am engaged in a project to have a community reading program in the
Las Cruces Public Schools which focuses on children reading to their parents in
English and parents reading to their children in Spanish.

|, therefore, respectfully encourage you to approve the application submitted to
you for the community charter school, Raices del Saber Xinachtli Community
School Las Cruces, NM.

Respectfully submitted,
7%"’(/44(_ Lk

5 Crli /_w /(. 124 (/ni‘ C(_g,/(;-
Yvonne-Magdalena Flores

Attorney at Law (Licensed in California)
*City Councilor for the City of Las Cruces, NM

*For identification purposes only
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July 19, 2018

MADAM CHAIR AND COMMISSION MEMBERS:

| regret not being able to address you in person. | feel strongly that we should be supporting muilti-
cultural, dual language education options for our children.

As a participating member of the Legislative Education Study Committee, we are actually studying the
best practices of successful educational systems from around the world.

Some of the keys to success are ones that are also incorporated into the framework of the Raices del
Saber Xinchtli community school:

+ students are learning in their own language, which makes for better comprehension of reading,
writing and math.

+ using the “dual languages by immersion” model is backed by 18 years of linguistic research and
increases “flexible thinking” in the brain.

+ community involvement and having a strong board will insure the sustainability of the school
and success of the students.

| also appreciate the inclusion of English-speaking young students so that they might have the
opportunity to learn a second language by immersion. This was an opportunity | knew was important
and was denied to my own children when they were in elementary school in the 80’s.

Please accept and approve the application and funding for Raices del Saber Xinchtli community school.

Sincerely,

“}5.;1‘-_,,(,:\, gL 17_
) C

State Representative Joanne Ferrary
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To whom it may concern:

My name is Karla Martinez. | live in Las Cruces NM. | am the mother of 3 children who are 22 and 16
years old. | am Hispanic and love my culture. The USA has been my place of residence and | am grateful
for all of the free education that my children have been blessed with.

My eldest daughter had the opportunity to go to Picacho Middle and Mayfield High Schools and Dona
Ana Community College, and the education she received was simply “good”, but my second child had
another opportunity and went to Dolores Huerta which is a charter middle school. There he was
prepared to enter Arrowhead Early College High School, where he has become a Student of Academic
Excellence who is beginning his Junior year and takes all of his college courses in the university and has
become the youngest and most advanced student of his grade, in the top 10% of students of Excellence
and subjects taken.

And | know that it is thanks to the very “extraordinary” education that he received in a charter school
and | thought that if there had been an elementary charter, that would be guaranteed success for our
children. And when | heard of the probability of the opening of Raices, | was so happy, and | am 1000%
in support of that opening. My 3™ child would be one of those lucky children to begin his education in
this marvelous school. | am a fervent witness who can actually show you the difference, because of my
children, that it can make for a student to attend a charter school and another that does not. Both are
honor students but there are big differences between opportunities and preparation time.

| am asking you to please give “Raices de Saber” the opportunity to demonstrate what they can achieve
with our children. You will never know if you don’t let them try to show by facts what they can achieve!!

Sincerely,

Karla

(575) 449-0872
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Bill Childress Elementary School Maria Reyna Salcedo

P.O. Box 100 Principal
7700 Cap Carter Road . )

Canutillo, TX 79835 Jessware!endezl-)c.arr}lk;

Phone (915) 877-7700 ssistant Principa

Fax (915) 877-7707 Monica Barraza

Counselor

July 20, 2018

New Mexico Public Education Commission
Jerry Apodaca Education Building

300 Don Gaspar Ave,

Santa Fe, NM 87501

Dear Madame Chair, Patricia Gibson,

During the school year 2017-2018 at Bill Childress Elementary where I am the principal, the approach
that Mr. Aceves describes as the Xinachtli (Sheen-ach-tlee) Project was part of our enrichment program,
Fantastic Fridays. Every Friday our classes from Kindergarten through fifth grade participated in a 45
minute enrichment encounter. Every class gets to participate for six weeks. I asked Mr. Aceves to be part
of our Fantastic Fridays because I had heard of its success at one of our sister schools, Canutillo
Elementary where he taught for 20 years and retired three years ago. He graciously donated his time and
volunteered to deliver this wonderful program to our students.

Xinachtli had many positive effects in our school. Teachers reported that the first and most noticeable
result was the motivation factor and how eager their students were to attend Mr. Aceves's enrichment
program. In this day in age, motivating young minds seems almost impossible unless you have some
technological gadget; however, Xinachtli proved us wrong yet again because it goes beyond touching
their minds, it touches their hearts and souls in unimaginable ways. The second outcome was voiced from
the teachers themselves, who commented on how the motivation the program instills in them translated
and transferred into better academic performance. This produced a self-discipline in students that was
difficult to explain.

The third and most important product of the program was the respect that was generated through the
lessons; self-respect, first and foremost, but it extended beyond this to respect for others, respect for
nature, and respect for processes and systems. It was a kind of respect that I had not witnessed in a very
long time. Most of the time we focus on the goal and the results, which are very important, however the
journey and path to get there are just as vital, and possibly more essential. Present day technology creates
a sense of automaticity and rush, thus it does not develop patience and a sense of peace and enjoyment.
Most of the time people just want to “get things done” and check a box, not realizing the delight and
satisfaction of going through a process. Xinachtli brings back the harmony and serenity to the concept of
“waiting”, and it teaches patience. The most valuable things we know, are valuable precisely
because of the time it takes to create them, and if we are not willing or able to wait and
appreciate the process, we will miss out on many beautiful experiences in life. I personally
experienced this when I engaged in one of the sessions and observed students sitting down in a
circle using simple instruments like a drum, rattle, and flutes to interact with each other in unique
ways. I have certainly not seen something like what I saw in Mr. Aceves's classroom.

Canutillo Independent School District does not discriminate on the basis of race, color, national origin, gender, age, or disability in its employment practices or in providing
education services, activities, and programs, including technical education programs. For additional information regarding Canutillo Independent School District’s policy of
nondiscnmination contact: Executive Director for Human Resources, (915) 877-7423, 7965 Artcraft Road, El Paso, Texas 79932

82018000075



Bill Childress Elementary School Maria Reyna Salcedo

P.O. Box 100 Principal
7700 Cap Carter Road ) )

Canutillo, TX 79835 JesswaXlel}mdez[-’(:_arr_lllo1

Phone (915) 877-7700 ssistant Principa

Fax (915) 877-7707 Monica Barraza

Counselor

During another one of my visits to the classroom, I was impressed by how well students in a
second-grade class were using metaphors and symbols to express knowledge about math and
science. Their discussion about the mythic story shared orally by Mr. Aceves clearly indicated
critical thinking and a depth that touches not only the mind but the heart and soul as well. This
develops a very important skill that, in my opinion, is lacking in 80% of human beings; that is,
listening skills. Listening is the most difficult skill to develop and teach, but Mr. Aceves made it
look so easy and doable, that it made me think it can be accomplished, through very carefully
planned lessons.

Mr. Aceves brought in presenters and I was thrilled when a couple from Peru came and shared
their culture with our students through our enrichment program. I believe that this part of his
program can be extended to include parent and local community participation in the future. How
can acceptance and tolerance be taught if students are not exposed to a variety of cultures and
people? It is through interaction with others that we learn to accept and realize that our world
consists of rich and beautiful beliefs. Mr. Aceves was successful and realizes that this is the way
to grow minds, hearts and souls.

Xinachtli is an excellent enrichment program for any academic plan, and can easily be integrated
with all the disciplines in a variety of ways. Present day programs focus greatly on STEM
(Science, Technology, Engineering, and Math), and recently they have discovered that an
important missing component was the arts, thus it has evolved into STEAM. I believe that there
are still components missing such as literacy and cultural awareness. Xinachtli is a more
complete program which includes the literacy, cultural awareness, and goes deeper than that. It
includes the awareness for the earth, the universe, and all the species within it.

To prevent present day tragedies, such as shootings, violence, intolerance, and hatred, we have to
integrate compassion, patience, and kindness into the curriculum and Xinachtli definitely
accomplishes this and much more!

Thank you for your consideration and time.

Respectfully yours,

@Wd’&é B
aria Reyna Salcedo

Principal, Bill Childress Elementary
Canutillo ISD

Canutillo Independent School District does not discriminate on the basis of race, color, national origin, gender, age, or disability in its employment practices or in providing
education services, activities, and programs, including technica! education programs. For additional information regarding Canutillo Independent School District's policy of
nondiscrimination contact: Executive Director for Human Resources, (915) 877-7423, 7965 Artcraft Road, El Paso, Texas 79932
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Henry O. Torres (Govenor) 575-680-6616 P.0. Box 16181 Las Cruces, NM 88004

| support the efforts of NACA, as Governor of the Piro Manso Tiwa Indians of Las Cruces, New Mexico.
The tribe feels that this is an outstanding service to our community. We will also be available to help,
When needed, for the success of the school. We can help in some limited activities as needed. Our
Intentions as Native Americans and concerns for our children will always be in our hearts, to help the
Children and the Raices del Saber Xinachtli Community School. | believe that in supporting this bill you
Will impact the lives of countless children.

Thank you for your consideration of our tribe’s viewpoint on this matter, 1 believe it is an important
Issue, and would like to see the legislation pass to ensure effective educational services for the students
involved.

Sincerely, ‘

vees, [ W

Henry O Torres,
4070 Cherry Cider

Las Cruces, New Mexico 88007

575-680-6616

A tzi-em Piro-Manso-Tiwa, Rio Grande Valley Pueblo, Las Cruces, NM
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Woerner, Karen, PED

From: Schools, Charter, PED

Sent: Monday, July 23, 2018 9:08 AM

To: Woerner, Karen, PED

Subject: Fw: Raices del Saber Xinachtli Community School Comment Submission

From: Gabriel Vasquez <gvasquez@las-cruces.org>

Sent: Sunday, July 22, 2018 8:32 PM

To: Schools, Charter, PED

Subject: Raices del Saber Xinachtli Community School Comment Submission

New Mexico Public Education Commission
Jerry Apodaca Education Building

300 Don Gaspar Ave

Santa Fe, NM 87501

Attn: Chair Patricia Gipson

Good evening Ms. Gipson and esteemed members of the Public Education Commission. | am writing to
express my strong support for the approval of the charter for Raices del Saber Xinachtli Community School.

As the City Councilor for District 3 in Las Cruces, one of the city's poorest districts, serving a majority Hispanic
population, | understand, appreciate, and fully support the educational model being porposed by the Raices
school, have full confidence in its founding staff, and believe it would offer students and their families an
alternative education curriculum and environment that would benefit our students and the City of Las Cruces.

Growing up bilingual has opened many opportunities for me that have put me in a privileged position to speak
and communicate with a diverse population in New Mexico. The cultural connections and culturally relevant
curriculum and learning environment being offered by Raices would give students a rich educational
opportunity rooted in the history of the Mesilla Valley and much of New Mexico.

I highly encourage you to approve the charter for Raices del Saber Xinachtli Community School.
Best Regards,

Gabriel Vasquez
City Councilor, District 3
Main: 575-541-2070

vasquez@las-cruces.or

F& City of Las Cruces

PO BOX 2007 - LAS CRUCES NY BE004
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Petition in Support of
Raices del Saber Xinachtli Community School

TO: NEW MEXICO PUBLIC EDUCATION COMMISSION
ENGLISH:
I am signing this petition in support of the Raices del Saber Xinachtli Community School (Raices) application to become
a public charter school in Las Cruces with the intent to serve the greater Las Cruces area.

I support the mission of Raices to educate children to become bilingual and biliterate (reading writing and speaking) in
both English and Spanish at high levels of proficiency.

I support the mission of Raices to create a learning environment in which 75% of students in Las Cruces who come from
a Hispanic/meso-American heritage can feel great pride in their cultural roots, ultimately contributing to a positive self-
identity that can propel them toward success in school and life.

SPANISH:
Firmo esta peticién en apoyo a la propuesta de Raices del Saber Xinachtli Community School (Raices) para establecer
una escuela publica charter en Las Cruces con la intencion de servir el area de Las Cruces y sus alrededores.

Apoyo la misién de Raices de brindar una alfabetizacion bilingue (donde puedan hablar, leer, y escribir) en ambos
idiomas Inglés y Espaiiol con altos niveles de competencia.

Apoyo la misién de Raices en crear un ambiente de aprendizaje en el cual el 75% de los estudiantes en Las Cruces que
proviene de herencia Hispana/Meso-Americana pueden sentir un gran orgullo de sus raices culturales lo cual contribuya a
una auto-identidad positiva que fos pueda impulsar hacia el éxito académico y en sus vidas.
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Petition in Support of
Raices del Saber Xinachtli Community School

TO: NEW MEXICO PUBLIC EDUCATION COMMISSION
ENGLISH:
[ am signing this petition in support of the Raices del Saber Xinachtli Community School (Raices) application to become
apublic charter school in Las Cruces with the intent to serve the greater Las Cruces area.

I support the mission of Raices to educate children to become bilingual and biliterate (readiﬁg writing and speaking) in
both English and Spanish at high levels of proficiency.

I support the mission of Raices to create a learning environment in which 75% of students in Las Cruces who come from
a Hispanic/meso-American heritage can feel great pride in their cultural roots, ultimately contributing to a positive self-
identity that can propel them toward success in school and life.

SPANISH:
Firmo esta peticién en apoyo a la propuesta de Raices del Saber Xinachtli Community School (Raices) para establecer
una escuela publica charter en Las Cruces con la intencién de servir el area de Las Cruces y sus alrededores.

Apoyo la mision de Raices de brindar una alfabetizacion bilingue (donde puedan hablar, leer, y escribir) en ambos
idiomas Inglés y Espafiol con altos niveles de competencia.

Apoyo la mision de Raices en crear un ambiente de aprendizaje enel cual el 75% de los estudiantes en Las Cruces que
proviene de herencia Hispana/Meso-Americana pueden sentir un gran orgullo de sus raices culturales lo cual contribuya a
una auto-identidad positiva que los pueda impulsar hacia el éxito académico y en sus vidas.
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Petition in Support of
Raices del Saber Xinachtli Community School

TO: NEW MEXICO PUBLIC EDUCATION COMMISSION
ENGLISH:
I am signing this petition in support of the Raices del Saber Xinachtli Community School (Raices) application to become
a public charter school in Las Cruces with the intent to serve the greater Las Cruces area.

I support the mission of Raices to educate children to become bilingual and biliterate (reading writing and speaking) in
both English and Spanish at high levels of proficiency.

I support the mission of Raices to create a learning environment in which 75% of students in Las Cruces who come from
a Hispanic/meso-American heritage can feel great pride in their cultural roots, ultimately contributing to a positive self-
identity that can propel them toward success in school and life.

SPANISH:
Firmo esta peticién en apoyo a la propuesta de Raices del Saber Xinachtli Community School (Raices) para establecer
una escuela piblica charter en Las Cruces con la intencién de servir el arca de Las Cruces y sus alrededores.

Apoyo la misién de Raices de brindar una alfabetizacion bilingue (donde puedan hablar, leer, y escribir) en ambos
idiomas Inglés y Espafiol con altos niveles de competencia.

Apoyo la mision de Raices en crear un ambiente de aprendizaje en el cual el 75% de los estudiantes en Las Cruces que
proviene de herencia Hispana/Meso-Americana pueden sentir un gran orgullo de sus raices culturales lo cual contribuya a
una auto-identidad positiva que los pueda impulsar hacia el éxito académico y en sus vidas.
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Petition to the New Mexico Public Education Commission
In Support of
Raices del Saber Xinachtli Community School

ENGLISH:
I am signing this petition in support of the Raices del Saber Xinachtli Community School application to become a public
charter school in Las Cruces with the intent to serve the greater Las Cruces area. Parents and teachers alike greatly desire
a learning environment in which children will become bilingual and biliterate (reading writing, and speaking) in both
English and Spanish at high levels of proficiency. Of equal importance is a learning environment in which the 75% of
students in Las Cruces who come from a Hispanic/meso-American heritage can feel great pride in their cultural roots
which will contribute to a positive self-identity that can propel them toward success in school and life.

SPANISH:
Firmo esta peticion en apoyo a la propuesta de Raices del Saber Xinachtli Community School para establecer una escuela
plblica charter en Las Cruces con la intencion de servir el area de Las Cruces y sus alrededores. Tanto padres de familia
como maestros desean tener un ambiente de aprendizaje en el cual los nifios tengan un ambiente de alfabetizacion
bilingue (donde puedan hablar, leer, y escribir) en ambos idiomas Ingles y Espafiol con altos niveles de competencia. De
igual importancia es este ambiente de aprendizaje en el cual el 75% de los estudiantes en Las Cruces que provienen de
herencia Hispana/Meso-Americana pueden sentir un gran orgullo de sus raices culturales lo cual contribuya a una auto-
identidad positiva que los pueda impulsar hacia el éxito académico y en su vida.
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Petition to the New Mexico Public Education Commission
In Support of
Raices del Saber Xinachtli Community School

ENGLISH:
I am signing this petition in support of the Raices del Saber Xinachtli Community School application to become a public
charter school in Las Cruces with the intent to serve the greater Las Cruces area. Parents and teachers alike greatly desire
a learning environment in which children will become bilingual and biliterate (reading writing, and speaking) in both
English and Spanish at high levels of proficiency. Of equal importance is a learning environment in which the 75% of
students in Las Cruces who come from a Hispanic/meso-American heritage can feel great pride in their cultural roots
which will contribute to a positive self-identity that can propel them toward success in school and life.

SPANISH:
Firmo esta peticion en apoyo a la propuesta de Raices del Saber Xinachtli Community School para establecer una escuela
publica charter en Las Cruces con la intencion de servir el area de Las Cruces y sus alrededores. Tanto padres de familia
como maestros desean tener un ambiente de aprendizaje en el cual los nifios tengan un ambiente de alfabetizacion
bilingue (donde puedan hablar, leer, y escribir) en ambos idiomas Ingles y Espafiol con altos niveles de competencia. De
igual importancia es este ambiente de aprendizaje en el cual el 75% de los estudiantes en Las Cruces que provienen de
herencia Hispana/Meso-Americana pueden sentir un gran orgullo de sus raices culturales lo cual contribuya a una auto-
identidad positiva que los pueda impulsar hacia el éxito académico y en su vida.
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Petition in Support of
Raices del Saber Xinachtli Community School

TO: NEW MEXICO PUBLIC EDUCATION COMMISSION
ENGLISH:
I am signing this petition in support of the Raices del Saber Xinachtli Community School (Raices) application to become
a public charter school in Las Cruces with the intent to serve the greater Las Cruces area.

I support the mission of Raices to educate children to become bilingual and biliterate (reading writing and speaking) in
both English and Spanish at high levels of proficiency.

I support the mission of Raices to create a learning environment in which 75% of students in Las Cruces who come from
a Hispanic/meso-American heritage can feel great pride in their cultural roots, ultimately contributing to a positive self-
identity that can propel them toward success in school and life.

SPANISH:
Firmo esta peticidn en apoyo a la propuesta de Raices del Saber Xinachtli Community School (Raices) para establecer
una escuela piiblica charter en Las Cruces con la intencién de servir el area de Las Cruces y sus alrededores.

Apoyo la misién de Raices de brindar una alfabetizacién bilingue (donde puedan hablar, leer, y escribir) en ambos
idiomas Inglés y Espafigl con altos niveles de competencia.
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Petition in Support of
Raices del Saber Xinachtli Community School

TO: NEW MEXICO PUBLIC EDUCATION COMMISSION
ENGLISH:
I am signing this petition in support of the Raices del Saber Xinachtli Community School (Raices) application to become
a public charter school in Las Cruces with the intent to serve the greater Las Cruces area.

I support the mission of Raices to educate children to become bilingual and biliterate (reading writing and speaking) in
both English and Spanish at high levels of proficiency.

I support the mission of Raices to create a learning environment in which 75% of students in Las Cruces who come from
a Hispanic/meso-American heritage can feel great pride in their cultural roots, ultimately contributing to a positive self-
identity that can propel them toward success in school and life.

SPANISH:
Firmo esta peticién en apoyo a la propuesta de Raices del Saber Xinachtli Community School (Raices) para establecer
una escuela publica charter en Las Cruces con la intencién de servir el area de Las Cruces y sus alrededores.

Apoyo la misién de Raices de brindar una alfabetizacién bilingue (donde puedan hablar, leer, y escribir) en ambos
idiomas Inglés y Espafiol con altos niveles de competencia.

Apoyo la mision de Raices en crear un ambiente de aprendizaje en el cual el 75% de los estudiantes en Las Cruces que
proviene de herencia Hispana/Meso-Americana pueden sentir un gran orgullo de sus raices culturales lo cual contribuya a
una auto-identidad positiva que los pueda impulsar hacia el éxito académico y en sus vidas.

(it AMMJ\( Ane Perpendez 2065 94 S puedes L & 5502

Signaturi Printe Ph ical Addre Zip Code
2.
\—Efo ﬁ Vlfalﬂ\ 3lo N MW méj@\ &&00S .
/ﬂf v Signature - Printed Name Physical Address Zip Code
3.
Yoo Mll 7555 ,;é,@_c;ﬁﬂ K012
Signature Printed Name Physical Address Zip Code
4.
)U(n\ C A{@\’cﬂ’\ )U(/\YI C }bfﬂm 199¢,  Caq (C\;m J(ﬁ Z OOK
Slgnature Printed Name Physical Address Zip Code
5. i ( i i ? -
' /f,/m"f L« l -f,[ﬁ_m,(co by | 223 1[1 A‘&—*’ 43‘:5)7' ./{_@2/
Slgnatu ' P inted Name Physical Address Zip Code
6. :
& Al Qoddes S30%eley po2t & 22
S i_-‘w-'. ) Printed Name Physxceé Address Zip Code
7. : =
) ')k)tﬂmé IEL}.SOSl f«m(wg{il\ll %us Pt Lfse
Signature Printed Name Physical Address Zip Code
8
. y . . oo,
/ /0€ VIR UOL ﬂ.(etm%io Kore I\ M
Signature Prinitéd Name Physical Address Zip Code
9. - .
Hlﬁim Rajevs Alegi, M be o Do W a
Signature Printed Name Physical Address Zip Code
10. . =
\Qﬂ“‘u“‘l‘%“‘ a0 Lol Luaand JZC\S\)\W ¢ Ao\ (o (\V‘QSK)\Q Qc\ 38005
Signatug/ ¢ I Printed Name Physical Address Zip Code

82018000085



Petition in Support of
Raices del Saber Xinachtli Community School

TO: NEW MEXICO PUBLIC EDUCATION COMMISSION
ENGLISH:
1 am signing this petition in support of the Raices del Saber Xinachtli Community School (Raices) application to become
a public charter school in Las Cruces with the intent to serve the greater Las Cruces area.

I support the mission of Raices to educate children to become bilingual and biliterate (reading writing and speaking) in
both English and Spanish at high levels of proficiency.

I support the mission of Raices to create a learning environment in which 75% of students in Las Cruces who come from
a Hispanic/meso-American heritage can feel great pride in their cultural roots, ultimately contributing to a positive self-
identity that can propel them toward success in school and life.

SPANISH:
Firmo esta peticion en apoyo a la propuesta de Raices del Saber Xinachtli Community School (Raices) para establecer
una escuela piblica charter en Las Cruces con la intencion de servir el arca de Las Cruces y sus alrededores.

Apoyo la misién de Raices de brindar una alfabetizacion bilingue (donde puedan hablar, leer, y escribir) en ambos
idiomas Inglés y Espafiol con altos niveles de competencia.

Apoyo la mision de Raices en crear un ambiente de aprendizaje en el cual el 75% de los estudiantes en Las Cruces que
proviene de herencia Hispana/Meso-Americana pueden sentir un gran orgullo de sus raices culturales lo cual contribuya a
una auto-identidad positiva que los pueda impulsar hacia el éxito académico y en sus vidas.
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Petition in Support of
Raices del Saber Xinachtli Community School

TO: NEW MEXICO PUBLIC EDUCATION COMMISSION
ENGLISH:

I am signing this petition in support of the Raices del Saber Xinachtli Community School (Raices) application to become

a public charter school in Las Cruces with the intent to serve the greater Las Cruces area.

I support the mission of Raices to educate children to become bilingual and biliterate (reading writing and speaking) in

both English and Spanish at high levels of proficiency.

I support the mission of Raices to create a learning environment in which 75% of students in Las Cruces who come from
a Hispanic/meso-American heritage can feel great pride in their cultural roots, ultimately contributing to a positive self-

identity that can propel them toward success in school and life.
SPANISH:

Firmo esta peticién en apoyo a la propuesta de Raices del Saber Xinachtli Community School (Raices) para establecer

una escuela publica charter en Las Cruces con la intencién de servir el area de Las Cruces y sus alrededores.

Apoyo la misién de Raices de brindar una alfabetizacién bilingue (donde puedan hablar, leer, y escribir) en ambos

idiomas Inglés y Espafiol con altos niveles de competencia.

Apoyo la misién de Raices en crear un ambiente de aprendizaje en el cual el 75% de los estudiantes en Las Cruces que
proviene de herencia Hispana/Meso-Americana pueden sentir un gran orgullo de sus raices culturales lo cual contribuya a

una auto-identidad positiva que los pueda impulsar hacia el éxito académico y en sus vidas.
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Petition in Support of
Raices del Saber Xinachtli Community School

TO: NEW MEXICO PUBLIC EDUCATION COMMISSION
ENGLISH:
] am signing this petition in support of the Raices del Saber Xinachtli Community School (Raices) application to become
a public charter school in Las Cruces with the intent to serve the greater Las Cruces area.

I support the mission of Raices to educate children to become bilingual and biliterate (reading writing and speaking) in
both English and Spanish at high levels of proficiency.

I support the mission of Raices to create a learning environment in which 75% of students in Las Cruces who come from
a Hispanic/meso-American heritage can feel great pride in their cultural roots, ultimately contributing to a positive self—
identity that can propel them toward success in school and life.

SPANISH:
Firmo esta peticion en apoyo a la propuesta de Raices del Saber Xinachtli Community School (Raices) para establecer
una escuela publica charter en Las Cruces con la intencion de servir el area de Las Cruces y sus alrededores.

Apoyo la misién de Raices de brindar una alfabetizacién bilingue (donde puedan hablar, leer, y escribir) en ambos
idiomas Inglés y Espafiol con altos niveles de competencia.

Apoyo la misién de Raices en crear un ambiente de aprendizaje en el cual el 75% de los estudiantes en Las Cruces que
proviene de herencia Hispana/Meso-Americana pueden sentir un gran orgullo de sus raices culturales lo cual contribuya a
una auto-identidad positiva que los pueda impulsar hacia el éxito académico y en sus vidas.

- \ {;,mégj Mﬂ Mo el '\ﬁo\vugq§ 280\ W Rucacheo A, g {S P 8

Signature Printed Name Physical Address Zip Code
2.
udrt’Y\ Pi%ue,vo JQudith Pgueco 40l S Wown {FoH T
Sign Printed ﬁ!}lme Physical Address Zip Code
3. .
\3\ AR O Brow Baobrg  dgor 5. Mgad ROUT
Signature Printe me Physical Address Zip Code
Wgvig i(almqucc NMavia Velogg e, 9Y0! S - vvauy oY
Signature Printed Name J Physical Address Zip Code
5. — —
Marie Munz Mavle Muniz U%6l S man $50 Y 2
Signature Printed Name Physical Address Zip Code
e fpuydes Vi
Sign Printed Name hy51cal Address Zip Code
7. y
lesqer &M?Ma&?’lﬁ” Cods
Signature Printed Name Physical Afldress Zip Code
8.

S/,lﬁ% by Csther P oslla Rick (1 42047
@z’@/ NB_LY5hVen d# 22 meskl A BeoS™

Pringed Name Physical Address Zip Code
oms @zé:(&oéa 100 E Jdoabo £5064™

Signature Printed Name Physical Address Zip Code

10.

82018000088



Petition in Support of
Raices del Saber Xinachtli Community School

TO: NEW MEXICO PUBLIC EDUCATION COMMISSION
ENGLISH:
I am signing this petition in support of the Raices del Saber Xinachtli Community School (Raices) application to become
a public charter school in Las Cruces with the intent to serve the greater Las Cruces area.

I support the mission of Raices to educate children to become bilingual and biliterate (reading writing and speaking) in
both English and Spanish at high levels of proficiency.

I support the mission of Raices to create a learning environment in which 75% of students in Las Cruces who come from
a Hispanic/meso-American heritage can feel great pride in their cultural roots, ultimately contributing to a positive self-
identity that can propel them toward success in school and life.

SPANISH:
Firmo esta peticion en apoyo a la propuesta de Raices del Saber Xinachtli Community School (Raices) para establecer
una escuela publica charter en Las Cruces con la intenciéon de servir el area de Las Cruces y sus alrededores.

Apoyo la misién de Raices de brindar una alfabetizacién bilingue (donde puedan hablar, leer, y escribir) en ambos
idiomas Inglés y Espafiol con altos niveles de competencia.

Apoyo la misién de Raices en crear un ambiente de aprendizaje en el cual el 75% de los estudiantes en Las Cruces que
proviene de herencia Hispana/Meso-Americana pueden sentir un gran orgullo de sus raices culturales lo cual contribuya a
una auto-identidad positiva que los pueda impulsar hacia el éxito académico y en sus vidas.
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Petition in Support of
Raices del Saber Xinachtli Community School

TO: NEW MEXICO PUBLIC EDUCATION COMMISSION
ENGLISH:
I am signing this petition in support of the Raices del Saber Xinachtli Community School (Raices) application to become
a public charter school in Las Cruces with the intent to serve the greater Las Cruces area.

I support the mission of Raices to educate children to become bilingual and biliterate (reading writing and speaking) in
both English and Spanish at high levels of proficiency.

I support the mission of Raices to create a learning environment in which 75% of students in Las Cruces who come from
a Hispanic/meso-American heritage can feel great pride in their cultural roots, ultimately contributing to a positive self-
identity that can propel them toward success in school and life.

SPANISH:
Firmo esta peticién en apoyo a la propuesta de Raices del Saber Xinachtli Community School (Raices) para establecer
una escuela piblica charter en Las Cruces con la intencion de servir el area de Las Cruces y sus alrededores.

Apoyo la misién de Raices de brindar una alfabetizacién bilingue (donde puedan hablar, leer, y escribir) en ambos
idiomas Inglés y Espafiol con altos niveles de competencia.

Apoyo la misién de Raices en crear un ambiente de aprendizaje en el cual el 75% de los estudiantes en Las Cruces que
proviene de herengia Hispana/Meso-Americana pueden sentir un gran orgullo de sus raices culturales lo cual contribuya a
una auto-identi ogftiva que los pueda impulsar hacia el éxito académico y en sus vidas.
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Petition in Support of
Raices del Saber Xinachtli Commmmity School

TO: NEW MEXICO PUBLIC EDUCATION COMMISSION
ENGLISH:
1 am signing this petition in support of the Raices del Saber Xinachtli Community School (Raices) application to become
apublic charter school in Las Cruces with the intent to serve the greater Las Cruces area.

I support the mission of Raices to educate children to become bilingual and biliterate (reading writing and speaking) in
both English and Spanish at high kevek of proficiency.

I support the mission of Raices to create a kearning environment in which 75% of students in Las Cruces who come from
a Hispanic/meso-American heritage can feel great pride in their cultural roots, ultimately contributing to a positive self-
identity that can propel them toward success in school and life.

SPANISH:
Firmo esta peticion en apoyo a k propuesta de Raices del Saber Xinachtli Community School (Raices) para establecer
una escueh pitblica charter en Las Cruces con la intencion de servir el area de Las Cruces y sus alrededores.

Apoyo la misién de Raices de brindar una alfabetizacion bilingue (donde puedan hablar, ker, y escribir) en ambos
idiomas Ingks y Espaiiol con altos niveles de competencia.

Apoyo l mision de Rakes en crear un ambiente de aprendizaje enel cual el 75% de los estudiantes en Las Cruces que

proviene de herencia Hispana/Meso-Americana pueden sentir un gran orgulio de sus raices culturales bo cual contribuya a
una auto-identidad positiva que los pueda impukar hacia el éxito académicoy en sus vidas.
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Petition to the New Mexico Public Education Commission
In Support of
Raices del Saber Xinachtli Community School

ENGLISH:
I am signing this petition in support of the Raices del Saber Xinachtli Community School application to become a public
charter school in Las Cruces with the intent to serve the greater Las Cruces area. Parents and teachers alike greatly desire
a learning environment in which children will become bilingual and biliterate (reading writing, and speaking) in both
English and Spanish at high levels of proficiency. Of equal importance is a learning environment in which the 75% of
students in Las Cruces who come from a Hispanic/meso-American heritage can feel great pride in their cultural roots
which will contribute to a positive self-identity that can propel them toward success in school and life.

SPANISH:
Firmo esta peticion en apoyo a la propuesta de Raices del Saber Xinachtli Community School para establecer una escuela
publica charter en Las Cruces con la intencién de servir el area de Las Cruces y sus alrededores. Tanto padres de familia
como maestros desean tener un ambiente de aprendizaje en el cual los nifios tengan un ambiente de alfabetizacion
bilingue (donde puedan hablar, leer, y escribir) en ambos idiomas Ingles y Espafiol con altos niveles de competencia. De
igual importancia es este ambiente de aprendizaje en el cual el 75% de los estudiantes en Las Cruces que provienen de
herencia Hispana/Meso-Americana pueden sentir un gran orgullo de sus raices culturales lo cual contribuya a una auto-
identidad positiva que los pueda impulsar hacia el éxito académico y en su vida.
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Petition in Support of
Raices del Saber Xinachtli Community School

TO: NEW MEXICO PUBLIC EDUCATION COMMISSION
ENGLISH:
[ am signing this petition in support of the Raices del Saber Xinachtli Community School (Raices) application to become
a public charter school in Las Cruces with the intent to serve the greater Las Cruces area.

I support the mission of Raices to educate children to become bilingual and biliterate (reading writing and speaking) in
both English and Spanish at high levels of proficiency.

I support the mission of Raices to create a learning environment in which 75% of students in Las Cruces who come from
a Hispanic/meso-American heritage can feel great pride in their cultural roots, ultimately contributing to a positive self-
identity that can propel them toward success in school and life.

SPANISH:

Firmo esta peticidn en apoyo a la propuesta de Raices del Saber Xinachtli Community School (Raices) para establecer
una escuela publica charter en Las Cruces con la intencion de servir el area de Las Cruces y sus alrededores.

Apoyo la misién de Raices de brindar una alfabetizacion bilingue (donde puedan hablar, leer, y escribir) en ambos
idiomas Inglés y Espaiiol con altos niveles de competencia.

Apoyo la misién de Raices en crear un ambiente de aprendizaje en el cual el 75% de los estudiantes en Las Cruces que
proviene de herencia Hispana/Meso-Americana pueden sentir un gran orgullo de sus raices culturales lo cual contribuya a
una auto-identidad positiva que los pueda impulsar hacia el éxito académico y en sus vidas.
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Petition in Support of
Raices del Saber Xinachtli Community School

TO: NEW MEXICO PUBLIC EDUCATION COMMISSION
ENGLISH:
I am signing this petition in support of the Raices del Saber Xinachtli Community School (Raices) application to become
a public charter school in Las Cruces with the intent to serve the greater Las Cruces area.

I support the mission of Raices to educate children to become bilingual and biliterate (reading writing and speaking) in
both English and Spanish at high levels of proficiency.

I support the mission of Raices to create a learning environment in which 75% of students in Las Cruces who come from
a Hispanic/meso-American heritage can feel great pride in their cultural roots, ultimately contributing to a positive self-
identity that can propel them toward success in school and life.

SPANISH:
Firmo esta peticién en apoyo a la propuesta de Raices del Saber Xinachtli Community School (Raices) para establecer
una escuela piblica charter en Las Cruces con la intencién de servir el area de Las Cruces y sus alrededores.

Apoyo la misi6n de Raices de brindar una alfabetizacién bilingue (donde puedan hablar, leer, y escribir) en ambos
idiomas Inglés y Espafiol con altos niveles de competencia.

Apoyo la misién de Raices en crear un ambiente de aprendizaje en el cual el 75% de los estudiantes en Las Cruces que
proviene de herencia Hispana/Meso-Americana pueden sentir un gran orgullo de sus raices culturales lo cual contribuya a
una auto-identidad positiva que los pueda impulsar hacia el éxito académico y en sus vidas.
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Petition in Support of
Raices del Saber Xinachtli Community School

TO: NEW MEXICO PUBLIC EDUCATION COMMISSION
ENGLISH:

I amsigning this petition in support of the Raices del Saber Xinachtli Community School (Raices) application to become

a public charter school in Las Cruces with the intent to serve the greater Las Cruces area.

I support the mission of Raices to educate children to become bilingual and biliterate (reading writing and speaking) in

both English and Spanish at high levels of proficiency.

I support the mission of Raices to create a learning environment in which 75% of students in Las Cruces who come from
a Hispanic/meso-American heritage can feel great pride in their cultural roots, ultimately contributing to a positive self-

identity that can propel them toward success in school and life.
SPANISH:

Firmo esta peticidon en apoyo a la propuesta de Raices del Saber Xmachtli Community School (Raices) para establecer

una escuela publica charter en Las Cruces con la intencion de servir el area de Las Cruces y sus alrededores.

Apoyo la misiéon de Raices de brindar una alfabetizacion bilingue (donde puedan hablar, leer, y escribir) en ambos

idiomas Inglés y Espaiiol conaltos niveles de competencia.

Apoyo la mision de Raices en crear un ambiente de aprendizaje enel cual el 75% de los estudiantes en Las Cruces que
proviene de herencia Hispana/Meso-Americana pueden sentir un gran orgullo de sus raices culturales lo cual contribuya a

una auto-identidad positiva que los pueda impulsar hacia el éxito académico y en sus vidas.
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Petition in Support of
Raices del Saber Xinachtli Community School

TO: NEW MEXICO PUBLIC EDUCATION COMMISSION
ENGLISH:
1 am signing this petition in support of the Raices del Saber Xinachtli Community School (Raices) application to become
a public charter school in Las Cruces with the intent to serve the greater Las Cruces area.

I support the mission of Raices to educate children to become bilingual and biliterate (reading writing and speaking) in
both English and Spanish at high levels of proficiency.

I support the mission of Raices to create a learning environment in which 75% of students in Las Cruces who come from
a Hispanic/meso-American heritage can feel great pride in their cultural roots, ultimately contributing to a positive self-
identity that can propel them toward success in school and life.

SPANISH:
Firmo esta peticién en apoyo a la propucsta de Raices del Saber Xinachtli Community School (Raices) para establecer
una escuela pablica charter en Las Cruces con la intencién de servir el area de Las Cruces y sus alrededores.

Apoyo la misién de Raices de brindar una alfabetizacién bilingue (donde puedan hablar, leer, y escribir) en ambos
idiomas Inglés y Espafiol con altos niveles de competencia.

Apoyo la mision de Raices en crear un ambiente de aprendizaje en el cual el 75% de los estudiantes en Las Cruces que
proviene de herencia Hispana/Meso-Americana pueden sentir un gran orgullo de sus raices culturales lo cual contribuya a
una auto-identidad positiva que los pueda impulsar hacia el éxito académico y en sus vidas.
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Woerner, Karen, PED

From: Schools, Charter, PED

Sent: Wednesday, July 25, 2018 3:52 PM
To: Woerner, Karen, PED

Subject: Fw: Community Input Hearing

From: Ek Simmons <eks4939@gmail.com>
Sent: Wednesday, July 25, 2018 3:36 PM
To: Schools, Charter, PED

Subject: Community Input Hearing

I have several concerns about the proposal for the Raices del Saber Xinachtli Community School:

1. Will the school be a non-profit or for-profit? Will it be a public or private school?

2. Will there be a tuition, or will admission be free?

3. Who will own the physical plant the school is housed in?

4. Who will govern the school and who will it be accountable to?

5. How will potential attendees be recruited and chosen to enroll?

6. What role will the parents play?

7. How will the community (not staff or Raices personnel) be involved with the school?

Respectfully submitted,

Earnestine Simmons
eks4939@gmail.com
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CHRISTOPHER RUSZKOWSKI

SECRETARY OF EDUCATION

STATE OF NEW MEXICO
PUBLIC EDUCATION DEPARTMENT
300 DON GASPAR
SANTA FE, NEW MEXICO 87501-2786
Telephone (505) 827-5800

www.ped.state.nm.us

SUSANA MARTINEZ

GOVERNOR

VISITORS ATTENDING PUBLIC EDUCATION COMMISSION - COMMUNITY INPUT HEARING

Jor Raices del Saber Xinachtli Community School
FRIDAY JULY 20,2018 from 1:00 P.M. —4:30 P.M.
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NAME (print) SIGNATURE REPRESENTING IN SUPPORT OF APPROVAL WISH TO
OR SPEAK
OPPOSED TO APPROVAL (Yes or
Blank for No)
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STATE OF NEW MEXICO
PUBLIC EDUCATION DEPARTMENT
300 DON GASPAR
SANTA FE, NEW MEXICO 87501-2786
Telephone (505) 827-5800

www.ped.state.nm.us

CHRISTOPHER RUSZKOWSKI
SECRETARY OF EDUCATION

VISITORS ATTENDING PUBLIC EDUCATION COMMISSION - COMMUNITY INPUT HEARING

for Raices del Saber Xinachtli Community School
FRIDAY JULY 20,2018 from 1:00 P.M. —4:30 P.M.

SUSANA MARTINEZ

GOVERNOR

NAME (print) SIGNATURE REPRESENTING . IN SUPPORT OF APPROVAL
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; OPPOSED TO APPROVAL
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Raices Del Saber Xinachtli Community School Las Cruces, NM /\\”,f

"Raices, the school where students as well as parents feel valued as participants
in the construction of knowledge, where all students are biliterate and achieve at high levels." "g

August 17, 2018

New Mexico Public Education Commission &
c/o Beverly Friedman, Liaison to the PEC
300 Don Gaspar @S

Santa Fe, New Mexico 87501
Bev.Friedman@state.nm.us

Re: Raices del Saber Xinachtli Community School (Raices) Response to CSD’s
Recommendation

Dear Members of the Public Education Commission:

This letter contains the response of Raices del Saber Xinachtli Community School (Raices) to the
2018 Charter School Application Final Analysis and Recommendation for Raices (the
“Recommendation”) issued by the Charter Schools Division (CSD) to the Public Education
Commission (PEC or “Commission”) on August 6, 2018. As noted in the Recommendation,
CSD has recommended to the PEC that the Commission deny Raices’ application for a state
charter for the following asserted reasons:

e CSD believes that overall the application is either incomplete or inadequate; and/or

e CSD believes that during the capacity interview, the applicant did not sufficiently
demonstrate the experience, knowledge, and competence to successfully open and
operate a charter school.

As explained in detail herein, neither of these asserted reasons is supported by the facts. Raices
is prepared to offer an innovative, quality education to students in New Mexico and our
application for a state charter should be approved.

LEGAL STANDARD
Pursuant to Section 22-8B-8 NMSA 1978, a chartering authority may deny an application if:

(1) The application is incomplete or inadequate;

(2) The application does not propose to offer an educational program consistent with the
requirements and purposes of the Charter Schools Act;

(3) The proposed head administrator or other administrative or fiscal staff was involved with
another charter school whose charter was denied or revoked for fiscal management or the

Page 1 of 6
RAICES RESPONSE TO CSD’S RECOMMENDATION
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proposed head administrator or other administrative or fiscal staff was discharged from a
public school for fiscal mismanagement;

(4) For a proposed state-chartered charter school, it does not request to have the governing
body of the charter school designated as a board of finance or the governing body does
not qualify as a board of finance; or

(5) The application is otherwise contrary to the best interests of the charter school’s projected
students, the local community or the school district in whose geographic boundaries the
charter school applies to operate.

RAICES’ RESPONSE TO CSD’S RECOMMENDATION

As set forth in detail herein, contrary to the assertions set forth in CSD’s recommendation:

(1) Our application is complete and adequate; and
(2) We have demonstrated that we have the experience, knowledge, and competence to
successfully open and operate a charter school in Las Cruces, New Mexico.

While we acknowledge that there may be a few places where we could have been clearer or
provided more information, as a whole, our application is thorough and complete. Indeed, in
several places throughout its evaluation of our application, CSD remarked that our responses
were both clear and comprehensive. We have taken the time to respond, in detail, to each section
of CSD’s Recommendation as follows.

. ACADEMIC FRAMEWORK

We have provided a detailed response to CSD’s evaluation of our Academic Framework in the
attached Appendix A. CSD erroneously concluded that our academic framework is inadequate.
As explained in detail in Appendix A, this is incorrect. Indeed, Raices has developed a robust
and challenging academic framework to address the needs of New Mexico students.

1. ORGANIZATIONAL FRAMEWORK

We have provided a detailed response to CSD’s evaluation of our Organizational Framework in
the attached Appendix A. CSD erroneously concluded that our organizational framework is
inadequate. As explained in detail in Appendix A, this is incorrect.

I1l.  FINANCIAL FRAMEWORK
We have provided a detailed response to CSD’s evaluation of our Financial Framework in the

attached Appendix A. CSD erroneously concluded that our financial framework is inadequate.
As explained in detail in Appendix A, this is incorrect.

V. EVIDENCE OF SUPPORT

Although CSD determined that this section of our application was adequate, we have provided a
detailed response to CSD’s evaluation of our Evidence of Support in the attached Appendix A.
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V. CAPACITY INTERVIEW

In the attached Appendix B, we have provided a detailed response to those questions asked
during the Capacity Interview that the evaluators felt we did not respond to adequately. Despite
the evaluation and as explained in more detail in Appendix B, we believe that we have
demonstrated that we have the capacity to operate an effective, high-quality charter school.

VI. COMMUNITY INPUT HEARING

Re: The Educational Program (Xinachtli Project) and its implementation in other cities

At the July 20 hearing, the Commission asked a question about the Xinachtli Project, and on
page 15 of its Recommendation, CSD states the following regarding the Xinachtli Project: “The
10 % year project at Canutillo Elementary in Texas was discontinued. One in Phoenix, AZ grew
to become the Mexican-American Studies Program in Tucson, AZ, that was made illegal by the
State of Arizona. It is currently being used by a school in East Los Angeles, CA.”

We would like to provide the following clarifying information with regards to the Xinachtli
Project. In 1996 the Xinachtli Project became a program at Canutillo Elementary. A strand of
bilingual classes from kinder to fifth grade would participate in 45-minute interactive
presentations based on Mesoamerican pedagogy. When the Mexican American Studies program
was introduced in the Tucson public schools, the organizers used Xinachtli pedagogy as a basis
for their instruction. The Mexican American Studies (MAS) targeted high school students. In
Arizona, the state legislature made it illegal. However, last year, after a legal battle in August 23,
2017, a federal judge declared that Arizona’s 2010 ban of the Tucson school district’s Mexican-
American Studies program was unconstitutional and enacted with discriminatory intent. At the
Canutillo Elementary, after 15 years of Xinachtli implementation, a new administration came,
and the then-new principal believed it did not go with the curriculum and hindered preparing
students for the state examinations.

The Xinachtli Project is currently in its second year as an enrichment program for all students at
Bill Childress Elementary (Canutillo ISD). It is a culturally responsive pedagogy focusing on
using both content and process of Mexican indigenous culture as an enrichment and academic
learning (students learn Mesoamerican mathematics, science, literature, arts, and language).

For more information, please see Appendix N: Letters of Support to our Charter School
Application which includes a letter from Bill Childress Elementary School, Ms. Reyna Salcedo
and from the former principal of Canutillo Elementary School, Mr. Hector Giron, who witnessed
Xinachtli Project during his administration on those years.

Currently, there is a kinder through 12th grade charter in East Los Angeles (Semillas Community
Schools www.dignidad.org) operating for the last 15 years in which Xinachtli pedagogy is used
across the curriculum including students learning Nahuatl (Aztec) as their language.
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Re: Business Manager Position

At the July 20 hearing there was discussion about the our School’s proposed business manager,
and on page 19 of its Recommendation, CSD states the following regarding the individual that
we were considering for the business manager position at Raices: “the proposed business official
for the school, who assisted with the writing and development of the application, has recently
been placed on leave from another school where she was the business official after financial
discrepancies were uncovered. An audit and licensure investigation is ongoing in that matter.”

As noted by CSD, this is new information that has just recently become known to our School.
To be clear, this individual was never hired by Raices, nor did she hold any official position with
our School. At the time that she assisted us with the development of certain areas of our
application, she was an experienced and licensed business official. Certainly, now that we have
learned that she has been placed on administrative leave for alleged financial discrepancies, we
are no longer considering her for the position and are seeking the advice and counsel of another
licensed and experienced business official. Currently, we are in discussions with the Vigil Group
LLC as a potential candidate to fill this position.

The Raices Governing Council acknowledges its own responsibility to maintain sound fiscal
policies and procedures. Most importantly, our prompt response in seeking out another business
official shows our commitment to ensuring that our fiscal policies and procedures are based on
the professional judgment of an experienced and licensed business official. Raices remains
committed to following best practices regarding fiscal policy and to working closely with our
proposed business manager.

VIlI. ADDITIONAL INFORMATION

In its recommendation, CSD included a discussion of difficulties allegedly faced by other
schools funded by the NACA Inspired Schools Network (“NISN”). It is unclear why this
personalized attack on NISN is included in CSD’s response to our school’s application. In any
event, it is completely irrelevant. NISN is simply providing financial and technical support to
Raices and does not hire staff for the School, govern the School, or make decisions regarding the
School’s management, governance, or policy. Accordingly, we formally request that the
“Additional Information” section of CSD’s Recommendation not be considered by the PEC
when rendering its decision.

When rendering its decision on Raices, PEC’s sole consideration regarding financial
management should be Raices response to “II.C.(1) Financial Oversight” in the Financial
Framework, and not the financial performance of other charter schools who also receive support
from NISN. The PEC should only consider Raices response to “II.A.(3) New Member Process”,
“II.B.(2) Board Evaluation”, and “II.C.(1) Board Oversight” in the Organization Framework, and
not the governance challenges of other charter schools.

Financial and governance challenges are not unique to charter schools that are supported by
NISN. It is extremely unfair to somehow ascribe the financial and governance challenges of the
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schools named by CSD to the support that they have received from NISN. While it is true that
NISN provides some support to a select network of schools, each charter school stands on its
own and accepts responsibility for its own financial matters and school leadership. Raices is no
exception.

Furthermore, the charter schools listed by CSD are serving different communities in rural
locations. The Las Cruces community, which we aim to serve, is entirely different than the
communities served by the charter schools listed by CSD. Therefore, it is unfair to assume that
the challenges faced by those other charter schools will be the same challenges that Raices will
encounter.

Consequently, it is completely immaterial that other NISN-affiliated charter schools have
experienced challenges with financial management and leadership. We respectfully request that
the Commission disregard the information contained in pages 18 through 21 of CSD’s
Recommendation when rendering its decision. We would like to emphasize that we are proud to
be affiliated with and have the support of NISN, which, along with NACA, has made significant
contributions to public education in New Mexico.

VIIl. CONCLUSION

We would like to thank the Commission for its hard work in evaluating our application. As
demonstrated, we believe that we have presented a complete and adequate application and that
we have sufficiently demonstrated that we have the experience, knowledge, and competence to
successfully open and operate a charter school. Consequently, we believe that our application
for a state charter should be approved.

Thank you for your consideration.

Sincerely,

[slJane Asche /s/ Lucia Carmona

Jane Asche Lucia V. Carmona

Governing Board Member Project Coordinator

Co-founders:

C. Silvia Sierra Ray Reich Carlos Aceves Olga Pedroza f
Wanda Bulger-Tamez  Laura Flores Irene Oliver-Lewis Monika Garcia-Tellez
Nicholas Natividad Amanda Walden Lucia V. Carmona Jane Asche

Cc:  Charter Schools Division
charter.schools@state.nm.us
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Enclosures (2):

- Appendix A: Raices’ Response to CSD’s Final Analysis of Raices’ Charter School
Application
- Appendix B: Raices’ Response to Capacity Interview Evaluation

Page 6 of 6
RAICES RESPONSE TO CSD’S RECOMMENDATION

82018000108



APPENDIX A

RAICES’ RESPONSE TO CSD’S FINAL ANALYSIS OF
RAICES’ CHARTER SCHOOL APPLICATION

We have included CSD’s evaluation, highlighted in gray, followed by Raices’ responses, in plain
text. Our responses contained herein do not provide or add any new information nor do they
attempt to remedy any alleged deficiency raised in the Recommendation. Rather, our responses
are offered to clarify the material that has already been provided in our Application, which we
believe CSD may have overlooked in evaluating our Application.

l. ACADEMIC FRAMEWORK

CSD concluded that this section of our application was “inadequate as only 23% of the responses
were rated ‘Meets the Criteria’ and more than 3 areas (10 areas) were rated ‘Approaches the
Criteria’, with a section score of 64%.” As explained in more detail herein, this is incorrect. We
have responded, in detail, to each area of our application where CSD rated our response as
“Approaches the Criteria”.

I.B. Mission Specific Indicators

CSD EVALUATION: Approaches the Criteria

The applicant’s narrative provides a mission-specific goal written in the SMART format. The
goal is to attain “annual growth in Spanish by 5 points as measured by the IPT and IPT I and
.5 annual growth in English for English Learners as measured by WIDA ACCESS 2.0.” Rating
categories that include measures and metrics were included. However, it is not clear how the
specified goal is rigorous and attainable.

Raices Response: We provided a complete response in our application by identifying the student
outcomes our school seeks to accomplish and by describing how achieving these outcomes is
innovative and unique. We would like to clarify how our specific goal, which is the same target
goal and growth rate specified on IPT assessments by Cien Aquas International School*, another
charter school in Albuquerque which implements the 90:10 dual language model with good
results, is both rigorous and attainable.

From the start of our application we stated:

Bilingualism and biliteracy are valuable, enriching, and rigorous
endeavors. We want to offer the best opportunity for students to

L Cien Aguas is an example of high levels of Spanish language acquisition. Starting two years ago, students who
demonstrated readiness were able to take the AP Spanish course in 8th grade. Over the two years, 35 students have
taken the course and 31 have passed the exam, earning them high school and college credit.
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master two languages, English and Spanish. Two decades ago,
Thomas and Collier (1997) offered educators a viable and effective
alternative to transitional bilingual education through a dual
language approach that research has continually validated (Dual
Language Education of New Mexico, Inc.). Raices Charter School
Application Section I.A.(1) [hereinafter Application].

When students are achieving adequate progress towards biliteracy they are accomplishing a
rigorous step. We are following established guidelines to measure this rigorous task which is
attainable. As stated in our Application, we fully expect students to be able to transition from the
language spoken in their home by an increase of 10% each year until a 50/50 use of both
languages takes place in the fourth grade. As discussed in Section I.E.(1) (page 33-34) this
rigorous transition is attainable according to research reported by Thomas and Collier in an 18-
year longitudinal study that compared the 90:10 dual language model to all other methods
currently in practice.

A point growth rate of 5 points measured by the IPT and of .5 annual growth in English for
English Learners as measured by WIDA ACCESS 2.0—, a growth rate based on research on past
performance coupled with an acknowledgement of the recent revisions to ACCESS (to align
with CCSS), makes this growth both rigorous and attainable because of the 90:10 dual language
model and the EL supports that are described in Section I-F. (2) (b).

A dual language program is defined as a program in which students learn both language and
subject matter content in two languages (English and the partner language — in this case
Spanish). As we noted, this is a rigorous endeavor as documented by researchers cited in Section
I-A., pages 4-7. The work of both Kathryn Lindholm-Leary and the 18-year longitudinal
research study by Thomas and Collier (cited in our Application on pages 4, 7, and 33-34) provide
evidence that the proposed 90:10 dual language model proposed in the application is the most
overall effective model for English language learners (ELLS), with student growth gains in
English increasing annually over other models from kindergarten to 5% grade. This research is
backed up by data shared by Dual Language Education of New Mexico (cited on page 4) which
relies on the highly trusted and reliable research conducted by the Center for Applied
Linguistics.

The Center for Applied Linguistics collaborates in its research with WIDA, a consortium of
school districts in 39 states, that was established by the Federal Government to advance
academic language development and academic achievement for linguistically diverse

students. A major research project carried out by the Wisconsin Center for Education Research
studying the language and academic growth for 1.5 million ELLs in the WIDA database shows a
strong correlation between growth scores and economic status as gauged by students who are
eligible for free and reduced lunch (FRLs), with FRLs in general performing more poorly; yet
the data also shows that some schools in very low-income communities have demonstrated very
high levels of performance in growth in English language skills by ELLs. Additional studies are
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underway examining the methodologies used in these schools as well as very low performing
schools that may account for these outcomes. The researchers hypothesize, based on past
research studies, that the difference may be accounted for primarily by the methods used for dual
language education programs, although many variables in the school environment will also be
analyzed.

I.C. Curriculum/Ed Program/Student Standards

CSD EVALUATION: Approaches the Criteria

The applicant provides a comprehensive explanation of the curriculum for the following content
areas: Math, Literacy, Science, Social Studies, Art, PE, and English and demonstrates alignment
to CCSS and NMCS. In particular, extensive information is provided to describe the Xinachtli
approach. Additionally, throughout the narrative, curriculum references are made to various
studies on the proposed educational model. Furthermore the curriculum concludes with a list of
16 references that all relate to research-based educational approaches.

However, while the applicant’s response provides comprehensive information on the curricular
resources that make up the school’s curriculum, it does not fully detail the action steps for
developing and organizing the curriculum. For example for February 2019 it states: “Develop
Framework for instruction for all content areas using state standards and WIDA Spanish
Language Development Standards as guides. (LCPS Math and ELA Scope and Sequence will be
used as a starting point). Merge readers and writers workshop into the English Language Arts
(ELA) curriculum and identify books to purchase for the book room.”” No additional information
is provided to show how that “Framework” would be developed to ensure the curriculum aligns
with with the CCSS, NM Content Standards, and the proposed school’s mission. In another
example, the timeline in the narrative indicates that the Curriculum and Instruction Team will
meet on a monthly basis between March through May, 2019 in order to finalize the scope and
sequence for all instruction units. It is not clear how the team will complete the development of
the scope and sequence for all units included in the school’ s curriculum plan, which include
Dual Language/ELA, Math, and Inquiry-based science and social studies.

Raices Response: In our Application, we provided a comprehensive explanation of the
curriculum and extensive information to describe the Xinachtli approach. CSD inaccurately
concluded that the information included in our Application was not adequate for the following
reason(s), which we address below:

o The applicant’s response does not does not fully detail the action steps for developing
and organizing the curriculum.

Raices Response: We disagree with CSD’s evaluation that we did not fully detail the actions
steps for developing and organizing the curriculum. We included a clear and realistic timeline
for the curriculum development on pages 26-27 of our Application and identified who would be
responsible for:
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Aligning all content to standards;

Developing scope & sequence;

Developing a framework for instruction in all content areas;

Purchasing materials and accessing resources to support the curriculum (many of which
have already been identified on p.23-26).

YV V V VY

e No additional information is provided to show how that “Framework” would be
developed to ensure the curriculum aligns with the CCSS, NM Content Standards, and
the proposed school’s mission. It is not clear how the team will complete the
development of the scope and sequence for all units included in the school’ s
curriculum plan, which include Dual Language/ELA, Math, and Inquiry-based
science and social studies.

Raices Response: We disagree with CSD’s evaluation that we did not show how our framework
would be developed to ensure that the curriculum aligns with the CCSS, NM Content Standards
and our mission. Throughout our Application, we repeatedly emphasized that we will ensure
that our curriculum components are aligned with Common Core and/or NM state standards and
that we will review the list of standards of Common Core and state standards for each content
area we are preparing for our curriculum.

I.E.(3) Programs Impact for Population

CSD EVALUATION: Approaches the Criteria

The target population the school intends to serve is in Las Cruces. The applicant’s response
includes demographic data based on the 2017 Las Cruces Public School data and details the
percentage of Hispanic students, English Language Leaners, and subgroup student populations.
The response did not include student data related to attendance and truancy trends, the
educational proficiency based upon enrollment at the school, or whether there is information
related to other specidal educational needs.

An brief overview of the applicant’s educational philosophy and instructional methods was
provided and the applicant explains how its educational model addresses the parents “desire
for their children to be respected for their Hispanci heritage and language.” The applicant
states, “Our goal is for them to master English while developing an equally high proficiency in
Spanish. We have designed an integrated approach for them to achieve this biliteracy with much
practice in listening, reading, writing and speaking. ”

The applicant’s response provides a clear description of the daily framework a student would
experience,however, it does not provide any detail on how calendar and schedule meets the
Students’ needs.

Raices Response: CSD inaccurately concluded that the information included in our Application
was not adequate for the following reason(s), which we address below:
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e The response did not include student data related to attendance and truancy trends, the
educational proficiency based upon enrollment at the school, or whether there is
information related to other special educational needs.

Raices Response: In our Letter of Intent (LOI), which was submitted to the Commission on
January 9, 2018, we presented the most current data that is available from the Las Cruces Public
Schools, including student performance data on statewide assessment. New student performance
data has not yet been released to the public and therefore was not included in our Application.

On page 3 of the LOI, we stated:

The targeted student population will be the Las Cruces Metropolitan
Area located in the center of Dofia Ana County, 45 miles from the
Mexican border. The Las Cruces Public School District is the
second largest school district in the state of New Mexico and serves
a majority population of 75.1% Hispanic students according to the
Las Cruces Public Schools Website ( http://lcps.k12.nm.us/). The
home languages of the students are English (50.5%) Spanish
(29.5%). According to the NMPED 2016-17 Report Card Las
Cruces Public Schools earned an overall grade of “C”. Student
achievement results on the PARCC show proficiency levels in ELA
and math are quite low for students in the 3rd, 4th, and 5th grades.

Furthermore, the tables provided on pages 3 and 4 of the LOI demonstrate the clear need for
academic improvement.

With regards to truancy trends, Las Cruces Public Schools does not have data on this; however,
in our Application, we provided information related to prevention, remediation action steps,
interaction with parents, home visits, and establishment of a system of communication with the
Concilio de Padres. Specifically, in Section 1.E.(3) (page 43) of our Application, we described
the procedures we will utilize to address compulsory attendance and to avoid truancy trends:

The Raices philosophy of inclusion and culturally responsive
approaches creates an environment of mutual responsibility for
supporting student academic success. Raices Governance Council
will develop policies during the planning year to comply with the
Compulsory School Attendance Law and the school will develop
procedures for recording absences and verification of excused and
unexcused absences. We will design a protocol for home visits to
include discussions about the importance of attendance and at the
beginning of the year, during the first parent/teacher conference,
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school staff will dedicate time to discuss the benefits of excellent
attendance.

o The applicant’s response provides a clear description of the daily framework a student
would experience; however, it does not provide any detail on how calendar and schedule
meets the students’ needs.

Raices Response: In Section I.E.(3) of our Application (page 44), within the discussion of
educational philosophy, we included a detailed description on “How Calendar and Daily
Schedule Meet Needs of Anticipated Student Population.” In addition, in Section L.E.(2) (pages
39-41), we described in detail how the calendar and schedules meet the needs of students,
parents, and teachers, as follows:

In the school calendar and daily schedule, we have prioritized
literacy instruction and learning subject specific content in the
targeted languages (Spanish/English) of desired fluency. The
calendar and daily schedule include time to provide children with a
variety of experiences to maximize learning. The yearly calendar
(See Appendix 1) provides time for teacher training and cooperation
to strengthen instructional skills, share approaches and reflect on
student performance. It also provides time for meaningful parent
involvement with their children’s academic endeavors and to aid
faculty development. The yearly calendar provides the pacing for
targeting language development and acquisition by students through
a daily schedule of minutes for each language and a target of
proximal development for students as the year progresses. Our
Xinachtli enrichment year calendar (Appendix M) integrates
celebrations of indigenous heritage with curriculum content related
to CCSS, giving teachers and parents opportunities for further
collaboration.

Furthermore, the information provided in Appendix M to our Application shows that we have
developed interdisciplinary themes in relation to common core standards.

|.F.(1a) SPED Identification

CSD EVALUATION: Approaches the Criteria

The applicant provides a clear description to address how the school plans to identify and
provide instructional supports and services to students with disabilities. First, the school plans
to conduct home visits and in-school orientations to get to know all of incoming students and
potentially . identify students that are already on IEPs. During the first month of the school’s
operation, it intends to hold IEP meetings to determine what services are needed and will follow
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the three-tier Response to Intervention (Rtl) system to assess students for posssible
identification of special needs.

The process described in the narrative, known as the SAT process gathers data from the first
short-cycle assessment, profile on the student, hearing and vision screening results and teacher
input to identify students that may be struggling. Through a review of the documentation by the
team, meetings with and consent from parents and monitoring progress withing a set time
frame, the team can make a determination to formally request an evaluation for special
education. The applicant describes further the process for evaluation and provides a table that
indicates the school has 60 days to assess the student and complete the report with that
timeframe, although in the narrative it states, “After the special education department receives
the packet and once the parent has signed off on the assessment plan, the school and contracted
diagnostician have 60 days to assess the student and another 30 days to write a report.”

Although, the applicant’s response provides a thorough plan for identifying students with
special needs, it minimally addresses a process for identifying students for gifted education and
does not provide substantial information to describe what instructional support and services
will be provided to a student identified as gifted. Furthermore, the narrative does not specify
what supports will be provided for the spectrum of needs that students with IEPs may present.
Lastly, the narrative lacks detail on the type of training or support that will be provided to
teachers and staff to ensure they are ale to fulfill their responsibilities.

Raices Response: We provided a clear description concerning our plans to provide instructional
support and services to students with disabilities and a thorough plan for identifying students
with special needs. CSD inaccurately concluded that the information included in our Application
was not adequate for the following reason(s), which we address below:

e Applicant’s response minimally addresses a process for identifying students for gifted
education.

Raices Response: In response to the apparent discrepancy between the description of the timing
for the diagnostician to assess and prepare a report and the chart/table that describes the process,
we note our understanding of the process and clarify our thinking. In our Application we stated
the following:

After the special education department receives the packet and once
the parent has signed off on the assessment plan, the school and
contracted diagnostician have 60 days to assess the student and
another 30 days to write a report. Application, Special Population,
Section I.F. (1) (pages 47-48).

To clarify, the term “report” refers to all reports that would be presented at an initial IEP meeting
because what follows is a description of the Evaluation Determination Team (EDT) making their
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decision. The EDT makes their decision at the initial IEP meeting. Therefore, the description of
the process and the table/chart on page 49 is consistent with the timeframe meant to prepare for
the presentation of evaluation results and an initial IEP meeting.

We identify the exceptionality of gifted as part of the overall Special Education Plan on page 48
of our Application, specifically, in the second paragraph which is identified as step 5 to the left
of the paragraph. The identification process, which was noted to be thorough for students with
special needs, would involve the data collection, teacher observations, and interventions. This
process would be the same for students who are thought to be potentially gifted. In New Mexico,
gifted is identified as having a special need.

e Applicant’s response does not provide substantial information to describe what
instructional support and services will be provided to a student identified as gifted.
Narrative does not specify what supports will be provided for the spectrum of needs that
students with IEPs may present.

Raices Response: It was clear in our Application that all students will be included in the general
education setting and provided with accommodations and modifications as much as possible in
the general education setting. Certainly, this includes students identified as gifted, as it is one of
the listed exceptionalities. As stated in our Application on page 51, we will evaluate, on a case
by case basis, and determine those students who may need time outside of the classroom in a
small group environment. The excerpt from our Application below explains that we use guided
reading and math to group students based on their needs whether advanced or below.

Our school will be inclusive of all students in the general education
classroom by ensuring that our teachers have knowledge of special
education services and how to properly accommodate and modify
curriculum.  We will implement a curriculum which offers
opportunities for all students to reach rigorous goals and skill sets
through the use of differentiation and through the focus of “learning
how to learn.” Teachers will use various strategies and tools such
as scaffolding, modifications, or accommodations to reach the goals
(standards) so that all students can be successful in knowing how to
learn for themselves and are included in classroom learning. For
example, guided reading and guided math small groups both provide
opportunities for students to get instruction based on their specific
academic needs. Through these groups and learning stations
students receive instruction targeted toward their needs.
Application, Section I.F.(1) (page 50).

« Narrative lacks detail on the type of training or support that will be provided to teachers
and staff to ensure they are able to fulfill their responsibilities.
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Raices Response: We believe we provided enough detail in our Application concerning the
training or support that will be provided to teachers to ensure that they are able to fulfill their
responsibilities. For example, on page 51 of our Application, we stated: “Teachers will be
trained how to conduct a Functional Behavior Assessment (FBA) in order to create a BIP, write
accurate goals for the IEP, and determine successful strategies when working with the student. «

|.F.(1b) SPED Progress

CSD EVALUATION: Approaches the Criteria

The applicant provides a clear and concise description of how the school will monitor the
progress of the special education students’ attainment of IEP goals and the assessment tools
that will be used to determine if the goals have been met. The narrative fully describes the
teacher’s responsibilities in this process. However, the narrative minimally addresses what
role the administrator will have in monitoring the student’s progress and does not address
how the school will evaluate the effectiveness of its special education program and services.

Raices Response: We provided a clear and concise description of how our School will monitor
the process of the special education students’ attainment of IEP goals and a clear description of
the assessment tools that will be used to determine if the goals have been met. CSD inaccurately
concluded that the information included in our Application was not adequate for the following
reason(s), which we address below:

e The narrative minimally addresses what role the administrator will have in monitoring
the student’s progress and does not address how the school will evaluate the
effectiveness of its special education program and services.

Raices Response: With regards to the role of the administrator in monitoring the progress of
students on IEPs, we stated in our Application that the administrator will be a member of the IEP
team. Therefore, by participating and preparing for meetings with IEP team, the administrator
will be aware of student progress. Specifically, on page 52 of our Application, we stated:

Formal progress reports will be provided to parents at the end of
each grading period (every nine weeks) to indicate how far along the
student is with each goal. If a student is not showing progress, other
instructional methods/interventions will be implemented and if there
is still a lack of progress at the end of a nine-week grading period,
an IEP meeting will be called to discuss and make necessary
changes. Application, Special Population, Section I.F.(1)(b).

In our Application, we also explicitly addressed how we will evaluation the effectiveness of our
special education program and services. On page 53 we stated: “Our school will measure the
success of our special education services based on observations by teachers, the principal, or
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other administrators and students’ progress on their IEP goals.” Furthermore, based on our
calendar, we have created “data study days” which involves teachers, administrators and other
staff reviewing student data. This is another form of monitoring the effectiveness of all our
programs.

On page 61 of our Application, we elaborate on our regular meetings and describe how we will
focus on students with special needs, as follows:

Each learning unit and daily lessons will then be designed with clear
end-of-year student goals based on baseline data and a
comprehensive view of strategic benchmarks and student learning
needs. For students with special needs or for English Language
Learners, our detailed assessment program supports the rapid
identification of areas where students may need more support and
where learning strengths can be leveraged. Regular data from
classroom and school-based assessments as well as computer
adaptive software (Istation and NWEA) will be used in weekly
instructional planning meetings. Application, Assessment and
Accountability, Section I.G. (1).

I.F.(2a) ELL ldentification

CSD EVALUATION: Approaches the Criteria

The applicant provides a concise plan for identifying English Learners (ELs) and describes that
the school’s proposed 90:10 immersion educational model “has been shown to be the most
effective bilingual model to achieve biliteracy and for Els to learn English.” The applicant’s
response cites research conducted by Glover and Genesee that indicates “one of the best
predictors for children learning a second language is proficiency in their home language.”
Additionally, the school will employ bilingually certified staff that will use the balanced literacy
block and allotted 45 minutes each day dedicated to English language development to English
Language acquisition and literacy skills using English Language Development Standards.
Furthermore, the narrative identifies specific training and support for its teachers that are
designed to support the linguistic diversity of all students, particularly Els.

In regards to addressing how the students will have acces to grade level content, the applicant
indicates the school will provide instructional materials for core subjects in both languages and
students will have access to their respective grade level content, however no additional
information is provided to describe how the school will identify the content.

Raices Response: Overall, majority of CSD’s comments were very positive, noting that we
provided “a concise plan for identifying English Learners” and “identified specific training and
support for our teachers that are designed to support the linguistic diversity of all students,
particularly Els.” Despite most of the favorable remarks from CSD, CSD still determined that
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the information included in our application was not adequate for the following reason(s), which
we address below:

e No additional information is provided to describe how the school will identity grade
level content.

In response to CSD’s evaluation, we would like to clarify that we did in fact provide information
and discussion in our Application related to how Raices will identify grade level content. In
Section 1.C.(1) (pages 20-22), we explained that in order for English language learners (ELLS) to
become successful, they need to learn grade-level content as well as the English language skills
needed to access that content. In addition to the one-hour of explicit English Language
instruction, Raices will teach content rich Science, Social studies, Art & PE by helping EL
students:

identify relevant vocabulary, using charts & other GLAD strategies
teaching specific skills for navigating text

using hands on experiences in the stations to connect words with meaning
accessing students’ prior knowledge

Raices will implement thematic units of study. An example of thematic units of study can be
found in Section 1.B.(1) (page 20) of our Application, where we provide a description of the
science unit that begins with accessing prior knowledge and examining the study of rivers.
Inquiry is used to examine complex phenomena that are not controlled. For example, we might
begin by asking, “What is a river?” After dialogue, the teacher might ask, “What do you know
about rivers?” This type of exploratory discussion leads from assessing prior knowledge to
creating shared knowledge. These questions can lead to more focused inquiry such as, “What can
rivers be used for?” or “Do rivers need to be protected?” This process can also be the basis for a
project or designing an experiment. Another example follows on page 22 of our Application, for
the social studies unit on celebrations in different cultures.

In Section I.C.(1) (page 23) of our Application, we describe English Language Development
curriculum and specifically state: “Lesson planning will use the content presented in other areas
(math, reading, writing, Xinachtli) as a context for English development instruction.”

|.F.(2b) ELL Progress

CSD EVALUATION: Approaches the Criteria

The applicant’s response provides a brief overview of the school’s process to monitor the
progress and language acquisition of ELs. The applicant explains how teachers will meet as a
team weekly to work as a professional learning community to focus on effective core instruction
and use data to inform instructional planning. However, the narrative does not clarify the
specific responsibilities for the teachers in the team. Another example in the narrative describes
that progress of students will be reviewed monthly by the Curriculum-Academic Performance
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Committee but does not address what specific responsibilities this committee will have in
reviewing the data and informing on the data.

Overall, the statements provided in this narrative address a high-level overview of the school’s
process.

Raices Response: CSD inaccurately concluded that the information included in our Application
was not adequate for the following reason(s), which we address below:

« The narrative does not clarify the specific responsibilities for the teachers in the team.

Raices Response: On page 58 of our Application, we clearly described the specific
responsibilities for teachers as follows:

e focuses on skill building related to each of the four language domains: listening,
speaking, reading and writing;

e maintain data folders with student information;

e determine reading groups, station work; and

e appropriate differentiation.

e The narratives does not address what specific responsibilities the Curriculum-
Academic Performance Committee will have in reviewing the data and informing on
the data.

Raices Response: On page 58 of our Application, we clearly delineated the specific
responsibilities the Curriculum-Academic Performance Committee will have in reviewing the
data and informing on the data, as follows:

e review classroom practices;

e review annual WIDA ACCESS results;

e determine the needs for teacher support as either whole school PD or individual teacher
coaching; and

e assess the effectiveness of instructional materials.

I.G.(1) Assessment Plan

CSD EVALUATION: Approaches the Criteria

The applicant has developed a clear and cohesive plan that aligns with the assessments
identified, and the proposed school's mission and target student population. The proposed
assessment calendar aligns to the proposed school year calendar. The assessment tools
included distinguish the various categories of student populations and accounts for all NM state
mandated tests. However, the applicant’s response lacks clarity in explaining how the results
for each assessment will inform instruction.
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Raices Response: Overall the feedback from CSD on this section of our Application was
positive, noting that we have “developed a clear and cohesive plan that aligns with the
assessments identified” and with our mission and target student population. CSD inaccurately
concluded that the information included in our Application was not adequate for the following
reason(s), which we address below:

o The applicant’s response lacks clarity in explaining how the results for each
assessment will inform instruction.

We believe that our Application was clear in explaining how the results for each assessment will
inform instruction. Specifically, in Section I.G. (1) (pages 64 — 66), in the final column, we list
how assessment data will be used. The specific uses include: placement, informing lesson plans,
intervention, exit tickets and/or station content. Our school philosophy guides us to be careful
about “knee-jerk” responses to our children’s progress. Our assessments give us general
information augmented by teacher reports and parental comments. It is not our purpose to react
to “each” assessment, but rather for the results to be a basis upon which we continue our
dialogue among administrators, teachers, students and their parents. This is part of our
community-based model. As stated in the Guiding Principles for Dual Language education, “an
environment that facilitates learning requires equity among all groups...”

The assessments that will be used by Raices offer various points for data. IStation and NWEA
are short cycle assessment given throughout the school year to gauge the progress students are
making in skill development for language development (reading, writing) and mathematics
Standards-based assessments developed by the curriculum team provide teachers, parents, and
administrators monthly feedback on students’ understanding of key concepts that are developed
within each instructional unit. The data from standards-based assessments helps teachers
understand the strengths of each instructional unit, and how instruction must be modified to
ensure proficiency of the standards for all students. It also helps teachers to identify students that
may need additional instructional support to related to the target standards for each unit. Access
and IPT provide data on children’s progress in developing English and Spanish proficiency.

1.G.(2) Assessment Data

CSD EVALUATION: Approaches the Criteria

The applicant’s narrative details a process for how assessment data will be used and includes
action steps for implementing its corrective actions. The process outlines the corrective actions
at the school, curricular, and individual level. Additionally, the narrative describes how data
would trigger the course to prompt actions and identifies who the responsible parties are.
However, the applicant does not provide information on the specific timeline and associated
costs that go along with the corrective actions described. Furthermore, the narrative does not
provide a process for regularly evaluating the effectiveness of its academic program generally
and the effectiveness of specific correction actions or interventions. Lastly, it is not clear in the
narrative whether the described processes meet state requirements.
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Raices Response: CSD inaccurately concluded that the information included in our Application
was not adequate for the following reason(s), which we address below:

e The applicant does not provide information on the specific timeline and associated
costs that go along with the corrective actions described. The narrative does not provide
a process for regularly evaluating the effectiveness of its academic program generally
and the effectiveness of specific correction actions or interventions. It is not clear in
the narrative whether the described processes meet state requirements.

Raices Response: The timelines for data collection are included in the tables listing each
assessment in Section 1.G.(1) of our Application (pages 62-66). All forms of assessments (i.e.
teacher reports, portfolios, report cards) are designed in consultation with members of the team
who are current teachers or administrators in the public schools.

“Data days” are clearly specified in our calendar included in Section I.E.(2) of our Application
(pages 38-39). The data days are one and a half weeks prior to report card/ parent /teacher
conference days in the fall to build necessary staff time data interpretation. In the spring, the
timeline between data days & parent/ teacher conferences/report card days is shorter.

In relation to cost, the Data Days that are used to analyze student data, take corrective actions
regarding school curriculum and instruction are built into the teacher contract day. Additionally,
we have made time during each week for teachers to collaboratively plan instruction and
curriculum units. This planning is informed by the analysis of data that is used to determine
curricular strengths and weaknesses and individual student learning needs. Since the Data Days
and extensive planning time is built into the contract day, no additional cost is incurred.

1.G.(3) Assessment Communications

CSD EVALUATION: Approaches the Criteria

The applicant provides a plan of regular communication of student assessment and progress.
The plan directs communications to the students up through the New Mexico Public Education
Department and the broader community. Students will receive information through dialogue on
their learning via data folder reviews, assessment feedback, report cards feedback and projects.
Parental communication efforts include parent-teacher conferences and monthly events.
Although, the applicant has identified modes of communication, the narrative does not clarify
how the communication plan is specified for each source of student achievement data included
in H.(2).

Raices Response: CSD inaccurately concluded that the information included in our Application
was not adequate for the following reason(s), which we address below:
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e The narrative does not clarify how the communication plan is specified for each source
of student achievement data included in H.(1)2.

The Application question did not specify that we focus on “each” source of student achievement
data. Our plan is specific about our communication process to our assessments, the art of
dialogue through which we practice intentional listening and provide feedback. This we will do
with our students, parents, among teachers and administrators, and at all levels of
communication. In Section 1.G.(3) of our Application (page 73) we state:

Role of Dialogue in Communicating Assessment Data to Students:
Understanding and practicing the concept that while one person is
talking, the other is listening gives a conversation a formal structure
that transforms it into a dialogue. At Raices we are mindful to
practice this authentic listening when we are talking with our
students about their progress. Purposeful communication with
students through dialogue about their learning will include the
following:

1. Data folder reviews

2. Assessment (interim and standardized) feedback
3. Report cards feedback

4. Projects

1. ORGANIZATIONAL FRAMEWORK

CSD concluded that this section of our application was “inadequate as only 41% of the responses
were rated ‘Meets the Criteria’ and more than 3 areas (13 areas) were rated ‘Approaches the
Criteria’, with a section score of 68%.” As explained in more detail below, this is incorrect. We
have responded, in detail, to each area of our application where CSD rated our response as
“Approaches the Criteria”.

I1.A.(3) New Member Process

CSD EVALUATION: Approaches the Criteria

The applicant's response provides an adequate plan for selecting initial governing body
members that includes succint action steps and timeframes by which the Governace Board
Development Committee must complete them. The brief description in the response addresses
when announcements will be placed, indicates data will be used to make determinations on the
skills and qualifications needed, the timeframe by when candidates will be recommeded to fill
vacancies, and when applications will be screened to replace outgoing members. It is unclear

2 CSD referenced 1.H(1); however, there is no 1.H.(1). We assume CSD was referring to 1.G.(1) and the table on
pages 62-63 which list all of our assessment tools.
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how the committee will implement each action step or what the process will be to recruit and
evaluate new members.

Furthermore, the applicant has not identified a complete process for regular and on-going
recruitment. Based on the narrative it is activated only when a vacancy appears on the board.
Additionally, the applicant did not provide a fully-detailed process for vetting its potential
members to ensure they meet the credentials and experience the board is seeking.

Raices Response: CSD inaccurately concluded that the information included in our Application
was not adequate for the following reason(s), which we address below:

e Itis unclear how the committee will implement each action step or what the process
will be to recruit and evaluate new members. The applicant has not identified a
complete process for regular and on-going recruitment. The applicant did not provide a
Sfully-detailed process for vetting its potential members to ensure they meet the
credentials and experience the board is seeking.

Raices Response: The Governance Board Development Committee (GBD Committee) is a
standing committee which means that it will meet monthly or more often, as needed, to keep a
group of qualified and vetted candidates in the pipeline and ready to fill vacancies or expired
terms. As discussed in further depth in the table provided in Section I11.A.(2) (pages 98-99) of
our Application, the GBD Committee has a specific timeframe for advertising and recruiting for
potential board members that demonstrate the necessary qualifications. See also Bylaws,
Appendix A: Bylaws, (Article 5: Section 5.2) (page 11). The timeframes on page 98 indicate the
time by which certain actions will be completed, signifying the ongoing nature of this work
throughout the year and the point in which the task must be completed. The “Selection of Board
Members” section of our Application and the detailed table included in that section demonstrates
our process for regular and ongoing recruitment. Therefore, CSD was incorrect in its evaluation
when it stated that we did not identify this process. Raices understands the importance of
securing additional board members beyond the seven (7) required by our Bylaws to ensure that
board members have the in proper skill set and to fill vacancies or replace members whose terms
have expired. Both in the description of the work of the Committee on page pages 98-99, Section
I1.A.(1) and on page 99, Section I1.A.(3) we discuss in detail the vetting process (although we
did not use that term) in the first 3 paragraphs under the title Further Elaboration of the
Process.

11.B.(2) Board Evaluation

CSD EVALUATION: Approaches the Criteria

The applicant's response provides a limited plan regarding the annual self-evaluation for the
governing body because the applicant indicates the plan will be finalized during the planning
year. The narrative does outline general steps for developing a plan to support the school’s
mission that should include steps members will implement and provide a plan for ongoing
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monitoring to evaluate its progress. However, it does not fully describe the action steps, specific
timelines or identify those responsible for implementation and evaluation of the board’s plan.

A significant portion of the narrative includes guiding questions the board intends to use in the
development of its plan for obtaining feedback and evaluating the effectiveness of the governing
body. However, no responses to their questions are provided in the narrative to identify how
the applicant has thought through the specific steps, timelines and responsibilities as it relates
to its school and the fulfillment of its mission.

Lastly, the applicant’s narrative does not address how the board will focus on and support
continuous improvement. The applicant states, “this cycle of self-assessment needs to be
repeated every year to develop a pattern of continuous improvement in the governance process
from year to year. Having goals, objectives, activities, and data collection plans in place
annually will be critical to stay on track for a successful application for renewal of the charter
five years (plus a planning year) after the initial charter approval.” No additional details on
the the goals, objectives, activities, and data collection were provided to understand the
specificity of the board’s plan.

Raices Response: Based on CSD’s evaluation, it appears that CSD determined Raices’ response
was not adequate for the following reason(s):

e The narrative does not fully describe the action steps, specific timelines or identify
those responsible for implementation and evaluation of the board’s plan. NO responses
to the board’s guiding questions are provided in the narrative to identify how the
applicant has thought through the specific steps, timelines and responsibilities as it
relates to its school and the fulfillment of its mission. The applicant’s narrative does
not address how the board will focus on and support continuous improvement. No
additional details on the goals, objectives, activities, and data collection were provided
to understand the specificity of the board’s plan.

We acknowledge that it is a shortcoming of this section that we did not include the table we
developed which summarized specific action steps we will take, who will be responsible for each
step, within what timeframe, and the criteria and standards for each set of data. However, we are
aware that it is important for the Board to be able to analyze all monitoring data against
standards that reflect the achievement of the school mission, academic goals, sound financial
practices and management, and compliance with all state law relative to school board functions
and school management. To this end, we have been studying the board evaluation criteria and
indicators that are posted as good examples on the website of the National Association of School
Boards, including those of the lowa and Minnesota Associations of School Boards. If our
charter is approved, we will also join the NM Association of School Boards which provides a
Board Self Evaluation Model Toolkit to its members.
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11.C.(1) Board Oversight

CSD EVALUATION: Approaches the Criteria

The applicant's response provides a limited plan for monitoring the academic, financial and
organizational performance of the school because it lacks the specificity of the timelines and
criteria or standards used during the monitoring and evaluation process.

The applicant indicates the school’s academic dashboard will focus “key components or
indicators with at least one measure for each indicator.” The indicators include: reading,
writing, speaking, and listening achievement (the language arts skills); math achievement;
science achievement; individual education plan status; English and Spanish learner education
status; and achievement measures correlated with ethnicity, income and language status.
However, the table or narrative do not address the criteria or standards that will be used to
ensure the board is “well-informed on the outcomes of these assessment in order to hold the
principal accountable for the academic and mission related outcomes of the school.” The table
provided does identify the assessment tool, when data will be accessible to the board and what
information will be reported to the Board. These assessment tools and results do align with
several of the key components noted in the narrative.

The applicant’s response to monitoring the organizational and financial performance of the
school minimally addresses the process the Governance Board will use to oversee and monitor
its performance. Although the applicant has identified indicators that will be monitored and
evaluated, the narrative lacks information on the timelines and criteria or standard that will be
used to determine the school is fulfilling its mission.

Raices Response: CSD inaccurately concluded that the information included in our Application
was not adequate for the following reason(s), which we address below:

« The table or narrative do not address the criteria or standards that will be used to
ensure the board is “well-informed on the outcomes of these assessment to hold the
principal accountable for the academic and mission related outcomes of the school.
The narrative lacks information on the timelines and criteria or standard that will be
used to determine the school is fulfilling its mission.

Raices Response: In Section I11.C.(1) of our Application (page 108, paragraph 2), we stated:
“data will be reported and discussed monthly at the Board meetings on academic, organizational,
and financial performance.” On page 109, we state the tracking of academic data will be done
“using assessment tools/indicators that have been carefully identified in the academic framework

to inform instruction and meet state requirements that align with the CCSS and other NM
performance standards [for curriculum content areas].” In the table on pages 109-110, the last
column indicates when the data on the specific indicators for performance will be available to the
Board. Furthermore, in the second paragraph on page 108, we also state the following: “As we
discover Raices academic, organizational, and financial strengths and weaknesses, we will gain
insight into how to guide policy decisions to improve achievement of the school’s mission and
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goals for high academic performance”, which is a key component of our mission. Lastly,
following the table on pages 109 and 110, we stated:

This array of measures and tools will allow the Board to analyze and
discuss whether achievement of the key components of the Raices
Mission is in progress throughout the year and from one year to the
next. The Board will be watchful to see that benchmarks for progress
as specified in the goals and indicators in the Academic Framework
are being achieved at the specified rate.

On page 111 under Monitoring of Organizational Performance we explained that the
Governance Development Committee will provide oversight to see that qualified Board
Members are “constantly being sought out and recruited to replace vacancies on the Board. This
committee will keep an inventory of skills needed on the Board and work to make sure that
current and new board members together possess a complete complement of the list of needed
skills to do a good job of Governance.”

On page 111 in the paragraph starting with Monitoring and Supporting School Leadership, Staff
and Parents Needs we further explained that these needs will be monitored monthly and reported
to the board by the Principal, School Development Committee and Parent’s Council. On page
111 and 112 we do give timeframes for the Monitoring of Financial performance through
monthly financial reports and stating who is responsible.

We realize that we should have put the above information in a table for easy review; however, it
is spelled out in the narrative. We also realize that all tables should include a column that is tied
back to specific criteria and standards.

11.C.(2) Hiring Head Administrator

CSD EVALUATION: Approaches the Criteria

The applicant's response provides a clear timeline for hiring a head administrator, both for
the initial hiring and for any time the position becomes vacant that includes a complete process
identifying the action steps and persons responsible. The board expects to have the head
administrator hired by January 8, 2019 and no later than July 1, 2019 (“Should it take longer
to fina a suitable candidate”).

However, the applicant’s narrative does not specify the criteria or standards used in the
screening tool since the tool has not been established. According to the applicant, “.. a
screening tool will be established with criteria and ranking based on job description and Board
expectations of this position. Because we are applying for a planning year, this first step of the
process will start no later than the first week of September 2018.”
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Although the narrative provides the preferred skills/experience required for a head
administrator, it did not explain why and how those skills/experiences ensures the school
leader has the capacity to operate a success, high-quality public school or how it takes into
account the mission of the school.

Raices Response: CSD inaccurately concluded that the information included in our Application
was not adequate for the following reason(s), which we address below:

o The applicant’s narrative does not specify the criteria or standards used in the
screening tool since the tool has not been established. The narrative did not explain
why and how the preferred skills/experiences required for a head administrator
ensures the school leader has the capacity to operate a success, high-quality public
school or how it considers the mission of the school.

Raices Response: The job description we provide in Appendix B of our Application was
designed to align with applicable statutes and regulations as well as with our mission statement.
In developing the job description, we referenced the following state statutes and regulations:
Section 22-5-14 NMSA 1978 (Local Superintendent Powers and Duties); Section 22-10A-18
NMSA 1978 (School Principal Duties); and Section 6.29.1.9 NMAC (Duties and Powers of the
Administrator of a Charter School). In addition, the job description that Raices has developed
expressly requires that the principal have a NM Administrative License (3B), which aligns with
state standards. Furthermore, the licensure requirement ensures that the principal is capable of
the leadership needed to manage and lead staff in successfully achieving the mission and goals
that undergird the philosophy of the school. Lastly, in the job description that we have
developed, under the Leadership Characteristics required for the job, we specify that any
candidate for the position must demonstrate that his/her educational philosophy aligns with the
school vision and mission.

The screening tool we talk about will be based on these requirements and standards which we
have stated in our Application as detailed in the paragraph above as well as the evaluation rubric
for the principal based on the four domains of indicators found on pages 121-122 of the
application. As indicated on page 121 these evaluative indicators of performance are found in
the NM Principal Leadership Competencies and Indicators (NMPLCI) as required by law in the
regulations (i.e. Section 6.69.7.9 NMAC) for the educational leader of the school.

11.C.(4) Principal Evaluation

CSD EVALUATION: Approaches the Criteria

The applicant’'s response provides a clear plan for evaluating the principal and lists the
components and instruments that will be used to evaluate this position. The narrative details an
annual process that begins during the hiring process which is when the expectations are set and
continues with a mid-year and final formal evaluation. The plan outlines the responsibilities of
the board members in this process and meets state requirements.
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However, it was not clear how the plan addresses the mission and goal of the proposed school.

Raices Response: CSD inaccurately concluded that the information included in our Application
was not adequate for the following reason(s), which we address below:

e It was not clear how the plan addressed the mission and goal of the proposed school.

As explained in detail herein and as provided in our Application, we provided a focused plan to
make sure that the principal is evaluated for his or her work in accomplishing the school mission
and goals. We can see in retrospect that we should have included a note about all this in the
chart on page 124 which shows the board moving through the evaluation steps of the HOUSSE P
evaluation procedures, especially step 3 in which the Board will “identify potential data sources
for collecting evidence of principal competencies and progress on goals”. This would have been
a reminder to the reader of the indicators of performance which is a key part of the principal
evaluation.

To clarify, although not explicitly stated in the HOUSSE Evaluation Action Steps, in Section
I1.C. (4), the evaluation of the principal takes place using the rubric explained on pages 121- 122.
On page 121 of our application, we specifically provided the following:

The evaluation will based on 1) performance goals related to the job
description (Appendix B) agreed upon in the principal contract, 2)
progress on accomplishment of the Raices Education Plan for
Student Success (EPSS) which incorporates all the elements of the
School’s Mission and goals, and 3) evaluation of principal’s
performance in the four domains of NM Principal Leadership
Competencies and Indicators (NMPLCI) as required by law (NMAC
6.69.7.9). The four domains of leadership competencies and
indicators are as follows

Below, we have included information from our Application that shows all the ways that this
rubric, which contains the indicators for evaluating the principal, includes information on the
achievement of the mission and goals of the school.

Domain I: Instructional Leadership
1. The principal promotes the success of all students by maintaining a culture that supports
student achievement, high quality instruction, and professional development to meet the
diverse learning needs of the school community. To assess this competency the principal
will be rated on the following indicators:
a. works with all members of the Raices community to make quality instruction a
prime focus ensuring that the school successfully implements the dual language
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program, balanced literacy, and the Xinachtli pedagogical practices and
curriculum.

b. uses accountability literacy standards in making decisions about student success
and achievement.

C. evaluates teachers using the New Mexico 3-tier licensure performance evaluation
system to promote high quality teaching and professional learning and to assess
teacher capacity to achieve the innovative features of the Raices academic plan.

d. incorporates the diversity of the student population and history of the school
community in making curricular and school policy decisions which are consistent
with the Raices mission and the charter contract.

All four of these indicators relate directly to the schools mission and mission specific goal stated
in Section LLA. (1) & B.(1). Also see below Domain Il regarding indicator c.

Domain I11: Professional Development
3. The principal organizes and coordinates ongoing professional learning opportunities
that are aligned with the New Mexico professional development framework in NMAC
6.65.2 and supports the diverse learning needs of the school community. To assess this
competency the principal will be rated on the following indicators:

c. implements comprehensive, integrated and systematic ongoing professional
development opportunities for faculty and the Raices community that increases
their capacity to accomplish the unique aspects of the Raices mission, curriculum.
and academic plan for student success....

11.D.(1) Organizational Structure

CSD EVALUATION: Approaches the Criteria

The applicant’s organizational chart has clearly delineated the reporting structure for most of
the positions and relationships related to the school’s operations. However, based on the
narrative and the organizational chart it was unclear how the Director of Operations and
Community Engagement communicates with the Concilio.

Raices Response: CSD inaccurately concluded that the information included in our Application
was not adequate for the following reason(s), which we address below:

e It was unclear how the Director of Operations and Community Engagement
communicates with the Concilio.

The question on the application stated that we must provide “a clear, comprehensive, cohesive
and reasonable organizational chart and narrative that aligns structures with the mission of the
proposed schools and demonstrates a clear understanding of appropriate relationships between
governance, administration, teaching, support, staff, and external agencies that are essential to
the proposed school.” Overall, we believe that our response provided in our Application
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accomplishes this. CSD’s concern that we did not clearly address the lines of communication
between the Director of Operations and Community Engagement and the Concilio de
Padres/Parents Council is easily addressed by looking at Appendix K, in which we show a two-
way arrow with a dotted line, signifying communication between the Director of Operations and
Community Engagement and the Concilio. With regards to the Director of Operations and
Community Engagement, on page 128 of our Application, we state the following:

[The Director of Operations and Community Engagement] will be
responsible for working with the principal to develop a
comprehensive Community Based Engagement Plan (CBEP) which
includes the community at large. The plan will be implemented to
ensure meaningful participation including, but not limited to, an
active and committed Parent Council. This staff position is critical
to engaging parents and community to support their children’s
achievement by creating an open school environment for K-5
students.

11.D.(2) Staff Job Descriptions (Appendix C)

CSD EVALUATION: Approaches the Criteria

The applicant’s narrative provides an brief overview of all key staff positions that align with
the organizational chart and the school’s first year operation. The narrative also differentiates
between FTE and contracted positions.

However, the applicant’s narrative lacks specific details on the license requirements for

a Pre K - 12 Educational Assistant and does not identify the reporting lines for the business
manager, Certified Bilingual Teacher, Special Education Teacher, and Educational Assistant
in the narrative and the job descriptions for the identified positions.

Raices Response: CSD inaccurately concluded that the information included in our Application
was not adequate for the following reason(s), which we address below:

o The applicant’s narrative lacks specific details on the license requirements for a Pre K
- 12 Educational Assistant. The applicant’s narrative does not identify the reporting
lines for the business manager, Certified Bilingual Teacher, Special Education
Teacher, and Educational Assistant in the narrative and the job descriptions for the
identified positions.

Raices Response: At the beginning of the job descriptions in Appendix C, the heading states that
the Job Descriptions are for “Certified, Licensed Key Staff.” To clarify, this applies to all job
descriptions that follow in Appendix C and provides that all positions must have the appropriate
certification and licensure requirements.

The reporting lines are shown in the organizational chart (Appendix K) which indicates that the
Curriculum and Instructional team, Director of Operations and Community Engagement, and
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Contractual Services, which includes the Business Manager, report directly to the principal as
shown by the solid lines going up to the principal. It may have been hard to see since the line in
the middle of the page was lighter than others. In the Leadership and Management section,
which is Section I11.C.(3) of our Application (page 117), we stated that the “principal serves as
the primary leader and manager of programs, staff and students.” Further, on page 119, we
clarified the lines of reporting under the subtitle “Personnel Responsibilities” of the principal.
This is part of the comprehensive job description that the Board uses to convey to the principal
his/her roles and responsibilities and that makes it clear that the entire instructional team and
business manager report directly to the principal who oversees their management and
professional development.

11.D(3) Staffing Plan

CSD EVALUATION: Approaches the Criteria

The applicant has sufficiently decribed a staffing plan that includes at a minimum, action steps,
timelines and responsible parties for its hiring process and outlines growth over time. The chart
provided in narrative provides action steps in the initial hiring phase and beyond. Additionally,
each year the school plans adequate growth by adding a grade until the end of the 5th year to
allow staff to gain experience on the implementatin of the curriculum and manage the strategies
necessary to achieve the school’s mission.

However, the applicant’s response provides a minimal description of a plan for how the school
will adjust the staffing needs to respond to budget shortfalls.

Raices Response: The staffing plan that we provided in our Application was sufficient and
included action steps, timelines, and responsible parties for the hiring process and outlined
growth overtime. CSD inaccurately concluded that the information included in our Application
was not adequate for the following reason(s), which we address below:

o The applicant’s response provides a minimal description of a plan for how the school
will adjust the staffing needs to respond to budget shortfalls.

In Section 11.D.(3) (page 133, 4th paragraph), we state the following:

In the event that student enrollment does not meet projections, the
school will consider revisions to the plan, for example the board may
determine that the school may be unable to afford a Testing
Coordinator and those responsibilities will remain a part of the
Principal s job responsibilities.

Additionally, under the Financial Framework section of our Application, specifically Section
[11.B.(4) (page 194-195) under the heading Meeting Unforeseen Budget and Cash Flow
Challenges, we describe in great detail how we will adjust the budget if our enrollments are off
or if there should be a cash short-fall due to a number of factors. Specifically, we state on page
195: “We will plan for these expenses through other sources of funding which we have been
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actively pursuing already and have already received confirmation from several Foundations that
they will be supporting Raices if the charter is approved.” These include the W.K. Kellogg
Foundation, the McCune Foundation, the NACA Inspired Schools Network and the Raza
Development Fund, whose letter of support was received one day after the application was
submitted.

11.D.(4) Staff Professional Development Plan

CSD EVALUATION: Approaches the Criteria

Overall, the applicant’s plan for professional development includes sufficient elements that
focus on specific areas within set timelines that meets most state requirements. The narratives
describes how the school will ensure professional development time is not used during routine
staff meetings. Instead, the professional development will take place 3 weeks prior to the school
year and through out the year. Additionally, the applicant provides a schedule for the year.

However, the plan lacks any detail on how the general professional development plan and
mentorship plan are supported by a budget and the process used to address specific professional
development needs that are teacher-specific. Although the narrative states, “Mentoring
sessions will be tailored to individual teacher needs”, it does not include the action steps and
associated costs on how those needs will be identified.

Raices Response: Overall, our plan for professional development included adequate elements
that focused on specific areas within set timelines. CSD inaccurately concluded that the
information included in our Application was not adequate for the following reason(s), which we
address below:

e The plan lacks any detail on how the general professional development plan and
mentorship plan are supported by a budget and the process used to address specific
professional development needs that are teacher-specific. The plan does not include the
action steps and associated costs on how those needs will be identified.

Our Application does not specifically spell out the budget aspect for Professional Development
other than to include $500 per staff person for professional development because the budget will
not include federal funds in the initial years; therefore, we will need to write in funds for some of
those costs through NACA and other grants. The Dual Language Education of New Mexico
organizartion will provide an intense training before school opens to provide support to teachers
on development of the Dual Language 90/10 program with a cost of $4,000, which will need to
come out of grant funds.

Also, in Appendix O: Staffing Plan, we allocated a part time “Culture and Curriculum Coach”, a
Teacher Leader who will take the responsibility to coordinate mentorships and monitoring of
performance among the instructional team working in partnership with the principal.

In Section D.4 (page 136), we stated the following:
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The school calendar also includes time for teachers to meet weekly
(Thursday afternoon) in professional learning communities. These
half days will be designated for teacher collaboration on developing
weekly learning goals, analyzing classroom assessment data, and
planning instruction and interventions to meet student learning
needs. Teachers will also be supported by Indigenous Culture
pedagogy expert (Carlos Aceves*) to ensure that instruction is
aligned to Xinachtli learning philosophy, constructivist learning
theory, and the learning needs of students.

I1.F.(1) Community/Parent/Employee Involvement in Governance

CSD EVALUATION: Approaches the Criteria

The applicant's response provides a clear plan for communicating and inviting families to
participate in the Parent Council, which “will be the mechanism for parents to participate in
designing, planning, and implementing the guiding principles of the school” as well as other
opportunities to serve on the board and through school events. Although the applicant has
described several opportunities for parental attendance, the applicant does not provide a
compelling response to addresses how these opportunities are meaningful for parental input,
professional educator input and community input. For example, the applicant states, “The
Governance Board will hold one seat for a parent member as a means of parent input and
participation in the operations of Raices”, however, the response does not elaborate on how it
will help further the school’s mission.

Raices Response: We provided a clear plan for communicating and inviting families to
participate in the Parent Council. CSD inaccurately concluded that the information included in
our Application was not adequate for the following reason(s), which we address below:

e The applicant does not provide a compelling response to addresses how these
opportunities are meaningful for parental input, professional educator input and
community input. The response does not elaborate on how it will help further the
school’s mission.

We do not agree with CSD’s evaluation that we did not provide a “compelling response” to
address how these opportunities are meaningful for parental input. As noted in our Application,
the Parent Council is an integral element of the operation of our school. In Section II.F.(1) (page
150) of our Application, we detail the role of the Director of Operations and Community
engagement in working with the Parent Council. In the first paragraph of that section, we state:

The Director of Operations and Community Engagement will
identify parent leaders to convene and organize the
Parent/Community Council. In addition, the parent/community
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strategy will incorporate a bilingual, bicultural and culturally
appropriate communication system by seeking their input on the
best means of communicating and implementing multiple strategies
including: home visits, newsletters, robocalls, phone calls, emails
and other social media. Also, we will refine our system of
communication under a continuous improvement framework
between teachers, students, parents and administrators to address
and overcome any challenges and limitations as the school
community evolves.

We further state in paragraph 2 on page 151 that the “Parent Council is part of the essence of
Raices that will guide achievement of the mission of the school and ensure the environment and
curriculum is grounded and rooted in appreciation of each student’s cultural heritage in a way
that will be transformative for parents, students, and faculty. Cultural heritage and positive
identity transformation, as key guiding principles, will be embraced and embedded within the
parent and child relationship.” These are key aspects of the mission statement and as parents
participate in dialogue, which is a key strategy at Raices for building relationships, they will be
guiding input about how the major aspects of the mission can be accomplished, in particular how
“parents are valued in construction of knowledge and the creation of a learning community that
promotes high academic performance, positive identity formation and the reclaiming of cultural
heritage” — key components of our mission statement. The community engagement plan that the
Director of Operations and Community Engagement is responsible for developing and has been
described in other sections of the application (see page 85-86) allows staff and community
members to participate in designing strategies for achievement of the Raices mission.

Early in our Application, we described what it means to implement a community-led model, as
follows:

Community-Led Model: We will create opportunities for parents to
exercise leadership and grow in their advocacy skills for navigating
the educational systems throughout their children's lives. A Parent
Advisory Council will be instrumental for ensuring parents
participate in planning and implementing the core values of Raices.
Parents, along with the Parents Council [which includes a teacher
representative] will be instrumental in creating interventions, such
as after-school and weekend tutoring. They will be involved in
planning, organizing, and promoting cultural events after hours or
on Saturdays to support Raices culture and values” which are
directly related to the school mission. Application, Mission, Section

I.A.(1) (page 6).
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11.G.(1) Recruitment Plan

CSD EVALUATION: Approaches the Criteria

The applicant’s response describes a prospective student outreach and recruitment plan,
including action steps, timelines, and responsible parties. The plan proposes to reach its
recruitment targets within the 9 month timeframe of September, 2018 to May, 2019.

Additionally, the applicant describes that the database for recruitment will be used to compare
enrollment numbers with recruitment strategies on a monthly basis. The results will be used to
determine if the school must increase its recruitment efforts to provide equal access to its
targeted students. However, it is not clear if the “documented responses of parents and children
attending outreach and recruitment community events” is separate from the data used in the
prior statement and how this data will inform the school annually on the effectiveness of the
outreach and recruitment efforts in ensuring equal access to the school and how the school will
use that information to adjust the outreach and recruitment plan.

Lastly, this plan describes the multiple recruitment activities that will take place, but does not
identify the costs associated with those activities.

Raices Response: CSD inaccurately concluded that the information included in our Application
was not adequate for the following reason(s), which we address below:

o Itis not clear if the “documented responses of parents and children attending outreach
and recruitment community events” is separate from the data used in the prior
statement and how this data will inform the school annually on the effectiveness of the
outreach and recruitment efforts in ensuring equal access to the school and how the
school will use that information to adjust the outreach and recruitment plan. The plan
does not identify the costs associated with those activities.

From the beginning, the Raices founders have understood that many of the extra costs associated
with the start-up of a charter school will not be covered directly from the State Budget.
Therefore, the founder team dedicated a significant amount of time to engaging potential funders
that would be able to fund those expenses that will not be covered by the State. Costs for the
recruitment and enrollment process are one of those things for which we anticipate requesting
funds. We believe that expenses for print materials and the various social media activities we
have described in the table on pages 157-158 will not exceed $1,000 because of the number of
organizations that have promised in-kind services and access to their early childhood Pre-K
student families to conduct recruitment sessions. See Appendix N: Letters of Support; Section
IV.B.(1), Community Support (pages 208-21).

Five foundations have been approached and, at the time of the submission of our application, two
major foundations, W.K. Kellogg and McCune Foundations, had provided letters of support (see
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Appendix N: Letters of Support), indicating we would receive significant support and could
submit grants immediately upon approval of the charter. We are in the process of developing
budgets for all that we anticipate will be needed including some of the costs associated with
recruitment. Also, some initial costs for recruitment activities can be part of the $50,000 that
will be provided by the Native American Community Academy, immediately upon approval of
the charter. We have also had positives conversations with the Community Foundation of
Southern NM and the Abelard Foundation Peace Development Fund as reported on page 210 of
our Application.

11.K.(2) Food Service

CSD EVALUATION: Approaches the Criteria

The applicant’s food service plan provides a clear and concise plan for providing food services
that comply with federal and state requirements. Specifically, the plan identifies the equipment
needed for a multi-use area and has identified Cravings Café as the the potential vendor.

However, the response does not adequately identify how the school will fund the food service
plan costs prior to receiving any applicable reimbursements as evident from the following
statement, “Raices will be responsible for all reporting requirements and anticipate that we
will have to cover costs for meal payments until reimbursements for programming from the
government are received.” No additional information was provided to describe how the school
plans to cover those costs.

Raices Response: In our Application, we provided a clear and concise plan for providing food
services, which, most importantly, complies with federal and state requirements. CSD
inaccurately concluded that the information included in our Application was not adequate for the
following reason(s), which we address below:

e The response does not adequately identify how the school will fund the food service
plan costs prior to receiving any applicable reimbursements as evident from the
following statement, “Raices will be responsible for all reporting requirements and
anticipate that we will have to cover costs for meal payments until reimbursements for
programming from the government are received.” No additional information was
provided to describe how the school plans to cover those costs.

To be clear, we did address the funds for food services costs. The grant sources enumerated in
our Application (i.e. W. K. Kellogg and McCune) are sources of funding to support costs
associated with food as shown in the letters of support in Appendix N. Funds from the NACA
Inspired Schools network will also be used. These sources will be tapped until applicable
government programs can be accessed. In Section 111.K.(2), page 171) of the application we
state:
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Raices will submit applications to all available benefactors. City,
state or federal as well as church and private foundations for
additional funds... ...Raices will participate in USDA child nutrition
programs, including the National School Lunch Program (NSLP),
and the School Breakfast Program (SBP). Raices is committed to
offering school meals through the NSLP and SBP programs, and
other applicable Federal child nutrition programs, that meet or
exceed current nutrition requirements established by local, state, and
federal agencies, served in clean and pleasant settings; accessible to
all students; reimbursable school meals that meet USDA
qualifications. Families that wish to or can pay will find that pricing
is reasonable.

I1.L.(2) Facility Identification

CSD EVALUATION: Approaches the Criteria

The applicant’s response identifies several facilities that have been researched within the
school’s targeted location. Although, several facilties have been identified, not all of them
include information on whether a building meets state requirements, occupancy, adequacy
and/or ownership. However, the applicant has identified a viable option located at 201 E.
Loham. This facility had been a charter school and currently has E-occupancy and meets the
requirements.

The applicant’s response mainly focuses on providing minimal details on the facilities
researched but does not include specific action steps and responsible parties for ensuring the
school is ready for the opening date. Additionally, the narrative lacks clarity on the the
preparation for facilites without Eoccupancy will be funded.

Raices Response: In our Application, we provided adequate evidence that we researched
potential facilitates, and, most importantly, we clearly identified at least one appropriate facility
in our targeted geographic location. CSD inaccurately concluded that the information included
in our Application was not adequate for the following reason(s), which we address below:

o The applicant’s response does not include specific action steps and responsible parties
for ensuring the school is ready for the opening date. The narrative lacks clarity on
the preparation for facilities without E-occupancy will be funded.

Because we are aware of State requirement to obtain E-Occupancy Certification, we stated in the
application Section I1.L.2 (page 180):

When a charter school is located in a facility that is not classified as
an E Occupancy, it must obtain an E Occupancy Certification prior
to moving into the space. The school must hire a New Mexico
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licensed architect to draw plans of the school indicating that the
school meets code requirements for E Occupancy. These plans are
then submitted to PSFA for adequacy/code review. Once PSFA has
completed their review, the plans are then sent to the Construction
Industries Division to obtain an E Occupancy Certificate.

Realistically, with regards to the timeline, this process will take our school at least a year and a
half before we are ready to occupy our targeted place at Myrna's Children’s Village on campus at
NMSU. Because any plan to move forward is contingent on an E-Occupancy approval statement,
we listed two other options that are of interest and are viable in a short amount of time (no more
than 6 months). The other identified alternative places are described as “potential spaces” with
minimal adaptations to obtain E-Occupancy certification in case we need to explore other
options. The fact that we didn’t explain in detail information for each of the other places is
because we have secured an understanding with the owners of a location that has been approved
for E-Occupancy and the contract is contingent on the charter approval notice.

The site at 201 E. Lohman that we identified for the first couple of years does not need a big
amount of funds to comply with requirements to be adapted for Kindergarten students. This will
allow us to dedicate the funds from Raza Development Fund to remodel the NMSU Children’s
Village site which we intend to be our permanent home.

During our preparation, our Raices Facilities Committee dedicated the time to build a
relationship with the founders to be prepared during the implementation year to have an optimal
space approved by PSFA based on the expectation of being ready to start on August 2019.

In our Application, on page 181, we state the following: “Over the year, the Raices team is
building relationships with private donors and foundations as well. Raices founders anticipate
financial support in different modalities to start up and sustain costs including facilities and other
operational needs to be covered during the planning year.”

I11.  FINANCIAL FRAMEWORK

CSD concluded that this section of our application was “inadequate as only 50% of the responses
were rated ‘Meets the Criteria’, three (3) areas were rated ‘Approaches the Criteria’, and one (1)
area was rated ‘Falls Below the Criteria’, with a section score of 77%.” As explained in more
detail herein, this is incorrect. We have responded, in detail, to each area of our application
where CSD rated our response as “Approaches the Criteria” and to the section that CSD rated as
“Falls Below the Criteria.”
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111.B.(4) Budget Adjustments

CSD EVALUATION: Approaches the Criteria

The applicant’s response describes strategies that may be used to adjust the budget
appropriately. For example, if the school does not reach its funding levels it plans to alter the
staffing to the actual student enrollment by:

- “Removing office support positions and assigning the responsibilities to other staff,

- Decreasing the FTE for certain teaching staff and support staff

- Exploring opportunities to share responsibilities amongst staff for those positions that
are cut or adjusted to part-time status

- Cutting non-essential items”

Additionally, the applicant notes, “the Finance Committee will review the budget to try and
realize some savings on expenses that tie to the number of students, such as teaching staff,
instructional support, instructional materials and textbooks.”

Although, the applicant details possible strategies to budget shortfalls, the narrative does not
clearly explain how these strategies are viable and realistic and based on financial expertise.
Additionally, the narrative explains that the applicant has identified other sources of funding to
cover ancillary services costs for its special education population but does not identify where
those funds are coming from. The applicant states, “We will plan for these expenses through
other sources of funding which we have been actively pursuing already and have already
received confirmation from several Foundations that they will be supporting Raices if the charter
is approved.” A commitment from NACA was detailed in the narrative for the amount of 350,000
to be used in start-up costs. It is unclear if this amount is alotted to ancillary services or other
costs, as it is not reflected in the budget.

Raices Response: CSD inaccurately concluded that the information included in our Application
was not adequate for the following reason(s), which we address below:

e The narrative does not clearly explain how these strategies are viable and realistic and
based on financial expertise. It is unclear if the amount of $50,000 from the NACA
Foundation is allotted to ancillary services or other costs, as it is not reflected in the
budget.

We provided adequate details relating to possible strategies to address budget shortfalls in our
Application and these strategies are viable and realistic. As we stated at the Capacity Interview
and at the Public Hearing, we have been exploring “other sources of funding” and have identified
sources that are committed to funding our school once we receive notice that our charter has
been approved. Immediately after the approval notice, we will begin negotiations with potential
funders and start planning in terms of amounts and allocations for specific budget items. (See
Appendix N containing Letters of Support from organizations such as the McCune Foundation
and the W.K. Kellogg Foundation)
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With regards to the $50,000 from the NACA Foundation, in Section I1.B.(4) (page 195) of our
Application, we clearly stated the following: “Raices has secured a commitment from NACA for
$50,000 to assist with some of the start-up costs. Allocations to specific budget items will be
determined by the items that can be covered by other committed foundation funding sources.
This funding is not reflected in the budget since it will be used prior to July 1st, 2019.”

During the Public Hearing on July 20, our board members also confirmed the funding
commitment from the NACA Foundation to cover the salary of the school principal for the first 3
years of operation.

111.C.(1) Financial Oversight (Appendix H)

CSD EVALUATION: Falls Far Below the Criteria.

The applicant’s narrative and internal control procedures (Appendix H) are not fully developed
and lack details on how the school will effectively:

Safeguard assets

Segregate its payroll

Segregate cash and check disbursement duties

Provide reliable financial information and promote operational efficiency

The response minimally addreses how the audit will ensure compliance with state
requirements. No additional information is provided to ensure the school is maintaining
reliable financial information on its own.

Furthermore, the narrative does not address whether its procedures are based on the
professional judgment of experienced, licensed, school business officials and does describe a
complete process for regularly evaluating compliance with the internal control procedures.

Raices Response: CSD inaccurately concluded that the information included in our Application
was not adequate for the following reason(s), which we address below:

e The applicant’s narrative and internal control procedures (Appendix H) are not fully
detailed and lack details. The response minimally addresses how the audit will ensure
compliance with state requirements. No additional information is provided to ensure
the school is maintaining reliable financial information on its own. The narrative does
not address whether its procedures are based on the professional judgement of
experienced, licensed, school business officials.

CSD did not include specifics about the details that it believes are lacking from our internal
procedures in Appendix H; however, we believe the information we provided in our narrative
and in Appendix H demonstrates our commitment to:
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maintain an internal control structure to provide management with
reasonable assurance that assets are safeguarded against loss from
unauthorized use or disposition, that transactions are executed in
accordance with management’s authorization, and are recorded
properly to permit the preparation of general purpose financial
statements in accordance with GAAP, and that state and federal
programs are managing in compliance with applicable laws and
regulations. Application, Financial Oversight, Section I11.C.(1).

The internal procedures that we have developed contain adequate details on how we will
effectively safeguard assets®; segregate cash and check disbursement duties; and provide reliable
financial information and promote operational efficiency. However, we do acknowledge that our
internal procedures could include use more detailed information relating to the area of
segregation of payroll and we remain committed to fixing this with our proposed licensed and
experienced business official.

The job descriptions for all staff in Appendix O: Staffing Plan begins by specifying that all staff
must be licensed and certified for each job described in Appendix O. This means that the
Business Manager who will start out as a half-time contracted service provider instead of a staff
member/employee must be a licensed bookkeeper and certified procurement officer.

It has recently come to our attention that the individual we were considering for the business
manager position at Raices is under investigation. To be clear, this individual was never hired by
Raices, nor did she hold any official position with our School. At the time that she assisted us
with the development of certain areas of our application, she was an experienced and licensed
business official. Certainly, now that we have learned that she has been placed on administrative
leave for alleged financial discrepancies, we are no longer considering her for the position and
are seeking the advice and counsel of another licensed and experienced business official.
Currently, we are in discussions with the Vigil Group LLC as a potential candidate to fill this
position.

The Raices Governing Council acknowledges its own responsibility to maintain sound fiscal
policies and procedures. Most importantly, our prompt response in seeking out another business
official shows our commitment to ensuring that our fiscal policies and procedures are based on
the professional judgment of an experienced and licensed business official. Raices remains
committed to following best practices regarding fiscal policy and to working closely with our
proposed business manager.

3 Safe-Keeping Assets: Access to assets will be limited by assigning a primary guardian for each
program area. The guardian, i.e., Teacher or Artist for each program area will be responsible for
monitoring the access to such assets. Appendix H: Internal Procedures.
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111.C.(2) Financial Staff

CSD EVALUATION: Approaches the Criteria

The applicant’s response adequately describes the responsibilities of the Principal and the
Business Manager and align fully with the organizational chart included in this application.
However, based on the budget, it is unclear whether the Business Manager is an employee or
contracted. The lack of this information implicates whether the applicant has identified the
appropriate qualifications for this individual. The budget allows for an Office Manager in the
personnel section and for Business Manager Services in the other expenses section of the
budget.

Raices Response: CSD inaccurately concluded that the information included in our Application
was not adequate for the following reason(s), which we address below:

e Based on the budget, it is unclear whether the Business Manager is an employee or
contracted.

We believe we were clear in our Application regarding the employment status of the Business
Manager. See Appendix O: Staffing Plan. The job description for the Business Manager position
reflects that this position will become a full-time position by the 5th year. Until then, the
position is classified as a half-time contract service provider. Also see Appendix K: The
Organizational Chart, where it clearly shows that the Business Manager position clearly is a
contractual service. We understand that the business manager needs to be a licensed, certified
bookkeeper and procurement officer who is trained in how to comply with state school funding
laws and regulations. Also See Appendix G: 5 Year Budget Plan.

111.C.(3) Governance Board Legal and Fiscal Oversight

CSD EVALUATION: Approaches the Criteria

The applicant’s response minimally focuses on the formation of the audit and finance
committees. It begins by detailing how the Governance Board will act as a Board of Finance
and simply states the board will establish both committees. No additional information is
provided to describe how they will be formed or how each committee will ensure proper legal
and financial oversight.

The response did indicate the make up of each committee, which includes the Principal and
Business Manager. A general outline of duties was provided for both committees.

Raices Response: CSD inaccurately concluded that the information included in our Application
was not adequate for the following reason(s), which we address below:
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¢ No additional information is provided to describe how they committees will be formed
or how each committee will ensure proper legal and financial oversight.

In Appendix A: Bylaws, Article 5: COMMITTEES on pages 11 and 12, we describe in detail
how the audit and finance committees will be established, who will serve on these committees,
and how we will ensure proper legal and financial oversight.

Specifically, in Section 5.2: Standing Committees, we provide the following:

Each standing committee shall have a charge specific to its permitted activities and such
charges shall be incorporated into Raices policies. The function of any committee shall be
fact-finding, deliberative, and advisory to the Board. Committees shall not have
authority to take legislative or administrative actions, nor to adopt policies for Raices.
Standing committees shall be made up of no more than one less than a quorum of the
Board. The Board Chairperson shall be an ex-officio member of each committee. The
Principal shall be an ex-officio member of each committee, except where his/her
evaluation, tenure, or salary is to be deliberated. The Business Manager shall be an ex-
officio member of the Finance and Audit committees. Standing committees shall be:

e Governance Board Development Committee
e Finance Committee
e Audit Committee

Pertinent to the evaluator’s critique in this section of the application is the description that
follows in this section of the bylaws for the finance and audit committees on page 12 of the
bylaws which specifies the membership of each committee and the criteria that will be used as
specified in state statutes to ensure compliance with regulations regarding legal and financial
oversight. These descriptions read as follows:

b.  Finance Committee: The Finance Committee shall be comprised of the School
Business Manager, Board Chairperson, Board Treasurer, who shall serve as chair, at least
one other member of the Board, a member of the Concilio (Parent Council), and the
Principal. The purpose of the Finance Committee shall be to make recommendations to
the Board in the following areas: financial planning, including review of the School’s
revenue and expenditure projections; review of financial statements and periodic
monitoring of revenues and expenditures; annual budget preparation; oversight; and
procurement. The Finance Committee shall also serve as an external monitoring
committee on budget and other financial matters and shall evaluate the Principal’s
compensation, oversee the use of funds, review and oversee the school’s risk management
policies and investments, and review and advise the Board on all matters affecting the
school’s financial condition. In carrying out it duties the Finance Committee must adhere
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to regulations of the New Mexico Public School Finance Act (22-8-1 and 22-8-12.3
NMSA 1978)

c.  Audit Committee: The Audit Committee shall be comprised of the School Business
Manager, Board Treasurer, who shall serve as chair, Principal, the Board Chairperson, one
community volunteer who has experience in accounting or financial matters and one
parent volunteer from The Concilio. The parent shall be appointed from a list of parents
who are willing to volunteer on the Committee. The purpose of the Audit Committee
shall be to 1) evaluate the request for proposal for the annual financial audit services, 2)
recommend to the Board the selection of the financial auditor, 3) attend the entrance and
exit conferences for annual and special audits, 4) meet with external financial auditors at
least monthly after the audit field work begins until the conclusion of the audit, 5) be
accessible to the external financial auditors as requested to facilitate communication with
the Board and the Principal, 6) track and report progress on the status of the most recent
audit finding, 7) advise the Board on policy changes needed to address audit findings, and
8) provide other advice and assistance as requested by the Board. The Audit Committee
shall be subject to the same requirements regarding the confidentiality of audit
information as those imposed upon the Board by the Audit Act (12-6-1 through 12-6-14
NMSA 1978) and rules of the New Mexico State Auditor.

IV. EVIDENCE OF SUPPORT

CSD concluded that this section of our application is adequate with a section score of 83%;
however, we would like to respond to the one area that CSD rated as “Approaches the Criteria.”

IVV.D. Innovation

CSD EVALUATION: Approaches the Criteria

Although the applicant provides a clear overview of the qualities and characteristics that make
up the school’s educational model and mission, it does not provide a compelling explanation
for the demand of this type of model.

A section of the narrative focuses on the history of the culture and roots that was the impetus
for the development of the model and states, “The uniqueness and innovation of our proposed
school is meant to support local public education and its efforts to prepare students to enter a
culturally diverse, multilingual, technologically challenging world where “thinking outside the
box” is more a necessity than a cliché.” However, no additional information is provided to
support how the applicant team knows there is a compelling demand for this educational
program within the targeted geographic area.

Raices Response: CSD inaccurately concluded that the information included in our Application
was not adequate for the following reason(s), which we address below:
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e No additional information is provided to support how the applicant team knows there is
a compelling demand for this educational program within the targeted geographic
area.

In Section IV.A.(1) of the Application (page 203), concerning Outreach Activities, we described
meetings and surveys conducted to learn directly from families of their interest in a school with
the curriculum we propose for the Raices School. Besides the social and economic pressures
identified by the participants, during the process of exploration and learning from our
communities, the Raices Outreach Team collected some sad and painful stories from parents that
were experiencing disenfranchisement, self-segregation, and low self-esteem because of the lack
of English language skills and misconceptions of how the public systems work (education,
health, housing, jobs, and food access).

In our LOI, we provided substantial information on pages 3-5 that indicates a demand for this
type of school as follows:

e 76.4% of the elementary children in the Las Cruces Public schools are Hispanic.

e 87% are economically disadvantaged.

e For 29.5% of these students the language spoken in the home is Spanish.

e Of this group of elementary students,15.9% are ELLSs.

e 16.4% have been identified as special education students

e Student achievement results on the PARCC show proficiency levels in ELA and math are
quite low for students in the 3rd, 4th, and 5th grades.

Data from Head Start Programs and community workshop sessions document the strong need
that parents see for alternative options to the traditional school setting. The Raices’ Team has
engaged in a significant number of conversations with parents, potential partners, interested
organizations, and community leaders in the development of the projected school, including local
indigenous communities (Piro-Manzo, Tortugas and Raramuris), where participants were
exposed to examples of the Mesoamerican components of the curriculum and expressed an
enthusiastic response.

NMSU is planning to develop an Ethnic Studies Bachelor's and Master's degree program to be
offered in the College of Education that would foster a critical, historical, and locally-relevant
practice and approach to community engagement. The NMSU College of Education sees our
proposed school as an opportunity to contribute to their process for restructuring how teachers
are educated to draw on indigenous pedagogy to improve educational outcomes for children.
The Raices’ Team has held discussions with NMSU about a partnership with them for
implementing a community schools’ approach and are continuing discussions with the Dean’s
office in the College of Education (See letters of support in Appendix N from the Dean and
faculty members.)
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Since the inception of the workgroup (23 months), the Founding Team Coordinator, has
organized 29 information sessions and workshops with over 336 different participants. The
Coordinator has conducted many individual interviews with stakeholders and members of other
community sectors and institutions including: the Las Cruces City Council, the Dofia Ana
County Commission, NM State Legislators, the Hispanic Chamber of Commerce, Green
Chamber of Commerce, educators, executive team of the local chapter of NEA, members of
LCPS School Board, faith based community organizations, Early Childhood Las Cruces Head
Start Program Team and Policy Council, La Clinica de Familia Healthy Start Program Director,
Healthy Kids Las Cruces Coalition of the NM Department of Health, Las Semillas Food Center,
and representatives of the arts and culture sector for a total of 120 key community leaders. Many
of these organizations have contributed to the 21 letters of support.

Lastly, we feel it is worth noting that there is only one charter school in Las Cruces that serves
Elementary grades, J. Paul Taylor Academy, which always has a long waiting list. As of a
month ago their waiting list was 157 students as reported at the PEC Hearing on July 20 by
Carrie Hamblen, who is one of the council members at the Academy.
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Application

School Information:

Name of Proposed Charter School: Raices del Saber Xinachtli Community School

School Address (if known): Las Cruces, NM

School Location (City/Town): Las Cruces, NM

School District within which the proposed school will be located: Las Cruces Public Schools
Grades to be served: K-5

Requested Enrollment Cap: 220

Contact Information:

Primary Contact Person: Lucia V. Carmona

Address: 1565 5th Street

City: Las Cruces State: NM  Zip: 88005

Daytime Tel: (575) 571-2177 Fax:

Alternate Tel: (915) 504-1277  E-Mail: Luciavcarmona@gmail.com

Secondary Contact Person: Jane Asche

Address: 4627 Rock Canyon Loop

City: Las Cruces State: New Mexico Zip: 88011

Daytime Tel: (575) 649-8154  Fax: (575) 532-8087

Alternate Tel: (575) 532-8087  E-Mail: janeasche@comcast.net

Founder (if different from above): Click here to enter text.

Address: Click here to enter text.

City: Click here to enter text. State: Click here to enter text. Zip: Click here to enter text.
Daytime Tel: Click here to enter text. Fax: Click here to enter text.

Alternate Tel: Click here to enter text.  E-Mail: Click here to enter text.

Founder (if different from above): Click here to enter text.

Address: Click here to enter text.

City: Click here to enter text. State: Click here to enter text. Zip: Click here to enter text.
Daytime Tel: Click here to enter text. Fax: Click here to enter text.

Alternate Tel: Click here to enter text. E-Mail: Click here to enter text.
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Application

Directions: Please answer each and every prompt, if applicable (e.g., if you are an elementary school,
you will not answer questions about graduation), where indicated below. Use the rubrics following the
prompts to guide your responses.

Please note: The Public Education Commission (PEC) has determined which questions are of greater
importance than others. Therefore, certain scores are increased as indicated in the scoring rubrics as set
forth below.

Scoring: Along with each prompt, the application identifies the elements that must be present for a
response to be evaluated as “Meets the Criteria.” The rubrics below govern general scoring practices.

e All required elements present
e Sufficient detail present, enabling the proposal to be implemented

Meets the Criteria without requiring further proposal development
e The proposal is reasonable and realistic
100% of total points e Fully consistent with other sections, including budget and mission

e Fully consistent with all requirements of law
e Coherent and easily understood

e Does not clearly meet all criteria identified above to be rated “Meets
the Criteria”

e The majority of required elements are present, but not all

Approaches the Criteria e Insufficient detail; further proposal development will be required
before the applicant can begin to implement the concept
50% of total points e Minor inconsistencies with other sections

e May raise questions about legal compliance, but does not demonstrate
non-compliance
e May raise questions about reasonableness or viability of the proposal

e None or less than a majority of the required elements are present
e Contradicts other sections, or substantially inconsistent with other
sections
e Insufficient detail to understand the proposal, which includes:
0 Copying responses from a prior applicant’s application

Falls Far Below the Criteria 0 Copying statutory, regulatory, or policy/guidance language
0 Plagiarizing information from other publicly available material
0 points ¢ Includes statements that violate or conflict with the requirements of
law

e Incoherent or cannot be understood

e The proposal is patently unreasonable or unrealistic

e Does not clearly meet criteria identified above to be rated
“Approaches the Criteria”

Minimum Scoring Expectations—
e Noresponse is evaluated as “Falls Far Below the Criteria”;
e No more than three responses may be evaluated as “Approaches the Criteria” in any one section
of the application; and
e The applicant must earn 95 percent of the available points or more.
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|l. Academic Framework
A. Mission.

Note: The proposed school shall report each year on implementation of its mission as set forth
in the mission-specific indicator(s), as set forth in the Performance Framework, Academic
Framework (see glossary in Part A).

A. (1) State the mission, or the driving force, that guides this school proposal. The mission should
answer questions such as: 1) what student outcomes does the proposed school seek to accomplish; 2)
how will it accomplish that; and 3) what is innovative and unique about the proposed school? The best
mission statements are clear, cohesive, comprehensive, reasonable, and innovative, and have a focus on
outcomes rather than inputs.

APPICANT RESPONSE:
Mission Statement

Raices del Saber Xinachtli Community School implements a developmentally appropriate rigorous
academic program through an interdisciplinary curriculum that is experiential, participatory, biliterate,
child-centered, and culturally responsive. Our students learn Spanish and English, achieving academic
proficiency in all subjects in both languages as they develop critical and creative thinking skills.

Raices creates an environment where students and parents are valued as participants in the
construction of knowledge and the creation of a learning community that promotes high academic
performance, positive identity formation, and the reclaiming of cultural heritage.

Elaboration of Mission Statement

Bilingualism and Biliteracy: Bilingualism and biliteracy are valuable, enriching, and rigorous endeavors.

We want to offer the best opportunity for students to master two languages, English and Spanish. Two
decades ago Thomas and Collier (1997) offered educators a viable and effective alternative to
transitional bilingual education through a dual language approach that research has continually
validated (Dual Language Education of New Mexico, Inc.). Raices implements a 90:10 two-way (dual

language) immersion approach beginning in kindergarten. First grade students receiving 80%
instruction in Spanish and 20% in English in all subjects. Instruction in English increases by 10% each
year to reach a 50/50 ratio beginning in fourth grade. Research demonstrates that the 90:10 model
offers the most effective approach for achieving biliteracy and students becoming fully bilingual
(Kathryn Lindholm-Leary, July 2007). **

Raices will develop a partnership of parents, community, faculty, administrators, and students to
create a bilingual and biliterate atmosphere so that both languages are used, cherished, and promoted
campus wide. This will enable students to master two languages in all subjects and be able to
successfully transition to any middle school in the United States. For this reason, parental and
community involvement and participation will be evident in the creation and functioning of our school.
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In alignment with the New Mexico Standards, Raices will have one hour of English language instruction
per day as mandated by the state. Student biliteracy will be assessed at the beginning, middle, and
end of the academic year with the goal of 80% of the population achieving literacy goals as set by the
New Mexico Public Education Department bilingual standards.

Learning in all subjects will be through activities that integrate exploration, dialogue, critical analysis,
and practice rather than rely exclusively on direct instruction. To insure a child centered, student
participatory pedagogy, Raices will use a process of instruction that relies on small group cooperative
learning centers or stations where whole class lessons are explored, extended, and reinforced.
Student work and products at these learning centers are used as part of the ongoing assessment of
academic performance and calculated as 50% of a student’s grade.

Culturally Responsive Identity Formation: Emphasis will be placed on regional (local) heritage to

ensure that our curriculum is culturally responsive. Raices will involve students, family, and teachers in
exploring and creating content that documents local social reality and history by using the internet,
field experiences, conversations with family members, and presentations by community members.
This content is part of the millennial heritage of the United States-Mexico Border context within Dofia
Ana County and its surrounding areas. Following are some examples:
e The ancient petroglyphs near Radium Springs, those in the Franklin Mountains and Hueco Tanks
Texas State Park record a 10,000-year human presence in this area.

e The Pueblo of Tortugas, one of the oldest post-colonial settlements in Las Cruces, still attracts
visitors from around the world to their yearly Virgin of Guadalupe festival on December 12.

e The Piro-Manzo-Tigua (PMT) Tribe is still engaged in an effort of descendants of the original
inhabitants of this area to secure a cultural space to continue their traditional community.

e Chile from Hatch is known across the United States and the world. The impact that chile and
corn has had can be traced to the arrival of these agricultural products some 4,000 years ago by
Mesoamerican travelers to this area from central México.

e The Spanish colonization and Mexican American presence in the area has its own historical
dynamics and impact on the counties, cities, and villages of the area that have Spanish names
and descendants of the original Mexican population. For example, few are aware that the
Organ Mountains Desert Peaks National Monument, through which Las Cruces residents see
their daily sunrise, were once called the Manzo Mountains (La Sierra de los Manzos), for the
original Native American group that inhabited this area and whose descendants form part of
the PMT Las Cruces tribe.

Reclaiming this history and heritage is integral to our mission as a community led school. In this effort,
visitation to these sites and historical knowledge from parents and other community members will be a
source for the construction of knowledge.
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Xinachtli (Sheen-ach-tlee)- Integrating Personal and Cultural Identity, and Enriching Curriculum: The

concept of using Mexican indigenous heritage as pedagogy to enrich and augment academic
achievement was introduced by educators in Phoenix, Arizona and El Paso, Texas as the Xinachtli
Project (Godina 1996). This type of enrichment pedagogy promotes positive changes in ethnic identity
and increased academic aspirations (Luna, Nora; Evans, William P.; Davis, Bret, 2015). From 1996 to
2012, under the title of Mesoamerican Project, it was used effectively as an adjunct pedagogy to
support the bilingual program at Canutillo Elementary School (Hector Giron, testimony 2017). Xinachtli
pedagogy was also used by the Mexican American Studies (MAS) program in Tucson, Arizona’s public
schools from 1998 to 2012 with significantly positive results (Cabrera, 2012). Xinachtli is currently an
enrichment program at Bill Childress Elementary (BCE), Canutillo ISD (Texas) which is facilitated by
Carlos Aceves, one of the founders of the Xinachtli Project and the proposed Raices charter school. A
self-report study of teachers at BCE indicates that student participation in this enrichment process
increased motivation, improved behavior, and strengthened academic performance. (Appendix U, on
Bill Childress Elementary data, 2018).

Xinachtli is a Nahuatl word meaning the moment a seed germinates. This term exemplifies our view
that children enter the classroom with their own innate potential for learning and not as empty vessels
waiting to be filled with knowledge. The Xinachtli instructional framework embraces this potential
through an interdisciplinary approach that involves utilizing students’ innate ways of knowing in the
construction of knowledge. Mesoamerican ways of processing knowledge include the use of calendar
systems based on cycles of nature, interpreting natural phenomenon through symbols and metaphors,
oral storytelling of myths of origin and formation, personal reflection through meditation, and the
construction of a dialogue community that uses authentic, critical, and creative listening. Through
these processes, students will actualize their innate potential by understanding and analyzing the
world from different perspectives and applying the skills learned through Xinachtli in other content
areas: science, mathematics, and literacy skills - especially vocabulary, speaking, critical thinking and
reflective listening. We evaluate the effectiveness of Xinachtli through: 1) teacher observation (self-
report) of how much it augments learning across the curriculum, 2) rubric assessment of Xinachtli
skills, and 3) portfolios that contain samples of student work, activities, and projects.

Community Led Model: The Raices organizational team in collaboration with parents, administrators,

and faculty will create an open school environment within a U.S.-Mexico Border cultural context.
Parents are essential partners to the success of the school. We will create opportunities for parents to
exercise leadership and grow in their advocacy skills for navigating the educational systems
throughout their children's lives. A Parent Advisory Council will be instrumental for ensuring parents
participate in planning and implementing the core values of Raices. Parents, along with the Parents
Council will be instrumental in creating interventions, such as after-school and weekend tutoring. They
will be involved in planning, organizing, and promoting cultural events after hours or on Saturdays to
support Raices culture and values.

Proposed Student Outcomes and Innovative/Unique Approaches

We bring a unique and innovative approach to learning in several ways:
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e Biliteracy in English and Spanish through a 90:10 immersion model that achieves proficiency in
both languages by the end of third grade;

e Learning that involves student active participation through exploration, dialogue, critical
reflection, and construction of knowledge;

e Positive identity formation through a culturally responsive curriculum that integrates local
history as part of social studies;

e Xinachtli, an instructional model through which children learn the use of symbols and
metaphors to conceptualize their relationship with the natural world, a Mesoamerican base-20
mathematics system, and Nahuatl (Aztec) as an enrichment language;

e Parent participation in all aspects of school life continually reinforcing the bridge between
home and the classroom.

** References

Aceves, Carlos; (school year 2017-2018), Xinachtli Enrichment: Effects on behavior, motivation, and
academic work Bill Childress Elementary School (Canutillo, TX, SD)

Godina, H. (1996). Mesocentrism: Teaching indigenous Mexican culture in the classroom. (ERIC
Document Reproduction Service No. ED 396 533).

Godina, H. (2003).Mesocentrism and students of Mexican background: A community intervention for
culturally relevant instruction. Journal of Latinos in Education, 2(3), 141-157.

Kathryn Lindholm-Leary, (2007). 90:10 vs. 50:50 Two-Way Bilingual Immersion Programs,Texas Dual
Language Conference for Administrators, July 2007, http://lindholm-
leary.com/present&handout/CurrentResTWI TexasDL2007 4web.pdf

Luna, Nora; Evans, William P.; Davis, Bret, (2015). Indigenous Mexican culture, identity and academic
aspirations: results from a community-based curriculum project for Latina/Latino students.Race,
Ethnicity and Education, Volume 18, Number 3, 4 May 2015, pp. 341-362(22).

Nolan L. Cabrera, An Empirical Analysis of the Effects of Mexican American Studies Participation on
Student Achievement within Tucson Unified School District Report Submitted June 20, 2012, to Willis
D. Hawley, Ph.D., Special Master for the Tucson Unified School District Desegregation Case.
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PAONRS

16

A complete response must

Identify the student outcomes the proposed school seeks to accomplish;
Described how it will achieve the identified student outcomes (inputs/program);
and

Identify the proposed outcomes and how they will be achieved is innovative and
unique.

CSD EVALUATION: Meets the Criteria

The mission statement of Raices del Saber Xinachtli Community School proposes to create a school
where students will be academically proficient in both English and Spanish. This will be achieved
through a culturally responsive, interdisciplinary curriculum, integration of personal and cultural identity
as pedagogy, and through a community-led school model. This model is innovative and unique in that it
aims to promote biliteracy through active learning strategies and a culturally responsive curriculum, and
through the “xinachtli” instructional model as further described in the applicant’s response.

New Mexico Public Education Commission, Approved 2/9/2018 Page 8

82018000156




Application

B. Indicators/Goal(s) Related to the Proposed School’s Mission.

The Amended Charter School Act requires schools to identify at least two mission-specific
indicators/goals in the application that set targets for the implementation of the proposed
school mission. Mission-specific indicators/goals MUST BE provided within the application. If
the application is approved, these indicators/goals will be used as the initial draft indicators
during the negotiations with the Authorizer.

For the purposes of this application, the indicators/goals will show the capacity of the applicant
to identify appropriate indicators/goals aligned with the mission of the proposed school.
During the later contracting process after approval, the indicators/goals that are finally
negotiated and put into the Performance Framework allow an approved school to demonstrate
its achievements related to an approved mission. The Performance Framework is assessed on
an annual basis and may be revised yearly.

Mission-specific indicators/goals put into the application should

(1) demonstrate the proposed school’s ability to implement the proposed school’s mission;

(2) be in the format set forth below, which is a SMART goal format (specific, measurable,
attainable, rigorous, and time-bound); and finally,

(3) include metrics and measures using the following criteria: “Exceeds standards,” “Meets
standards,” “Does not meet standards,” and “Falls far below standards.”

For instance, if a school’s mission focuses on language acquisition, then a school may choose a
mission-specific indicator/goal that measures student progress and performance in this special
area. These indicators/goals are monitored on an annual basis.

Again, please note that these indicators/goals are subject to change through the negotiation
process as an approved school works with their Authorizer in the contract negotiation
process during the planning year.

Please note: The criteria for the SMART format is as follows:

e Specific. A well-defined goal must be specific, clearly and concisely stated, and easily
understood. Educational goals should be tied to learning standards or outcomes that
specify what students should know and be able to do, for each subject or content area
and for each grade, age, or other grouping level.

e Measurable. A goal should be tied to measurable results to be achieved. Measurement
is then simply an assessment of success or failure in achieving the goal.

e Attainable. A goal should be attainable and realistic. The applicant should identify why
the goal is attainable.

e Rigorous. A goal should present the challenge of rigor. The applicant should identify
why the goal is rigorous.

e Time-Bound with Target Dates. A well-conceived goal should specify a timeframe or
target date for achievement.
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B.(1) Mission-Specific Indicators/goals
Identify and provide at least one mission-specific indicator/goal in the following section. Include the
following key elements:

e First, ensure that the annual indicator/goal provided shows the implementation of the
proposed school’s mission.

e Second, for each indicator provided, use the SMART format (specific, measurable, attainable,
rigorous, and time-bound—see glossary). Your indicator should include all of these key
SMART elements, be clear, comprehensive, and cohesive.

e Third, include measures and metrics in your mission-specific indicator/goal. Specifically,
determine what percentage constitutes “exceeds standards,” what constitutes “meets
standards,” what falls under “does not meet standards,” and what it means to “fall far below
standards.” NOTE: Please see examples in the glossary or in Part A of this application.

APPLICANT | Goal/Indicators Related to School’s Mission
RESPONSE:
Dual language immersion programs have been shown to be successful in students
gaining the ability to speak, read, and write in more than one language. Biliteracy in the
early years of school can be achieved through a rigorous and long-term process that not
only enriches linguistic abilities but qualitatively enhances academic performance and
mental function (Kathryn Lindholm-Leary, 2007). By implementing the 90:10 dual
language immersion program at Raices, students that are English Language Learners
(EL) and Spanish Language Learners (SLL) will learn academic content with both Spanish
and English instruction. Biliteracy is our goal by the end of third grade. We will assess
the language proficiency of each student in both languages to continually monitor
progress and attain this goal. Achieving this goal reflects the outcome of high academic
performance as stated in the mission.

Knowing the levels of Spanish and English language proficiency of all entering students
is important to our mission of biliteracy. |IPT (Early Literacy for grades K-1) and IPT 1
(for grades 2-5) screening at the beginning of the school year will determine if a student
is Beginning, Early Intermediate, Intermediate, Early Advanced, and Advanced in
Spanish language proficiency. WIDA ACCESS 2.0 screening will determine the level of
English Proficiency at the beginning of each school year.

Students entering Raices at a grade level higher than kindergarten, especially in second
or higher, will be provided the needed support in learning a new language through
bilingual strategies such as sheltering interventions and after-school tutoring for ESL
(English as a Second Language) students and SSL (Spanish as a Second Language)
students. The New Mexico PED requirement of 45 minutes every day focused on English
Language Development (ELD) for English Language Learners (ELLs) is also a foundational
part of our efforts to give full support to those students entering the program model
late.

Goal and Indicators related to School’s Mission

Students will demonstrate growth in Spanish and English proficiency each year.
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Students will demonstrate annual growth in Spanish of 5 points as measured by the IPT
and IPT 1 and .5 annual growth in English for English Learners as measured by WIDA
ACCESS 2.0. These growth measurement outcomes serve as the indicators that the goal
is being accomplished.

Below is additional information about the assessments tools and performance metrics
Raices will use to monitor progress made toward accomplishment of this goal.

Spanish Language Proficiency

IDEA© Proficiency Test (IPT) -- is a research-based assessment of students’ Spanish
language proficiency in reading, writing, and speaking. All students at Raices will be
assessed twice annually using IPT (Early Literacy for grades K-1) and IPT 1 (for grades 2-
5). Our goal is for all students to grow by 5 points from Fall to Spring administration on
the Spanish Oral IPT for grades K-1 and Spanish Reading, Writing, and Speaking IPT 1
Assessment for grades 2-5.

English Language Proficiency

WIDA ACCESS 2.0 -- provides a research-based annual assessment of EL (English
Learner) students proficiency in listening, reading, writing and speaking English. All
English Learner (EL) students at Raices will be assessed once a year at mid-year on their
English Language Proficiency using WIDA ACCESS 2.0. Our goal is for all students to
grow by .5 points annually in this assessment until they reach proficiency. WIDA-APT
will be used just once when an EL student first enters the school at kindergarten level
and WIDA Screener when a student enters the school at some other grade level (1-5).
These are the initial screening tools and then the growth measures follow at mid-year
using WIDA ACCESS 2.0.

Data collected through these assessments are then analyzed in order to plan effective
instruction for guided reading and to monitor progress over time. (for Spanish learners
and English learners).

Metrics

e Raices will exceed this annual goal of progress toward fulfilling its mission if 81-
100% of all students grow 1 Tier (5 points) or more in Spanish language
speaking proficiency as measured by the IPT (Early Literacy for grades K-1) or by
IPT 1 (IDEA Proficiency Test for grades 2-5) and 81-100% of all EL students
grow at least one or more (.5 growth) levels in English language proficiency as
measured by the WIDA ACCESS 2.0.

e Raices will meet this annual goal of progress toward fulfilling its mission if 71-
80% of all students grow 1 Tier (5 points) or more in Spanish language speaking
proficiency as measured by the IPT (Early Literacy for grades K-1) or by IPT 1
(IDEA Proficiency Test for grades 2-5) and 71-80% of all EL students grow at
least one or more (.5 growth) proficiency levels in English language proficiency
as measured by the WIDA ACCESS 2.0.
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® Raices will not meet this annual goal of progress toward fulfilling its mission if
no more than 61-70% of all students grow 1 Tier(5 points) or more in Spanish
language speaking proficiency as measured by the IPT (Early Literacy for grades
K-1) or by IPT 1 (IDEA Proficiency Test for grades 2-5) and no more than 61-70%
of all EL students grow at least one or more (.5 growth) proficiency levels in
English language proficiency as measured by the WIDA ACCESS 2.0.

e Raices will fall far below this annual goal toward fulfilling its mission if only 60%
or less of all students grow 1 Tier (5 points) or more in Spanish language
speaking proficiency as measured by the IPT (Early Literacy for grades K-1) or by
IPT 1 (IDEA Proficiency Test for grades 2-5) and only 60% or less of all EL
students grow one or more (.5 growth) proficiency levels in English language
proficiency as measured by the WIDA ACCESS 2.0.

Our long-term goal is that students be able to proficiently apply English and Spanish
literacy skills to achieve high academic performance in all subjects by the end of 5th
grade. Our curriculum reflects bilingualism at all grade levels.

Other Mission-Specific Goals/indicators, if appropriate NA

Total
Points Expectations
Available
A complete response must
e Include one mission-specific indicator/goal;
e Align to the student outcomes identified in the mission response (A.1.);
e Include all elements of the SMART format:
0 Specific
0 Measurable
0 Attainable
12 0 Rigorous

0 Time bound;
e Include the following rating categories—Exceeds Standards, Meets Standards,
Does Not Meet Standards, and Falls Far Below Standards;
e Include measures and metrics, including percentages for each rating category;
e Explain why the established goals are rigorous; and
e Explain why the established goals are attainable.

CSD EVALUATION: Approaches the Criteria

The applicant’s narrative provides a mission-specific goal written in the SMART format. The goal is to
attain “annual growth in Spanish by 5 points as measured by the IPT and IPT 1 and .5 annual growth in
English for English Learners as measured by WIDA ACCESS 2.0.” Rating categories that include measures
and metrics were included. However, it is not clear how the specified goal is rigorous and attainable.
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C. Curriculum, Educational Program, Student Performance Standards.

C. (1) Provide a description of the proposed school’s curriculum. The proposed curriculum must be
research-based, reasonable, and clearly align with the New Mexico Common Core State Standards
and the proposed school’s mission.

Provide and describe a detailed, clear, comprehensive, and reasonable timeline and plan for the
development of the entire proposed curriculum, including identification of responsible staff, action
steps, and deadlines that will ensure alignment with CCSS, NM Content Standards, and the proposed
school’s mission. If approved, the PEC requires one semester’s curriculum to be fully completed by
the charter school during the planning year before commencement of operations is approved.

APPLICANT RESPONSE:
Curriculum, Educational Program and Student Performance Standards

Fully engaging students in the learning process increases their attention and focus, motivates them to
practice higher-level critical thinking skills and promotes meaningful learning experiences. The
curriculum in each content area uses an approach that is student centered and culturally responsive.
This constructivist pedagogy engages all students in a way that enhances their cognitive abilities and
allows them to grow in self-confidence as they participate in knowledge construction. The opportunity
for a child to learn in two languages promotes brain development (Morales, Calvo, Bialystok, 2013),
enriches academic ability in all subjects, and empowers students by becoming biliterate in a world that
increasingly demands multilingual citizens. These are the opportunities we will bring to the children
enrolled in Raices del Saber Xinachtli Community School.

Xinachtli - A Key Component of Curriculum as an Innovative Approach to Pedagogy

Integration of the Xinachtli process begins each day 10 minutes before class time with students,
teachers, and administors gathering in a circle for a school-wide student led Mesoamerican-style salute
(blowing a sea conch and hitting a drum) to the cardinal directions and Earth and sky as sources of
energy to sustain life. Our goal is to create an atmosphere of centering and community. This is a time for
announcements, acknowledging birthdays, accomplishments, and an opportunity for anyone to raise a
personal, classroom, or school-wide concern. Parents are encouraged to attend and participate.

Teachers and students move to their classrooms to begin community dialogue circles or Tlahtocan, a
Nahuatl word meaning “place of the spoken word.” The Tlahtocan is characterized by students sitting in
a circle and use of a “talking stick” to facilitate dialogue. Four behavioral goals are pivotal to the creation
of a successful Tlahtocan: that students will (1) value listening by remaining silent while other speak and
genuinely paying attention to what others says, (2) cooperate appropriately with each other to initiate
and complete projects, (3) become comfortable with the use and construction of metaphors and
symbols, and (4) orally express themselves in ways that demonstrate a critical understanding and
communicate effectively with others.

Each Tlahtocan is forty-five minutes of interdisciplinary participatory instruction through which
Mesoamerican concepts and language will be used to contextualize content in language arts,
mathematics, science, and social studies. Simultaneously, the students learn these concepts and learn
some Nahuatl words and phrases thus enriching their academic learning. The following is a listing and
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explanation of the daily flow of five daily Xinachtli activities:

Izcalomati: Thoughts of renewal and silent reflection (daily practice). Through hand gestures and
use of the three animal-symbols (eagle, hummingbird, butterfly) in the Aztec Calendar the
students participate in a short (less than a minute) self-esteem building exercise in which they
remind themselves they are wisdom, strength, and beauty. The exercise is followed by a short
period of meditation (1 or 2 minutes) by sitting in silence and eyes closed as practice of resting
their minds._Goal: By second grade students will be able meditate for at least 10 minutes.

Pohualtecayotl: Using numbers as metaphors for nature (daily practice). After meditation,
students participate in a salutary greeting using hand motions while reciting numbers (0-13, and
20) as metaphors and mnemonic devices for natural phenomenon (One is the sun, Two is the
Earth, etc.). Students participate through inquiry and dialogue to expand the use of this
metaphor-based sequence as a way of learning more about nature and its cycles. In the
beginning sessions dialogue focuses on the students analyzing, discussing, and agreeing on the
reason for a certain number being used as a particular metaphor (One is the sun because we
have only one sun). Goal: By second grade students will be able to construct this salutation into
an expanded body of knowledge to record facts of each phenomenon and discuss how each part
relates to the whole.

Nepohualtzintzin: Mesoamerican base-20 mathematics (integrated into daily instruction).
Learning this system begins with students using their fingers to express quantities. Embedded in
the practice are the introductory mathematical quantitative concepts of counting, grouping, and
place value. Uniquely exciting is that Mesoamerican mathematics includes the qualitative
concept of how zero becomes one. Through this system students can count up to 100 in
sequence with ten fingers and use their hands for as a calculator for addition and subtraction.
Along with the use of their fingers, students learn the system of using spirals, dots, and bars to
express quantities and perform computations. Embedded in this process are also the concepts
and practice of multiplication and division concepts. Finally, students will learn the
Mesoamerican abacus, also called Nepohualtzintzin. Goal(s): In kindergarten students will be
able to use their fingers to express quantities and count up to 100 by ones, fives, and tens. In
first grade students will be able to express quantities, count, add and subtract up to one
thousand using the system of spirals, dots, and bars. By second grade students will be able to
use the Nepohualtzintzin to express quantities up to hundreds of thousands.

Teoamoxtli: Stories of origin and formation; oral storytelling of myths and legends (three days of
the week). The students listen to the teacher conduct an oral telling of a Mesoamerican or
indigenous myth and legend (one per week). Because these stories relate the metaphoric
formation of natural formations and human encounters with nature, they are a natural adjunct
to the metaphoric salutatory greeting. Through dialogue and inquiry, they will analyze the story
and discover its thematic relation to the metaphor-based sequence; the moral(s) of the story,
the use of fiction, fantasy, and fact; and other critical elements of the story (plot, sequence).
Finally, they engage in a personal reflection expressing about how they see themselves or
someone they know as related to the story. Goal: By second grade students will readily identify
and analyze sequence, plot, character roles, personification, symbols, and metaphors in a story.
They will be able to apply these skills in writing fictional stories.

Tloke Nauoke: Mesoamerican geometry (once a week). The students participate in applying the
qualitative concept of zero becoming one to construct the geometric symbol called Tloke
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Nauoke, a Nahuatl word that literally means form in motion. They learn the characteristics of a
circle, square, and how to combine the two to create a proportional relationship. This
proportional relationship allows for exploring different kinds of computations, measurements,
the forming of other geometric shapes, using the figure as a classification chart, tracking natural
cycles of the sun, Earth, moon, Venus, and human development. Goal: By second grade
students will be able to use Tloke Nauoke to construct visual displays illustrating a variety of
applications (i.e. using proportionality to calculate the circumference of a circle by measuring
the perimeter of a square).

The community talking circle is also a forum for art, theatre, learning indigenous songs, developing a
Nahuatl vocabulary, reading the Aztec Calendar, introducing projects across the curriculum. and making
connections to the general curriculum content. Appendix M and Appendix P provide a more detailed
description of Xinachtli across grade levels and the Xinachtli enrichment curriculum by month.

The Xinachtli curriculum will intertwine with the Common Core State Standards(CCSS) for English
Language Arts(ELA), CCSS for Math K-2, NM Science Standards, and NM Social Studies and NM content
standards with an indigenous-based, multi-language pedagogy. Along with English and Spanish, Nahuatl
(Aztec), a Mexican American heritage language will be an enrichment language experience including
words, phrases, concepts, and songs of Nahuatl origin that have common usage in Spanish.

Mathematics

Mathematics is more than memorizing procedures and skill development. Mathematics learning is an
interactive and social process where students make sense of mathematical ideas, apply those ideas to
the world, and actively participate in knowledge construction. Eighty minutes of instructional time is
devoted to mathematics daily. This time includes mathematics learning through whole class
exploration/knowledge development and learning centers. This focused mathematics instruction targets
concepts children are developing within their zone of proximal development (ZPD) and the range of
tasks that a child can complete with support but cannot yet perform independently (Walqui, A. & van
Lier, 2010; Vygotsky, 1978). Students will participate in developmentally appropriate activities that
support and challenge them to move to their next level of comprehension. Whole group exploration is a
vital component of lesson presentations because it provides learning experiences that allow entry to a
wide-range of learning abilities. The purpose of learning centers and guided instruction is to provide the
scaffolded support within a social context for children to develop skills and higher-level academic
reasoning abilities that they will eventually use independently, including the integration of science, art,
and Mesoamerican mathematics.

Investigations in Numbers, Data, and Space is chosen as the core math curriculum resource to

implement the Common Core State Standards for Mathematics (CCSS-M). Investigations was selected
because it provides mathematics explorations in Spanish and English that build lasting conceptual
understanding (Anderson, 2004) of CCSS-M concepts and mathematical practices that build reasoning
and problem-solving skills. The Investigations resources also promote computational fluency by building
on children’s intuitive and concrete-based strategies through which they discover number relationships
before developing written forms of arithmetic knowledge. Students make sense of rich, context-based
problems through exploration and discourse in a mathematics learning community of their peers that is
carefully facilitated by the teacher. The goal is to build upon students’ innate problem-solving

capabilities to construct knowledge.
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Investigations places emphasis on exploring and understanding concepts, prior to focusing on
procedural fluency. This helps students understand mathematical skills within the context in which the
skills are used (Morgan, Farkas & Irvine S, 2015). The CCSS-M Standards for Mathematical Practice
(NGAC & CCSSO0, 2010), based largely on the synthesis in Adding It Up (National Research Council, 2001)
and NCTM'’s Principles and Standards for School Mathematics (NCTM, 2000), point to students learning
in environments where they develop mathematical reasoning along with conceptual and procedural
knowledge for mathematics proficiency. The lessons align with experiential learning and presentation of
ideas that build on the social interactions of the math learning community. They also promote respect
and comprehension for the diverse ways of thinking from the Xinachtli curriculum.

The school math curriculum is designed to build upon the prior knowledge students bring to the
classroom. We view student prior knowledge, conceptions, and experiences as important resources for
teaching and learning. The school’s math curriculum aligns with this concept as it is outlined in the
current research by the National Council of Teachers of Mathematics Principles to Action (2014) on how
children learn mathematics.

The Mathematics Block as Organized in Four Sections

1. Number Talks: Number Talks are cognitively stimulating conversations exercised daily that are

designed to develop numerical reasoning and fluency with basic computation. Number Talks are
structured as whole group conversations that allow students to explore mathematical relationships as a
community of learners and at the same time value each student’s individual ways of thinking. Through
number talks children develop awareness and understanding of quantities, number relationships and
sequences, the relationships and patterns of arithmetic operations on numbers, and mental
mathematics and estimations appropriate for each grade level. Number talks will periodically include
dialogue on the children’s understanding of Mesoamerican math computation.

2. Whole Group Mathematics Lessons: Each daily math block includes a lesson that targets children’s

development of concepts outlined in grade level mathematics standards (CCSS-M). The lessons will
support students in constructing knowledge by exploring, discussing, and applying math concepts,
emphasizing mathematical reasoning, and computational fluency. These ideas will incorporate the eight
Standards for Mathematical Practice that require students to 1) Make sense of problems and persevere
in solving them; 2) Reason abstractly and quantitatively; 3) Construct viable arguments and critique the
reasoning of others; 4) Model with mathematics; 5) Use appropriate tools strategically; 6) Attend to
precision; 7) Look for and make use of structure; and 8) Look for and express regularity in repeated
reasoning.

3. Learning Stations (Centers): Five learning centers will be structured to complement and reinforce

weekly objectives and grade-level learning goals. Students will complete work in two centers each day
and will finish the assignments in all centers by the end of the week.
e Two of the centers, Math Exploration and Math Fluency Development, will be directly related to

the mathematics learning target of the whole group mathematics lessons and/or year-long
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learning goals. Children will participate in at least one of the these centers each day.

e Three math extension centers (Art Integration, Science Integration, and Mesoamerican Math)
will also connect to the grade level math learning goals. (For example, in art, students may use
geometric shapes to construct a piece of art and explore the attributes of the shapes. In science,
students will conduct simple experiments and collect data. In Mesoamerican Math, children use
a Mayan abacus to explore number relationships.) Students will rotate through each of the
extension centers throughout the week.

In summary, students will attend a math focus center and a math extension center each day, ultimately
rotating through all the centers at least once by the end of each week.

4. Whole Class Dialogue + Lesson Summary: Dialogue is a disciplined form of discussion in which

everyone has a chance to share and listen to others. This time is a process of reflection and redirection.
During this reflection time, children and the teachers will use norms and routines to engage in the
following:

Acknowledge positive community behaviors and correct misdirected activity.

e Use the Standards for Mathematical Practice to reflect on how students are making sense of the
math and how they are supporting one another’s learning.

e Reflect and self-assess the math learning — students share what makes sense and what is
confusing for them and discuss what we need to work on.

Sample Math Block for Grades K-2

Daily Routines for Mathematical Framework

Time Activity Curriculum/Resource

10 minutes Number Talk Number Talks: Mental Math and
Computational Strategies
Investigations

20 minutes Whole Group Mathematics Lesson for targeted | Investigations
standards development

40 minutes Learning Stations (Centers) related to focus - Investigations
standards - Developing Number Knowledge
1. Math Exploration for Children
2. Math Fluency Development - NGSS Resources
3. ArtlIntegration - Xinachtli curriculum materials
4. Science Integration
5. Mesoamerican Math Extension
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10 minutes Community Circle Dialogue + Lesson Summary | Investigations

Literacy

The school will use a Balanced Literacy approach that ensures full alignment with CCSS for ELA. The CCSS
provide the framework for a balanced literacy approach to teaching reading, writing, and speaking.
Balanced literacy is a curriculum framework for reading instruction that also leads to the writing and
speaking skills. It involves teaching by reading to students, having students read independently, and
reading with student’s high-quality literature and informational text to instill a love of reading along
with instruction in phonics, grammar, and effective writing.

Five Main Components of the Balanced Literacy Framework

1. Reader’s Workshop(RW) (60 minutes): RW is a research-based approach that addresses the needs of
all students in a classroom. RW includes mini-lessons, independent reading, and guided reading
components:

e RW begins with a focus mini lesson - where teachers instruct and explicitly model a strategy/skill
(retelling, sensory images, asking questions, monitoring for meaning, determining importance,
inferring, summarizing, synthesizing). This is accomplished in a whole-group setting. After the
focus mini lesson, the students read independently to practice the strategy or skill. At the end
of RW the learning is summarized, and students are given opportunities to share the strategies
that they used that day.

e Independent Reading - is the practice of reading by students with “just-right” texts. To progress
as readers, readers must have ample time to read a lot and they must have texts they can read
independently. Independent reading provides students the opportunity to apply reading
strategies and skills in a text of personal interest. The books students read independently come
from the classroom library. The self-selection process of independent reading places the
responsibility for choosing books in the hands of our students. Students will be taught how to
choose books based on interest and to monitor whether these are “just right books”. During
Independent Reading, the teacher engages in student conferences on an individual or group
basis. Teachers can also engage in guided reading.

e Guided Reading - is the heart of a Balanced Literacy framework. It is also an essential part of a
successful reading workshop. “Guided reading is a context in which a teacher supports each
reader’s development of effective strategies for processing novel texts at increasingly
challenging levels of difficulty. The teacher works with a small group of children who use similar
reading processes and are able to read similar levels of text with support” (Fountas, |. C. &
Pinnell, G.S., 1996). The purpose of guided reading is for students to:

o Develop and be able to use strategic reading strategies when they encounter difficulties
while reading independently, and

o Allow the teacher to be involved in ongoing observation and assessment of her students
so that she can then select appropriate texts and teach skills that are necessary and
appropriate for a student’s specific reading stage and individual needs.

2. Interactive Read-aloud (with accountable talk) (10 minutes): Reading aloud is the best way we can
immerse children in the love of reading, showing both how and why one reads. Interactive read aloud
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provides students with opportunities to talk and respond to texts while giving them additional
opportunities to practice learned skills and strategies. During interactive read aloud, teachers
demonstrate and model through “think alouds” the practices, strategies and habits of good readers.
“Reading aloud models what language sounds like and how one reads, and it helps children to foster
their appreciation and comprehension of text and literary language” (Snow, 1998).

3. Shared Reading (Focus Poetry, Big Book) /Close Reading (20 minutes): Shared Reading supports a
balanced literacy approach. Itis an instructional practice of reading with students. It is an interactive
experience. During shared reading teachers provide explicit comprehension instruction. Teachers can
use big books or enlarged or projected text to support developmentally appropriate skills, such as
concepts of print, as well as reinforce specific reading skills and strategies. Teachers model close
reading, text-dependent questioning, and strategies for asking and answering guestions.

Close reading is a key requirement of the CCSS. Close reading is thoughtful, critical analysis of a text
that focuses on significant details or patterns in order to develop a deep, precise understanding of the
text’s form, craft, meaning etc. Close reading involves the reader interacting with a complex text. The
reader makes careful observations and interpretations. The reader deliberately rereads and with a
pencil. There is discussion amongst readers during close reading and responses are made to text
dependent questions.

4. Writer’s Workshop (60 minutes): The Writers’ Workshop has a similar format to Readers Workshop.
It also begins with a focus mini lesson where teachers instruct and explicitly model a strategy/skill. This
is also accomplished in a whole-group setting. After the focus mini lesson, the students write
independently to practice the strategy or skill taught. At the end of WW the learning is summarized and
students are given opportunities to share their writing piece.

5. Word Study (15 minutes): Resource Words Their Way: Word Study in Action Developmental Model
(Pearson, 2012) covers the five developmental stages of word study: Emergent-Early Letter Name,
Letter Name, Within Word Patterns, Syllables and Affixes, and Derivational Relations. Student Books are
available for each developmental stage. Word Their Way is in a ready-to-use format for our classrooms.
It is a hands-on approach that will teach our students to look closely at words in order to discover
spelling patterns, syllable structures, and spelling-meaning connections of English orthography.

Sample Literacy Block for Grades K-2

Daily Routines for Literacy Framework

Time Activity Curriculum/Resources
60 Minutes Reader’s Workshop Units of Study for Teaching
e Mini-lesson Reading, Grade K-5th,
e Independent Reading (Conferring) | A Workshop Curriculum - Heinemann.
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e Guided Reading with Teacher Guided reading books will be provided
e Literacy Station(s) in Spanish and English.
e Share/Summarize mini-lesson

10 Minutes Interactive Read Aloud Classroom Read Aloud Libraries
e Open-Ended Question (Spanish and English)

e Writing about reading
e Accountable Talk

20 Minutes Shared Reading (Focus Poetry, Big Big Books (Spanish and English)

Book) /Close Reading Poems (Spanish and English)

e Focus Poem (K-2") Teacher selected passages (Spanish and
e Big Book (K-2") English)

e Close Reading (3™-5" Grade)

60 Minutes Writer’s Workshop Lucy Calkins:
e Mini-lesson Units of Study in Opinion, Information,
e Independent Writing and Narrative Writing, Grade K-5t"
- Conferring A Workshop Curriculum-
- Strategic Groups Heinemann

e Share/Summarize

20 Minutes Word Study Pearson Words Their Way:
e Qualitative Spelling Inventory (QSI) | Word Study in Action Development
- Strategic small grouping Model
Science

Our science block will consist of thirty minutes of daily instruction from units and corresponding lesson
plans that will be created based on the New Mexico Stem Ready Science Standards. The approach will
be inquiry-based curriculum and instructional methods that engage students in participatory activities
(field research, designing and conducting experiments, scientific dialogues, interview of local scientists).
Science language instruction will be included in the required 60 minutes of English each day. Science
inquiry is the process of examining a question related to the natural or designed world. Teaching science
as an inquiry process allows students to examine their world in a way that is similar to the way scientists
examine the world. In a focused form, classroom science inquiry seeks to determine impact or effect; for
example, what temperature is ideal for a tomato seed to sprout — an approach requiring a controlled
experiment. Inquiry is also used to examine complex phenomena that are not controlled. For example,
we might begin by asking, “What is a river?” After dialogue, the teacher might ask, “What do you know
about rivers?” This type of exploratory discussion leads from assessing prior knowledge to creating
shared knowledge. These questions can lead to more focused inquiry such as, “What can rivers be used
for?” or “Do rivers need to be protected?” This process can also be the basis for a project or designing
an experiment.

Inquiry is part of decision making for everyday life, for example: what is the best way to travel from
home to visit family in another state, or what kind of orange juice is best for children to drink. Using the
tools of science inquiry improves critical thinking skills. Research shows clear and positive results for
student learning when inquiry-based instructional practices emphasize active thinking and students
draw conclusions from data. Teaching strategies that actively engage students in the learning process of
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scientific investigation are more likely to increase conceptual understanding than a more passive
curriculum (Minner, Levy, & Century, 2010).

Science units will be designed to begin with a focus question that begins inquiry into concepts listed in
NM content standards and benchmarks. For example, one of the first-grade standards states that
students will “Understand the structure of Earth, the solar system, and the universe, the
interconnections among them, and the process and interactions of Earth’s systems.” The first-grade
benchmarks related to this standard include:

Benchmark 1.2: Describe the basic patterns of objects as they move through the sky:
Sun appears in the day

Moon appears at night but can sometimes be seen during the day

Sun and moon appear to move across the sky

Moon appears to change shape over the course of a month

O O O ©o

A focus question to begin to explore this first-grade benchmark may be, “Does the moon stay the same
shape?” Through the initial focus question and discussion, students develop their own questions that
they are eager to answer about the moon and its relation to the sun and Earth. Students then use
multiple approaches and resources to conduct research as part of scientific inquiry. The process of
inquiry that will be used for science units is:

. Teacher poses focus question for discussion and question generating,

. Students develop questions they are eager to answer,

. Students research the topic during the class time,

. Students present what they have learned, and

Students reflect on what worked about the learning process and what didn’t. (Thinking about
how they learned, not just what they learned.)

U~ wWwN PP

The science curriculum will include cultivating a community garden as part of the life-science
curriculum. The garden development will involve parents and the NMSU Agriculture Dept. to design and
maintain the garden as part of the student’s science learning and community outreach.

This pedagogy supports our use of the eight key components to learning a second language as outlined
by Dual Language NM (2015). The school will draw from a variety of multimedia resources to include:
NMSU Scientifically Connected Communities Science Kits; Newsela (https://newsela.com/); and NMSU
Agriculture Extension Office expertise. Teachers at Raices will receive training in the inquiry-based
instruction model through the NMSU Institute for Excellence in Math and Science Education, a service
already provided by this agency to local school districts.

Social Studies

Thirty minutes of daily instructional time will be dedicated to learning related to NM Social Studies
Standards through inquiry-based curriculum and instructional methods. The language of instruction will
alternate each week between English and Spanish in Kindergarten and 1st grade. Beginning in 2nd
grade, English language will increase to three days per week (see Curriculum Alignment Plan). Learning
units with corresponding lesson plans will be developed based on focus questions related to New
Mexico Standards and Benchmarks. For Example, one of the first-grade social studies standards states,
that students will “Identify and describe similar historical characteristics of the United States and its
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neighboring countries.” The benchmarks include the following K-4th grade benchmark:

Benchmark 1.1: Identify and compare celebrations and events from the United States, Mexico,
and Canada.

Focus questions around this standard may include: How do different cultures celebrate different
holidays? How do people celebrate Day of the Dead? What is day of the dead?

Like in science, each social studies unit would include the following process of inquiry:
1. Teacher poses focus question for discussion and question generating,
Students develop questions they are eager to answer,
Students research the topic during the class time,
Students present what they have learned, and
Students reflect on what worked about the learning process and what didn’t. (Thinking about
how they learned, not just what they learned.)

e wN

This inquiry-based approach supports the school philosophy that emphasizes active learning, valuing
student voices and questions, small group discussion, and construction and presentation of student
projects. This pedagogy supports our use of the eight key components to learning a second language as
outlined by Dual Language NM (2015). The school will draw from a variety of multimedia resources to
include: Teaching a People’s History by the Zinn Education Project (https://zinnedproject.org/);
Teaching Tolerance from Southern Poverty Law Center (https://www.tolerance.org/ ); Newsela
(https://newsela.com/); Youtube video on NM history; local oral and written resources.

Both science and social studies will include writing in the form of information text: writing facts, writing
about differences between facts and opinions, and “how-to directions” in connection to ELA standards.
The ELA reading room will also include science and social studies related non-fiction text to support the
inquiry process.

Art

Art is integrated into mathematics, Tlahtocan, and ELA blocks. Art activities will be aligned to the NM
Core Art Standards of Creating, Performing/Presenting/Producing, Responding, and Connecting.
Students will develop these standards through drawing, painting, graphic arts, theatre, music, and
landscaping. Teachers will design the lessons and direct the use of art materials (crayons, paints, clay,
chalk, paper, poster board, etc.).

Recess (unstructured play)

Raices will provide a safe, open space where teachers will supervise 20 minutes for recess. Unstructured
play is important in developing imagination, motor skills, and physical, cognitive, and emotional
strength. Play is also important for healthy brain development (Ginsberg 2007).

Physical Education

Physical Education will consist of alternating days of practicing Aztec danza and Chi-gong for 20 minutes
each day. Danza, a Mesoamerican set of dances will be part of integrating Xinachtli in our school culture.
Chi-gong, a Chinese martial arts practice consisting of slow body motions in place (similar to Tai-chi), will
augment our school-wide meditation practice. Both ancient body motion art forms help the student
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develop: proficiency in body movement forms, motor skills, and a physically active lifestyle. These three
accomplishments contribute to good health practices and are in alignment with the New Mexico
Physical Education Standards. Curriculum resources will include local Aztec Dance groups, volunteers
from local martial arts schools, and Carlos Aceves (martial artist).

English Language Development

Students will receive 45 minutes of daily instruction to develop English proficiency. We will use WIDA
English Language Development Standards and Instruction guidelines to develop age-appropriate
learning experiences and lessons to ensure students’ progress in English. Lesson planning will use the
content presented in other areas (math, reading, writing, Xinachtli) as a context for English development
instruction. Our process includes: 1) vocabulary and language development in which teachers introduce
new concepts by discussing vocabulary words key to that concept; 2) guided interaction where lessons
are structured so students work together to understand what they read—by listening, speaking,
reading, and writing collaboratively; 3) metacognition which is a critical skill for learning a second
language and a skill used by highly proficient readers of any language; 4) meaning-based context and
universal themes, taking something meaningful from the students’ everyday lives and using it as a
springboard for English development; and 5) modeling, graphic organizers, and visuals which make
language and content more accessible to students. The GLAD instruction model will be used to promote
English language acquisition along with academic achievement, as well as, cross-cultural skills. These
strategies are tied to the Common Core State Standards and can be woven throughout the entire
curriculum to provide access to core curriculum by providing clear, practical strategies that promote
positive and effective interactions among students and between teachers and students

The Curriculum Alignment Plan (Appendix J) is structured on the 90:10 dual language model and
includes: Xinachtli (Interdisciplinary Enrichment), Math, Math Discussions, Guided and Shared Reading,
Self-selected Reading Materials, Phonics/Working with Words, Read Aloud, Writing, Social Studies,
Science, Specials, and ESL/SSL English Language Development framework.

Along with individual teacher curriculum development, Raices will use the following community
resources or prepackaged curriculum:

Content Area Guiding Standards Curriculum or Community Resource
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Language Arts § Common Core State e Balanced Literacy Framework
Standards for English » Classroom Book Library
Language Arts » Leveled Readers for Guided
§ WiDA Spanish and English Reading
Language Development » Read Aloud Books
Standards » Writers Workshop

> Units of Study Resource (L. Calkins)
e Brain Pop - Language Arts
¢ | Station for supplemental and
targeted reading/writing

Mathematics § Common Core State * Investigations in Number, Data, and
Standards for Space
Mathematics * Number Talks (Mental Math and

Computation Strategies)

¢ [llustrative Mathematics
(http://www.illustrativemathematics.o
rg)

¢ Developing Number Knowledge

Assessment and Instructional
Resources, MC2 Fluency Development

Kits
Science § NM STEM Ready Science NMSU - SC2 Science Kits
Standards La Semilla Garden

§ Common Core Standards | Ag Extension curricula and workshops

for literacy in science, MyBrain POP
social studies, and the Socially relevant, grade level appropriate
technical subjects books/articles and picture books such as

The Garden in Mind (ebook), If you plant a
seed, From Soil to Garden, From Seed to
Plant.
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Social Studies § New Mexico Standards Piro-Manso-Tiwa (PMT) Tribe

and Benchmarks Tortugas Pueblo
§ Common Core Standards City of Las Cruces Museum System

for literacy in science, (LCMS)

social studies, and the El Paso Museum of Archeology

technical subjects Socially relevant, grade level appropriate

books/articles and picture books

MyBrain POP

Physical § NM Physical Education e Chi-gong, Danza (Aztec Dance):
Education Content Standards and Internet (YouTube)
Benchmarks

Art § NM Visual and ¢ Integrated into math, language arts
Performing Arts centers, and Xinachtli time
Standards

Xinachtli § Interdisciplinary from e Nahuatl Mathematical Model of Aztec

above lists Dance (Everardo Lara)

e Nahuatl-English dictionary (Fermin
Herrera)

e Material de capacitacion sobre
matematica maya y estandares
educativos. United States agency for
international development- Guatemala
March 2007

e Mesoamerican myths for early childhood
education integrating storytelling and
Nahuatl enrichment (Raices del Saber
Xinachtli Community School 2017
training materials).

e Nepohualtzintzin, un modelo
matematico de cualidad. Everardo Lara
Gonzalez, Natalia Sgreccia. 2010. Revista
latinoamericana de etnomatematica.

e Nueve estaciones, un manual de
sabiduria antigua e indigena. Carlos
Aceves, 2012. Indigenous Culture
Institute. San Marcos, TX.

e Seeds of Knowing: Using myth &
metaphor in classroom. A Xinachtli
pedagogy curriculum guide by Raices del
Saber Community School. 2017
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English TESOL Pre-K-12 English e Guided Language Acquisition Design
Language Language Proficiency (GLAD) Instructional Model
Development Standards e Oxford Picture Dictionaries

New Mexico English
Language Development
Standards (WIDA)

Timeline for Curriculum Development

Date

Description

January 2019:

The curriculum will be fully developed prior to the school opening in fall
2019. The timeline below will ensure the curriculum for all content areas
is designed in alignment to Common Core and New Mexico Standards
and is understood by all school staff.

Complete Xinachtli scope and sequence and curriculum for the first
semester (Appendix M).

e Responsible Staff: Curriculum and Instruction Team which
includes Carlos Aceves (Culture and Instruction Coach), Lucia
Carmona, Laura Flores, Amanda Walden, Wanda Tamez, and
Nicholas Natividad.

February 2019:

Develop Framework for instruction for all content areas using state
standards and WIDA Spanish Language Development Standards as
guides. (LCPS Math and ELA Scope and Sequence will be used as a
starting point). Merge readers and writers workshop into the English
Language Arts (ELA) curriculum and identify books to purchase for the
book room.

e Responsible Staff: Curriculum and Instruction Team

March - May 2019:

Curriculum and Instruction Team will meet one Saturday a month to
finalize the scope and sequence of all instruction units in the curriculum
plan (Dual Language/ELA, Math, and Inquiry-based science and social
studies units).

® Responsible Staff: School Principal and the Curriculum and
Instruction Team.

® Purchase materials (books for Book Room, math resource and
materials). Reading materials for the ELA book room and
Investigations mathematics resources will be purchased.

Summer 2019:

Professional Development for teachers in curriculum plan (Dual
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Language/ELA, Math, and Inquiry-based science/social studies); Teachers
lesson plan development for implementation of instructional units.

e Responsible Staff: School Principal, Curriculum and Instruction
Team, Teachers identified to be hired for school year 2019-2020)

August 2019: Begin implementation. Teachers meet weekly to refine/modify
curriculum based on students’ learning needs.
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Points Expectations
Available
A complete response must
e Describe the proposed school’s curriculum;
e Identify information that demonstrates the curriculum is research-based;
e Describe a curriculum that is reasonable, based on the professional judgment of
experienced educators;
e Identify information that demonstrates how the curriculum will align with the New
Mexico Common Core State Standards (CCSS) and New Mexico Content Standards;
e Identify information that demonstrates how the curriculum will align with the
proposed school’s mission; and
e Include a reasonable (as based on the professional judgment of experienced
educators) timeline and plan for the development of the entire proposed
12 curriculum—including scope and sequence, unit plans, daily lesson plans, project
plans and rubrics, and unit and course assessments.
0 The timeline must identify the following:
= responsible staff
= action steps
= deadlines
0 The timeline must include specific action steps that will ensure alignment
with the CCSS, NM Content Standards, and the proposed school’s mission.
0 The timeline must demonstrate that the scope and sequence and unit
plans for one semester’s curriculum will be fully completed before June 1°*
of the planning year—the deadline for having the commencement of
operations approved.
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0 If the applicant is proposing to adopt a fully developed or standardized
curriculum, the timeline must include specific action steps to adapt the
curriculum to the needs of the local community and the State of New
Mexico.

CSD EVALUATION: Approaches the Criteria

The applicant provides a comprehensive explanation of the curriculum for the following content areas:
Math, Literacy, Science, Social Studies, Art, PE, and English and demonstrates alignment to CCSS and
NMCS. In particular, extensive information is provided to describe the Xinachtli approach. Additionally,
throughout the narrative, curriculum references are made to various studies on the proposed
educational model. Furthermore the curriculum concludes with a list of 16 references that all relate to
research-based educational approaches.

However, while the applicant’s response provides comprehensive information on the curricular
resources that make up the school’s curriculum, it does not fully detail the action steps for developing
and organizing the curriculum. For example for February 2019 it states: “Develop Framework for
instruction for all content areas using state standards and WIDA Spanish Language Development
Standards as guides. (LCPS Math and ELA Scope and Sequence will be used as a starting point). Merge
readers and writers workshop into the English Language Arts (ELA) curriculum and identify books to
purchase for the book room.” No additional information is provided to show how that “Framework”
would be developed to ensure the curriculum aligns with with the CCSS, NM Content Standards, and the
proposed school’s mission. In another example, the timeline in the narrative indicates that the
Curriculum and Instruction Team will meet on a monthly basis between March through May, 2019 in
order to finalize the scope and sequence for all instruction units. It is not clear how the team will
complete the development of the scope and sequence for all units included in the school’ s curriculum
plan, which include Dual Language/ELA, Math, and Inquiry-based science and social studies.

D. Graduation Requirements.

D. (1) Identify the proposed school’s proposed requirements for graduation, if applicable, and explain
any changes or additional requirements that vary from state minimum requirements. Provide high
school graduation requirements that clearly articulate and meet state requirements. If you provide
additional requirements that vary from state minimum requirements, ensure they are clearly explained.
For further information please see the following link:
http://ped.state.nm.us/GradRegs/Graduation%20and%20Course%200ffering%20Requirements.pdf.

If you are seeking any change from mandated minimum graduation requirements, identify the change
and explain why you are seeking it. Clearly explain how the change supports the mission and ensures
student readiness for college or other post-secondary opportunities.

APPLICANT RESPONSE: NA

Total
Points Expectations
Available

A complete response must
e Identify all of the proposed school’s graduation requirements;

4
e Align to state graduation requirements OR explicitly identify all requirements that
vary from state minimum requirements; and
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0 why the proposed school believes the change is important
0 how the change supports the mission

post-secondary opportunities.

e If there are variances from state minimum requirements explain the following:

0 how the change ensures student readiness for college, career, or other

CSD EVALUATION: Not Applicable
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E. Instruction.

E. (1) Provide a clear, comprehensive, and cohesive overview of the educational philosophy and
instructional methods to be implemented that clearly supports and aligns with the proposed school’s
mission, and curriculum.

APPLICANT RESPONSE:
Educational Philosophy and Instructional Methods in Relationship to Mission and Curriculum

Seeking to create a viable learning community, Raices has adopted the following guiding principles that
reflect key aspects of our educational philosophy that in turn reflect the outcomes laid out in our
mission statement of creating a learning community that promotes high academic performance,
positive identity formation, and the reclaiming of their cultural heritage. These guidelines are expressed
in the form of an acronym that is based on a special meaning for the each of the letters in our name
RAICES

Respect - accepting things as they are not as we want them to be. If we want to guide children towards
certain goals, we must first accept them as they are, their "chaos", and create conditions for them to
grow into their own "order".

Awareness - consciously making a decision to observe what is and appreciate others and their situation
as they come, including ourselves.

Initiative - the individual drives, no matter how chaotic or contradictory they might seem, are essential
components of the learning environment: the initiative of children, parents, teachers, and
administrators.

Community - seeing our school as part of a whole where each person is interconnected, working
together towards common goals.

Encouragement - focusing on the positive at all levels, even in mistakes or faults, building on what is
good and creating a way of interacting that makes everyone, especially the children, feel wanted,
needed, and useful. Demeaning or punishing language has no place in helping anyone, especially
children, move forward.

Serenity - a quiet, sincere, positive acceptance of each other, of students, parents, teachers and the
positive belief that challenges are best met in a calm and informed manner.

These principles are the foundation for the educational philosophy of Raices Del Saber Xinachtli
Community School along with its four pillars: 1) critical thinking curriculum, 2) identity formation, 3) a
constructivist approach, and 4) dual language immersion.

The Four Foundational Pillars of Our Educational Philosophy

Critical Thinking Curriculum: A curriculum grounded in teaching critical thinking skills implies making
reasoned judgments that are logical and well thought out. It is a way of thinking in which the student
does not simply accept all arguments and conclusions he/she is exposed to, but rather develops an
aptitude for questioning the validity of such arguments and conclusions. When students are asked to
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address a specific challenge or a task and come up with a solution, they identify, analyze, and try to
solve the problem through a critical thinking process. Research has shown that with a critical thinking
curriculum student are better able to understand why something has occurred as opposed to just
understanding what has occurred. This deeper understanding allows the students to better analyze the
circumstances surrounding the occurrence and differing viewpoints about the occurrence (Tsai, Chen,
Chang, & Chang, 2013). Furthermore, research (Kim, J. S., 2005) suggests that a more in-depth focus on
enhancing critical thinking skills in K-12 can add academic rigor and increase student learning and
proficiency on the standardized assessments. (1)

Identity Formation: Students will be involved in a process through which they will discover and critically
think about who they are in relation to parents, neighborhood, community, nationality, and ethnic
group. Ildentity formation includes being culturally responsive and presenting academically challenging
and enriching activities. Faculty from the Stanford College of Education published a report in Spring
2016 that indicates an Ethnic Studies curriculum and identity formation courses improves graduation
rates for high school students, attendance rates, and proficiency in math and science at all levels. While
the ethnic studies curriculum resulted in major academic improvements for all students, the curriculum
had a particularly positive academic outcome for Latino male youth. The benefits of introducing ethnic
studies extends to elementary school students (Sleeter,C.E., 2011). At Raices we believe that
knowledge and appreciation for one’s ethnic heritage is an important part of positive identity formation
and a culturally responsive curriculum. It is important for a student to explore, analyze, and understand
their personal identity which includes ethnicity, local community, family, and personal beliefs, ideas,
and feelings. (2)

Identify formation is an integral part of our Xinachtli time. Students are introduced to ways to critically
look at themselves in relationship to numbers and the natural world. The students learn how to see
academic subjects as natural elements that are directly related to their lives. Xinachtli integrates
language arts, math, science, and social studies through lessons, whole group activities, learning station
activities, and whole class encounters. This interdisciplinary approach is a way for students to make
connections across the curriculum and see academic components as part of a whole system of learning.

Constructivist Approach: The Xinachtli classroom philosophy and approach parallels constructivist

education. The philosophy of embracing children as constructors of knowledge will be applied across
the curriculum through standards-based explorations where students collaborate with one another in
academic activities and learn to present their ideas. Learning stations (learning centers) and small group

activities will be integral to this approach to classroom instruction and are designed to reinforce,
extend, and evaluate children’s learning in the core subjects. Social Constructivist Education is a well-
researched, effective approach (Fosnot,C.T., 2005) that views children as constructors of knowledge,
where learning how to learn and learning through interactions with others becomes as important as
learning content.(3) Social constructivism aligns with the Common Core in English language arts and
mathematics and the New Mexico content standards for science, social studies, physical
education/health, which are designed to ensure students are prepared to be critical in their awareness,
thinking, analysis, and presentation of all content. Students learn best when they participate in the
construction of their own knowledge. This research-based constructivist approach accepts and invites
children to demonstrate their capacity for metacognition. They do not enter school as empty containers
waiting to be filled, but bring a rich experience based on family, culture, and community. Our purpose is
to create a learning community which gives students the opportunity and means to explore, express,

enrich, and actualize an education that includes success in rigorous curriculum, personal confidence,
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sensitivity and compassion towards self and community, and an independence to meet and transcend
challenges.

Dual Language Immersion: To achieve our goals of biliteracy, academic achievement, and social cultural
competence we will adopt a 90:10 dual language two-way immersion model for K-5 students and
implement it in collaboration with parents, administrators, and faculty. Through this collaboration we
will create an open school environment within a U.S.-Mexico border cultural context that embraces
biliteracy and a transformative life experience that prepares students for a successful transition to any
middle school in the United States. We strongly believe in the richness of a diverse, multicultural, and
multilingual environment in the learning process of students at the early stage of their development.

Listening, speaking, reading, and writing in two languages will be achieved through a balanced literacy
framework whose components engage students to be active participants in their own learning. Learning
centers will be an important vehicle for this process in several ways. They will allow small group activity
to foster cooperative learning, encourage personal and group responsibility, and encourage English
language learners to interact socially and linguistically with Spanish language learners, and to
accommodate differentiated instruction.

Instruction in kindergarten will be conducted 90% in Spanish, 10% in English. In first grade, it shifts to
80% Spanish, 20% English; in second grade 70% Spanish, 30% English; in 4th grade 60%, 40% English;
and finally, maintaining a 50 % Spanish to 50% ratio in fifth grade. Students will learn to read a variety
of literary genres, write explanations, understand prose and poetry, and communicate in Spanish and
English through a process that has been shown to be effective in native language learning, second
language acquisition, and long-term retention of biliteracy.

A comprehensive research report, done by Virginia P. Collier and Wayne P. Thomas of George Mason
University (2004), describes the effectiveness of the two-way dual language model in relationship to the
U.S.-Mexico Border region, which enhances the second language acquisition and resolves the persistent
socio-cultural concerns over segregating transitional bilingual classes. The student usually is negatively
impacted by labeling and associating those students assigned to English Learners (ELs) classes as
“students with a problem”, resulting in low self-esteem. “Two-way bilingual classes taught by sensitive
teachers can lead to a context where students from each language group learn to respect their fellow
students as valued partners in the learning process with much knowledge to teach each other.” (4)

The chart on the following page provides information on the extensive studies of Collier and Thomas up
through the year 2009 which presents a graphic description of how various dual language programs
compare in terms of student outcomes with the horizontal axis (X) representing grade levels and the
vertical axis (Y) representing Normal Curve Equivalents (NCEs). Their research documents the
superiority of the two-way dual immersion programs in which “students’ high achievement in Spanish
significantly influenced their high achievement in English.” The chart compares the two-way dual
language method with five other common methods for approaching the education of English Language
and Spanish Language Learners. Without going into extensive detail for each of these systems, their
research shows that when you bring students together from both English-speaking homes and Spanish
speaking homes and implement what is referred to in the research literature as the 90:10 two-way dual
Language Program, scores on the normal curve equivalents significantly outweigh the scores for any of
the other methods.
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As part of Xinachtli, the Mesoamerican based pedagogy, we will engage students in a process that is
culturally responsive, academically challenging and enriching. The concepts have been applied in public
school settings in Phoenix, Arizona in 1990 as well as other locations, including El Paso, Texas where one
of the founders of Raices currently teaches. (5) Key to the effective use of this pedagogy is the way a
dialogue community (Tlahtocan) is constructed within the classroom. Sitting in a circular configuration
with the use of an object as the center and a personal object as a symbol of membership. Most valuable
in this community process is the use of a “talking stick or feather” to insure the dialogue is authentic.
The one possessing the talking stick is “keeper of the word” and others listen unless the “keeper”
extends the “word” to them. This process fosters listening, sharpens a student’s presentational skills,
and can facilitate conflict resolution. (6)

Tlahtocan begins with a short self-esteem building exercise that will also help children transition into a
one or two-minute meditation practice. This time of silent introspection is simple and once the child
knows the steps. Our goal is that by second grade students will be able to meditate for at least 10
minutes. This type of meditation in and of itself enhances emotional health and cognitive development.
(7) Research investigations have demonstrated evidence for the Impact of meditation on children and
young people. The Xinachtli activity in the Tlahtocan begins after this quiet time of meditation.

Another component of Xinachtli pedagogy is how children are introduced to mathematics, using
Pohualtecayotl, a Mesoamerican math system that uses a base-20 format. What that means, in terms
of its introduction, is that children begin learning a system that is inherently designed as a
manipulatives-based system. The first set of manipulatives are the fingers themselves; after four fingers,
the quantity of five is grouped in five using the thumb. After that, counting can continue by adding the
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fingers of the left hand which introduces grouping by tens. A student learns to count up to 100 and is
introduced to addition counting, grouping, place value, and later learns regrouping by using both hands
as an abacus (Nepohualtzinzin).

Writing Mesoamerican numbers is also manipulatives based. Dots are ones, lines are fives. But twenty is
achieved through a place value system that separates quantities by 20s (0, 20, 400, 8,000, etc.) written
simply with lines and dots and a space in between. In Mesoamerican math, children are introduced
early to the concept of zero and learn how this indigenous oral tradition explains the discovery,
invention, and use of zero with the same simplicity as numbers and concepts are introduced.
Pohualtecayotl also makes simple and practical applications to geometry through the Tloque Nauoke, a
concept from the oral tradition which uses the proportional relationship between a circle and square as
a way of graphically illustrating the cycles in nature.

Allowing students to view math from different base number systems instills in them the ability to
observe and analyze a process from a different perspective, an essential element in cognition
development. It also sparks their interest in a subject too often seen as “boring.” (8)

There is an actual manipulatives instrument integral to Mesoamerican math, the Nepohualtzinzin, an
abacus which allows students to add, subtract, multiply, divide, find squares and square roots. Training
in its use mirrors the same process as when kindergartners are introduced to counting via their fingers,
it is a manipulative that embodies process, concept, high order thinking skills, and practice. The
Academy for Teacher Excellence of the University of Texas at San Antonio has made it a part of their
teacher education for over ten years, partnering with local schools to teach students and their teachers
how to use this indigenous abacus. (9)

Concepts and procedures learned in mesoamerican math reinforce and enrich the regular math
curriculum and will be one more tool that can be applied to solving math problems. Recognizing,
understanding, analyzing, and using metaphors is part of the Common Core standards for literacy at all
grade levels. The transformation of word or story to communicate a concept or moral lesson has been
part of humankind for millennia. Mesoamerican oral tradition is rich in the use of metaphor in its stories
of origin, formation, and migration. The ability to create a personal, community, and fictional narrative
that is rich with descriptive meaning is illustrative of a student gaining the ability to apply higher order
thinking skills. Within the Tlahtocan, students begin a metaphoric salute that lends itself to the
exploration, analysis, and explanation of natural phenomenon which is a precious adjunct to the
learning of science integrated with literacy. Through discussion of the metaphor-based sequence salute,
listening to the stories, and participating in activities related to them, children participate in what is
currently being termed “authentic literacy”. As Lisa Brown Buchanan (2011) writes, “discussion is a
multifaceted, invitational classroom practice that presents possibilities for classroom teachers to engage
learners in academic content while developing their discussion skills, deliberating social and political
issues, and preparing solutions to common problems. It provides a democratic location for students to
construct learning together and learn from each other. Discussion can be used in many different ways
and with the youngest school children.” (10)

Adding to this learning process is the exposure of a third language, Nahuatl which is based on the
construction of words through sound, color, and metaphor. There are also over 300 words of Nahuatl
origin of common usage in everyday Spanish. Students will develop an extensive vocabulary in Nahuatl
analyzing how the language is constructed and its relation to modern day Spanish while enhancing their
brain function. The March 2015 Journal, Cortex, reports findings that “strongly support the hypothesis
that even short periods of differential exposure to a given language may induce significant neuroplastic

New Mexico Public Education Commission, Approved 2/9/2018 Page 35
82018000183




Application

changes in areas responsible for language control. The language which a bilingual person is less exposed
to and is also less used will be in need of increased mental control as shown by the increased activity of
language control areas” as the exposure increases. (11)

The Tlahtocan is also a story-telling time contextualized through introspective activities, symbolic
interaction, and an exploration of connections that can be made to the general curriculum. By engaging
in introspective activities, settings for extensive dialogue, and learning stations to explore, experiment,
and complete projects related to curriculum presentation, students learn to apply multiple approaches
to problem solving, becoming biliterate, and exploring multiple cultures and languages. Through
mindful forms of meditation students engage in a process of introspection which has been
demonstrated to elevate academic performance in content areas. In our school this self-introspection
will be the opening to personal self-examination, emotional support, and restorative justice. In learning
stations students will be able to explore and experiment, creating their own projects based on general
instructions and complete assignments aligned with particular lesson presentations. Learning stations
will include science experiments, art projects, and math activities. This pedagogy engages the student;
allows time to explore, experiment, and create; and presents challenges in a nurturing way for them to
actualize academic, personal, and community success.

These activities can be found in the listing by Rushton and Larkin (2001) as optimal for creating an
environment that optimizes learning by young children according to Neuroscience. (12)

ENDNOTES:

(1) Kim, J.S. (2005). The Effect of a Constructivist Teaching Approach on Student Achievement, Self-
concept, and Learning Strategies. Asian Pacific Education Review, Vol. 6, No.1, 7-19.

(2) Sleeter, C.E. (2011). The Academic and Social Value of Ethnic Studies: A Research Review,
National Education Association Research Department.

(3) Fosnot,C.T. (2005). Constructivism: Theory, perspective, and practice. Teachers College Press,
Columbia University College of Education: N.Y. New York.

(4) Collier, V. & Thomas, W. (2004). The Astounding Effectiveness of Dual Language Education for
All. National Association for Bilingual Education, NABE Journal of Research and Practice, Vol 2:1
Winter 2004.

(5) Some of these efforts are documented by Dr. Heriberto Godina (2003) Mesocentricism and
students of Mexican Background: A community intervention for culturally relevant education.
Journal of Latinos and Education, 2(3), 141-147. From 1996 to 2007; in southern part of Texas,
the Xinachtli Project found a home as adjunct enrichment to the bilingual program at Canutillo
Elementary School in El Paso County, Texas implemented by Carlos Aceves,a bilingual teacher;
Lea, V. and Helfand, J. 4th Ed. (2004). |dentifying Race and Transforming Whiteness in the
Classroom, pp. 257-277. Peter Lang publishing, Inc. N.Y., New York.

(6) Locust, C. (1997). The Talking Stick, Steele, K. (October 31, 2013) Talking Stick in the Classroom:
Giving Voice to Youth. Circle of Courage. Native American Research and Training Center: Tucson,
AZ.

(7) Weare, K. (April 2012.) Evidence for the Impact of Mindfulness on Children and Young People.
The Mindfulness in School Project in association with the University of Exeter Mood Disorder
Center: Exeter, England.

(8) Crystal Michelle Hall (2008). Incorporating Different Number Bases into the Elementary School
Classroom. East Tennessee State University School of Graduate Studies.

(9) Prieto, L., Clays L., Flores, B.B. (2014). Transnational alliances: La Clase Mdgica-nepohualtzizin
Ethnomathematics Club. Journal of Latinos and Education.

(10) Brown-Buchanan, Lisa (2011). Authentic Literacy: A recommended, research- based approach
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for learning how to read and write. The Georgia Social Studies Journal, vol. 1, number 1, pp. 19-
31

(11) Tu; Wang; Abutalebi; Jiang; Pan; Li; Gao; Yang; Liang; Lu; Huang (2015). Language Exposure
Induced Neuroplasticity in the Bilingual Brain: A follow-up MRI study. Cortex, Volume 64, March
2015, (8-19).

(12) Rushton, S.; Larkin, E. (2001). Shaping the Learning Environment: Connecting Developmentally
Appropriate Practices to Brain Research. Early Childhood Education Journal, Vol. 29, No. 1, 2001

(25-33).
Total
Points Expectations
Available
A complete response must
e Describe the educational philosophy of the proposed school;
e Identify primary instructional methods to be implemented that align to the
4 educational philosophy;
e Identify information that demonstrates the instructional methods are research-
based; and
e Describe how the educational philosophy and instructional methods support and
align to the mission and curriculum.

CSD EVALUATION: Meets the Criteria

The applicant’s narrative clearly describes the educational philosophy of the school through its guiding
principals: Repect, Awareness, Initiative, Community, Encouragement and Serenity. The principals are
followed by the Four Foundational Pillars of their Educational Philosophy: 1) critical thinking curriculum,
2) identity formation, 3) a constructivist approach, and 4) dual language immersion which fully align with
the school’s mission. The comprehensive description regarding how Xinachtli, the Mesoamerican based
pedagogy, explains how it will engage students in a process that is culturally responsive, academically
challenging and enriching.
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E.(2) Provide a yearly calendar and daily schedule (length of school day, instructional blocks, and
breaks) that completely comply with all state requirements and ensure effective, successful
implementation of the academic program/curriculum. Describe in detail how this schedule supports
the proposed school’s educational program and how the calendar is optimal for achieving high
outcomes for your anticipated student population.

APPLICANT RESPONSE:
Raices Yearly Calendar (See Appendix I)

The first Instructional day is: August 8, 2019 - shaded in yellow.
Last Instructional day is: May 22, 2020

Holidays are in Red. Teacher Professional Development 20 Days - are shaded green.

Thursdays, which are half days, will allow faculty to engage in preparation and collaboration to
meet individual student needs and are shaded in pink.

The four days with a black background are student report card days.

The school will operate 5 days per week
Total Instructional days: 182

Total non-instructional days: 22
Full-Day K-5: 6 hours and 10 minutes

2019
July August September
Sun|Mon Tues Wed Thurs | Fri | Sat Sun|{Mon Tues Wed Thurs  Fri | Sat Sun|Mon Tues Wed Thurs Fri | Sat
1 2 3 4 5|6 1 2|3||1]1]2 3 4 5 6|7

718 9 10 11 12j13]|[4})S 6 /7 8 9|10/ ]8]9 10 11 12 14
14115 16 17 18 19|20f |11]12 13|14 15 16|17| |15]16 17 18 19 20|21
21122 23 24 25 26|27] |18|19 20 21 22 23|24| |22]|23 24 25 26 27|28

28|29 30 31 25|26 27 28 29 31] |29]30
Jul-Instructional Days 0 Aug-Instructional Days 17 Sep-Instructional Days 20
Non-instructional days | 10 Non-instructional days 6 Non-instructional days ' O
October November December
Sun Mon Tues Wed Thurs Fri  Sat Sun Mon Tues Wed Thurs Fri  Sat Sun Mon Tues Wed Thurs Fri Sat
1 2 3 415 112 112 3 4 5 6|7

6]l7 8 9101112 [3]4 5 6 7 s8[9]|[8]o]10 11 12 14
13|14 15 16 17 18[19| [10]11 12 13 14 15|16] [15]16 17 18 19 20|21
20[21 22 23 24 25|26| |17]18 B8N 20 21 22[23| [22]|23 24 25 26 27|28

27128 29 30 31 24125 26 27 28 29]30] |29]30 31
Oct-Instructional Days 23 Nov-Instructional Days 15 Dec-Instructional Days 15
Non-instructional days' O Non-instructional days 2 Non-instructional days ' O
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2020
January February March
Sun|Mon | Tues Wed Thurs Fri | Sat Sun [Mon Tues Wed Thurs Fri | Sat Sun|Mon Tues Wed Thurs Fri | Sat
172 3|4 1 112 3 4 5 6]7
516 7 8 9 10j11]|2|3 4 5 6 718 819 10 11 12 13|14
12|13 14 15 16 17[18] [9]10 11 12|13 |14[15] [15]|16 (17 18 FISEY 21
19120 21 22 23 24|25| |16]|17 18 19 20 21|22| |22|23 24 25 26 27|28
26|27 28 29 30 31 23|24 25 26 27 28|29] |29]30 31
Jan-Instructional Days 19 Feb-Instructional Days 20 Mar-Instructional Days 20
Non-instructional days 2 Non-instructional days ' 0 Non-instructional days 2
April May June
Sun|M0n Tues \Wed Thurs  Fri | Sat Sun|Mon Tues Wed Thurs Fri | Sat Sun|Mon Tues Wed Thurs Fri | Sat
1 2 3|4 112 1 2 3 4 5|6
516 7 8 9 10)11}]3|4 5 6 7 819 7891011|1213
12113 14 15 16 17|18| |10]11 12 13 14 15|16] |14|15 16 17 18 19|20
19120 21 22 23 24|25] |17]18 19 20- 23| |21]22 23 24 25 26|27
26|27 28 29 30 24125 26 27 28 29|30] [28]29 30 26
31

Apr-Instructional Days | 17
Non-instructional days 0

May-Instructional Days 16
Non-instructional days 0O

Jun-Instructional Days

0
Non-instructional days ' 0O

Raices Del Saber Xinachtli Community School Daily Schedule Monday--Friday (except Thursday)

The school yearly calendar includes 182 total instructional day and 22 days of non-instructional time
dedicated to professional development for instructors. The calendar also lists holidays, scheduled
Governing Council meetings, and school wide assessments. Over the school year, 4 days are designated
for Teacher Parent conferences. In compliance to requirement, the yearly calendar is laid out in
alignment with New Mexico Statutes Annotated, Section 22-2-8.1. School Year--Length of school day--
minimum hours for K-6 grades should be a minimum of 990 hours per year. The Raices yearly calendar
(Appendix 1) demonstrates six hours and 10 minutes per day or 1,146.6 hours per year of instructional
time, easily exceeding the 990-hour minimum requirement per year.

7:30-7:50 Student Arrival/Breakfast (20 Min) | 12:25-1:00 Math Block B (English) (35 Min)

7:50-8:00 Community Circle (four directions | 1:00-1:30 Science (Spanish) (30 Min)
centering, announcements, and
encouragements) (10 Min)

8:00-9:00 Xinachtli (interdisciplinary 1:30-1:50 Recess (unstructured play) (20 Min)
Spanish) (60 Min)

9:00-10:40 Literacy Block A (Spanish) (100 1:50-2:20 Literacy Block B (Spanish) (20 Min)
Min)

10:40-11:25 | English Language Development 2:10-2:40 Social Studies (30)
(45 Min)
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11:25-11:55 | Math Block A (Spanish) (30) 2:40-3:00 Physical Education/Health
(Spanish) (20 Min)

11:55-12:25 | Lunch (30 Min) 3:00-4:00 Teacher Collaboration/Prep Time

The daily school schedule includes 6 hours and 10 minutes or 370 minutes total of instruction, one half
hour for lunch (as required ), and 20 minutes for recess, five days/week. Students arrive at 7:30 am
and are dismissed at 3:00 pm. Thursday will be a student early release day (with 3 hours and 40
minutes of instruction). The Thursday schedule will accommodate teacher planning time. During the
week, teachers will arrive at 7:15 am and leave at 4:00 pm. Teacher preparation and collaboration will
take place from 3:00-4:00 daily and during Professional Development time on Thursday early release
time. Xinachtli time is delivered in Spanish covering numeracy, literacy, science concepts, fine arts, and
Nahuatl language enrichment.

The Curriculum Alignment Plan (The CAP) (See Appendix J) tallies the instructional minutes, delineating
the language of instruction by subject area and grade level. The CAP demonstrates how 90% of
instruction in Kindergarten will be in Spanish while 10% will be in English, increasing English language by
10% each year. The CAP reflects the 45 minutes mandated by NMPED to provide English Language
Development to students in the English Learners category. Students will receive 370 daily minutes of
Instructional time as follows:

90:10 English/Spanish Dual Language Two -Way Immersion Model

Kindergarten (90/10) (370 Min Total) 325 Min in Spanish + | 45 Min ELD
45 Min in English

Grade 1 (80/20) (370 Min Total) 296 Min in Spanish 45 Min ELD + 29 = 74 English
74 Min in English instruction

Grade 2 (70/30) (370 Min Total) 259 Min in Spanish 45 Min ELD + 66 = 111 English
111 Min in English instruction

Grade 3 (60/40) of (370 Min Total) 222 Min in Spanish 45 Min ELD + 103 = 148 English
148 Min in English instruction

Grades 4 - 5 (50/50) of (370 Min Total) 185 Min in Spanish 45 Min ELD + 140 = 185 English
185 Min in English instruction

(Note: Thursdays will be proportionally similar with 220 minutes of instructional time)

In the school calendar and daily schedule, we have prioritized literacy instruction and learning subject
specific content in the targeted languages (Spanish/English) of desired fluency. The calendar and daily
schedule include time to provide children with a variety of experiences to maximize learning. The yearly
calendar (see Appendix |) provides time for teacher training and cooperation to strengthen instructional
skills, share approaches and reflect on student performance. It also provides time for meaningful parent
involvement with their children’s academic endeavors and to aid faculty development. The yearly
calendar provides the pacing for targeting language development and acquisition by students through a
daily schedule of minutes for each language and a target of proximal development for students as the
year progresses. Our Xinachtli enrichment year calendar (see Appendix P ) integrates celebrations of
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indigenous heritage with curriculum content, giving teachers and parents opportunities for further
collaboration.

Our calendar aligns with the Las Cruces district for beginning and ending dates, holidays, and breaks.
This minimizes conflicts in schedules for parents who have children attending our school and Las Cruces
public schools.

The Community Circle serves as a transition time and centering time of 10 minutes before class time to
allow students, parents, and staff to gather and set the intentions for the day. Our beginning block
consist of Xinachtli time. Community Circle and Xinachtli set the tone of inclusivity, community
interaction, reflection, and a culturally-critical way of looking at the world. By design our Xinachtli
process uses an interdisciplinary session to reinforce our school’s philosophy, academic subject areas,
and parental participation.

The schedule and curriculum plan provide sufficient time for both academic development, enrichment,
and children’s emotional development. The calendar and weekly schedule maximizes instructional time.
The instructional day provides various experiences that promote individual, small group, and whole
group engagement. It also provides planning time for teachers to analyze student data and design
instruction to meet individual students as well as time for teacher professional development. The
structure in place is designed for achieving high outcomes for the anticipated student population.

Total
Points Expectations
Available

A complete response must
e Include a yearly calendar that identifies the following:
0 Annual start date and end date
0 Teacher professional development days and times
0 School-wide assessment periods
0 School days, holidays, and partial days
0 Teacher parent conferences;
e Include a daily schedule that identifies the following:
0 Instructional times
4 O Break times
0 Startand end times
0 Differences in the daily schedule for full and partial days;
e Meet all minimum hour (total instructional time) requirements laid out in NMSA
22-2-8.1;
e Describe how the calendar and schedule support the proposed school’s
educational program;
e Describe how the calendar and schedule are optimal for achieving high outcomes
for the anticipated student population; and
e Be supported by the proposed budget found in the Financial Framework section of
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the application.

CSD EVALUATION: Meets the Criteria

The proposed yearly calendar and daily schedule align with the school’s mission and philosophy, as well
as meeting all state requirements. The applicant indicates that the calendar aligns with the Las Cruces
district for beginning and ending dates, holidays, and breaks and that Thursdays, which are half days,
will allow faculty to engage in preparation and collaboration to meet individual student needs.

Additionally, the narrative demonstrates how the schedule prioritizes literacy instruction and learning
subject specific content in the targeted languages (Spanish/English). The calendar and daily schedule
include time to maximize learning for students, strengthen teacher training, and provide opportunities
for parents to engage with the school.

In conclusion, the applicant’s response provides a complete picture of the times and days alotted to its
students and supports the proposed budget and mission.
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E. (3) Provide a clear, comprehensive, and cohesive explanation of how the educational philosophy,
instructional methods, and yearly calendar and daily schedule will be effective with the anticipated
student population.

APPLICANT RESPONSE:

Educational Philosophy in Relationship to Anticipated Student Population

Las Cruces is located in a U.S./Mexico border region, serving a population with a Mexican American
majority. According to 2017 Las Cruces Public School data, Hispanic students comprise 75.1% of the
total student enrollment with 15.9% being English Language Learners at the elementary grades.
School enrollment indicates 14.4% of students in the district are in Special Education. Among the
general student population, 72% receive free or reduced lunch, an indicator of being economically
disadvantaged. The home language of these students is 50.5% English and 29.5% Spanish. Our
services target English Learners whose dominant language is Spanish and students whose dominant
language is English but whose parents want them to become bilingual and biliterate.

The Raices philosophy of inclusion and culturally responsive approaches creates an environment of
mutual responsibility for supporting student academic success. Raices Governance Council will
develop policies during the planning year to comply with the Compulsory School Attendance Law and
the school will develop procedures for recording absences and verification of excused and unexcused
absences. We will design a protocol for home visits to include discussions about the importance of
attendance and at the beginning of the year, during the first parent/teacher conference, school staff
will dedicate time to discuss the benefits of excellent attendance. The School Principal will coordinate
a task force, with the Director of Operations and Community Engagement and the Parents Council, to
facilitate parents’ dialogue sessions identifying challenges that prevent students from attending
school. This task force will work closely with other local organizations that provide family support and
parenting classes. It will establish a mechanism of restorative justice and positive methods of support,
avoiding suspensions for absentee reasons. We believe that the clear messages parents will get about
the importance of good attendance and the definition of an unexcused absence as well as the
resources we provide to address the root cause for poor attendance will go far in meeting the needs
of our anticipated population.

Effectiveness of Instructional Methods for Anticipated Student Population

The 90:10 dual language two-way immersion model will provide Spanish speaking students access to
grade level Math, Science and Social Studies content in their home language while they also learn the
mechanics of English Language. By 5th grade students will be exposed to the 50:50 model where
equal time is spent in both languages. We anticipate the student population to be a greater
percentage of English Learners than is found in the general population of Las Cruces schools, because
of the consistent comments of parents attending our awareness seasons to date who have stressed
their desire for their children to be respected for their Hispanic heritage and language. Our goal is for
them to master English while developing an equally high proficiency in Spanish. We have designed an
integrated approach for them to achieve this biliteracy with much practice in listening, reading,

writing and speaking. Through the use of a daily dialogue community (Tlahtocan), students will
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develop their oral proficiency. The dual language program, with exposure to a third language, will
strengthen students’ cognitive ability to more efficiently process information. By providing students
with different modalities of learning (centers, projects, multimedia assignments) they will begin using
their biliteracy skills for interpersonal communication, written assignments, internet research, and
physical activities (danza, chi-gung, theatre). Having a constructivist philosophy means providing
students time for exploration, investigation, analysis, and synthesis of material as a way of
constructing knowledge. This develops personal and group cohesion that leads to self-confidence and
cooperative skills that also strengthen cognitive abilities. Implementation of the Raaces philosophy
through this curriculum provides an optimal environment for those students that need a strong
background in English literacy skills and is very attractive to the parents who sense that their children
have this need.

How Calendar and Daily Schedule Meet Needs of Anticipated Student Population

Ten minutes prior to beginning of our instructional day, parents, students, faculty, and administrators
gather to begin the day through a culturally based salute of the four directions. This common activity
further bonds our learning community and makes for a positive beginning of the school day.

Mindful of the importance of unstructured play and its positive effect on academic performance and
positive behavior, we have set aside 20 minutes daily for recess for our students under teacher
supervision.

There are 45 minutes set aside daily for English Language Development, mandated for ELs, but in our
case all students will be part of this block keeping with our philosophy of biliteracy and 90:10 dual
language model.

To follow our 90:10 dual language model, we blend instruction in English and Spanish in our daily
schedule so that Spanish is the primary language of instruction in Kindergarten, first, and second,
gradually increasing the use of English in order to follow our 90:10 dual language model and
ultimately implement the 50:50 ratio of Spanish to English instruction by 4th grade. The research
literature cited earlier plus additional studies by Collier and Thomas documents the evidence that if

students start with the 90:10 model in Kindergarten, by the end of the 6th year of instruction
(Kindergarten + grades 1 - 5) EL students will have a higher level of literacy proficiency than those
schooled by any other method. Likewise, Spanish learners whose home language is English will also
show higher levels of proficiency than expected.

Additional Reference on 90:10 Model Research

Collie, V.; Thomas, W. (2017). Why Dual Language Schooling? Dual Language of NM Fuente Press:

Albuquerque, NM.
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Total
Points Expectations
Available
A complete response must
e I|dentify the anticipated student population, including:
0 Demographic information based on the local community population
0 Educational proficiency based upon enroliment at the school
0 Attendance and truancy trends
0 English language proficiency
0 Other special educational needs;
4 e Explain any special factors influencing the makeup of the anticipated student

population;

e Explain how the educational philosophy has been designed to meet students’
needs;

e Explain how the instructional methods have been designed to meet students’
needs; and

e Explain how the yearly calendar and daily schedule have been designed to meet

students’ needs.

CSD EVALUATION: Approaches the Criteria

The target population the school intends to serve is in Las Cruces. The applicant’s response includes
demographic data based on the 2017 Las Cruces Public School data and details the percentage of
Hispanic students, English Language Leaners, and subgroup student populations. The response did not
include student data related to attendance and truancy trends, the educational proficiency based upon
enrollment at the school, or whether there is information related to other specidal educational needs.

An brief overview of the applicant’s educational philosophy and instructional methods was provided and
the applicant explains how its educational model addresses the parents “desire for their children to be
respected for their Hispanci heritage and language.” The applicant states, “Our goal is for them to
master English while developing an equally high proficiency in Spanish. We have designed an integrated
approach for themto achieve this biliteracy with much practice in listening, reading, writing and
speaking.”

The applicant’s response provides a clear description of the daily framework a student would
experience,however, it does not provide any detail on how calendar and schedule meets the students’
needs.
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F. Special Populations.

This includes those with Individualized Education Programs (IEPs) and English language learners (ELLs).

F. (1) Special Education.

F. (1) (a) Provide a clear, cohesive, and comprehensive description of how the proposed school will
provide required instructional services/supports to students with IEPs. Ensure you address both
students with disabilities and students classified as gifted.

APPLICANT RESPONSE:
Special Education at Raices

Our school will adapt curriculum and ways of teaching to meet the individual needs of all students.
Special Education is 14.4% of the Las Cruces elementary student population. We will provide each
student with an environment that will best serve their needs whether that is in an inclusion setting or
in a small group setting. Providing as many services as possible in the general education setting is our
goal. All students will be a part of the school community regardless of the classroom where they
receive their Special Education services. We are prepared to accommodate students who require a
small group setting to work on behavioral, sensory, daily life or any other skills that may not be readily
taught in the general education setting. We also acknowledge the need for integration in order for all
students to learn from each other and accept different ways of learning and knowing. One of our four
core principles is positive identity formation which allows for students to form a positive sense of self
as an individual and to understand their dynamic role in the community. We view each student as
having their own unique purpose and strengths through which they enhance the academic endeavor
of the class and school as a whole. Raices del Saber’s mission emphasizes the use of other forms of
knowledge. This applies to our use of indigenous knowledge and also embraces the unique ways
through which each of our students learn.

Our school will implement all six pillars of Individuals with Disabilities in Education Act (IDEA site:
https://sites.ed.gov/idea/) to ensure our students with special needs are being serviced properly. Our
team will work to design thorough Individualized Education Plans (IEP) that justify the student’s Least
Restrictive Environment (LRE) and provide a Free and Appropriate Public Education (FAPE). We will
provide appropriate evaluations through a contracted diagnostician to ensure that students are being
properly identified through the Student Assistance Team (SAT) process and placed in special
education. The implementation of an IEP will be a team effort including, but not limited to, teachers,
parents/guardians, the student, and the school principal. Parents/guardians will be included in the
process to get their input and ensure that they understand and agree with the procedural safeguards
and plan in place for their child.

Identification of Students with Special Needs

In the summer before our opening year, we will take the time to do home visits and in-school
orientations to get to know all of our incoming students. During this process, we will identify students
that are already on IEPs through dialogue with parents/guardians and through contact with previous
schools with parent permission. We will then hold all IEP meetings during the first month of school to
determine as a team the best way to service the student in our school. For students who have not
been identified for special education services but are behind or advanced academically, struggle with
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behavior, or both in the classroom, we will follow the three-tier Response to Intervention (RTI) system.
The Student Assistance Team (SAT) process will then begin the RTI system. This includes collecting datq
on various interventions implemented through Tier 1 and Tier 2 services. It is essential that frequent
progress monitoring happens during the RTI process so that necessary changes can be made based on
how the student responds to the interventions. In Tier 2, interventions will increase in how often they
occur and how long they occur in the form of a small group or with a specialist (if available). The 504
processes (Section 504 of the Rehabilitation Act of 1973) may also utilize the RTI process to develop a
504 plan for students who may not have qualified for special education services but still need
assistance due to a diagnosed or undiagnosed disability that affects a student in the classroom. Before
being considered for Tier 2 services, it is vital that our teachers have exhausted interventions and
differentiation in Tier 1 instruction in response to a student’s identified learning needs.

Our goal is for all students to be successful in the classroom. Biliteracy in all its forms will include
students with special needs. A student’s ELL status will not be solely used as a basis for entering the
SAT process until all other factors are considered. English Language Learners and Spanish Language
Learners are first and foremost considered as gifts to create a bilingual/biliterate community. Some
students may need more support in order to access the curriculum and daily activities in the
classroom. These students will then enter the SAT process as follows:

1. Teacher/s will gather documentation on the observed student that supports the need for the
SAT process. We will start making these determinations after the first short-cycle assessment
at the beginning of the year. From there, staff members involved with the identified student
will complete the following forms: Student Profile Form, Hearing Screen Form, Vision and
Referral Form, Teacher Form and the Teacher Input for Addressing Behavior Form (if behavior
is a concern). All forms and documentation will be sent for review by our school principal. If
a student requires physical or mental accommodations to function in the classroom, the team
will also be prepared to fill out forms for the 504 processes.

2. All relevant staff and the school principal will meet to complete the SAT Form, Teacher and
Head Administrator Conference Form, and review all documentation in order to determine
the next steps. The initial SAT packet will include research-based interventions and tools that
will be used. Examples of interventions include small group or individualized guided
instruction in math, reading, and writing, targeted foundational literacy interventions,
modified instructional delivery, conference with literacy and language specialists, and daily
data collection to identify successful and ineffective interventions. The initial packet will also
include measurable goals to set for the student during the intervention process. Parents are
invited to attend this meeting and sign off on the packet. This meeting will initiate the
Academic Improvement Plan (AIP) for the student, which will be utilized to track the academic
successes and struggles of the student with documented interventions, other observations by
the teacher, and monitoring of the student’s progress in the general education setting.

3. Teachers and SAT team will then track data based on student responses to the interventions
and observe whether or not they are meeting their goals. This would be an 8-10-week
process. The team will meet regularly to discuss all students on AIPs and support those who
are providing the interventions.

4. After the 8-10-week process, there will be another meeting which parent must attend. This
meeting will involve giving updates on the interventions. If the team agrees that data
sufficiently supports that multiple interventions were given, and the student was not making
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academic progress then the SAT packet will be submitted to special education to request
evaluations for the student. Parents are required to sign off on this packet. After the special
education department receives the packet and once the parent has signed off on the
assessment plan, the school and contracted diagnostician have 60 days to assess the student
and another 30 days to write a report.

The evaluation will then determine if the student meets criteria for one or more of the 13
categories of disabilities under IDEA: Autism Spectrum Disorders, Deafness and Hearing Loss,
Deaf-Blindness, Developmental Delay, Emotional Disturbance, Intellectual Disabilities,
Learning Disabilities, Multiple Disabilities, Orthopedic Impairments, Other Health Impairment,
Speech and Language Impairments, Traumatic Brain Injury, Visual Impairment. The
exceptionality of Gifted is also included under special education services in the state of New
Mexico. The Eligibility Determination Team (EDT) which consists of a school administrator, a
contracted diagnostician and other needed contracted specialists (such as a Speech Language
Pathologist, Physical Therapist, Occupational Therapist, etc), parents or guardians, a special
education teacher, a general education teacher and an Local Education Agency (LEA)
representative from the school and any others who have specific knowledge of the student’s
academic progress will then make a decision based on the three possible options:

a) The student is ineligible for special education services and then is referred back to the
SAT team which analyzes new information and determines a new plan to help the
student.

b) The student is eligible for special education services but does not show a need for the
services. They may have a disability, but it does not impact their academic
performance and therefore the student does not require specially designed
instruction.

c) The student is eligible for special education services and needs the services. The SAT
team no longer works with the student and an IEP is then developed by the IEP Team
for the student. The IEP Team consists of a school administrator, parents or
guardians, a special education teacher, a general education teacher, an LEA
representative, and any other necessary ancillary staff or people who work with the
student. The IEP will address needed modifications, accommodations, goals, present
levels, current and past test scores, student, teacher and parent input, the amount of
service time needed and the appropriate setting to provide the services. The IEP
Team will meet at least once a year to revise and review the plan and every three
years the team will request a reevaluation unless team agrees that it is not necessary
at the time.
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Table Adopted from GISD SPED Identification Process

General Education Responsibility
SAT/RtI Process: Tier 1 and Tier 2
Overall time line will vary with the nature, type, and extent of interventions implemented.
Implement : R
If academic and/or Indi\lr]idualized Second, Th_lrd"" If Disability
Tier 1 behavioral problems | rier 2: Int i SAT Meeting(s) Suspected:
Universal unresolved in Tier 1, . | INEEVEIRAoRS Options: Complete
) First SAT | A reasonable time Continue/revise SAT
Interventions oo Meeting | must be allotied to ORUAUETEV e Referral Packet
-All Students | Tier 2: Student & | ™ determine the interventions; In a “timely”
Assistance Team effectiveness of discontinue SAT, manner
SAT) each interventi refer for evaluation
( cachntervention | g special education
services
Referral Packet Submitted to Special Education
Incomplete referral packets returned to the campus
Special Education Responsibility
SAT/RtI Process: Tier 3
The IEP team makes all educational decisions for students in Tier 3
Initial
Referral Packet Informed Parent Evaluation™ &
Accepted Consent Written Report Initial IEP Meeting
No more than 10 school | SPP Indicator 11 - No more than 60 calendar days **Must be held within 30
days from acceptance between the date of parent consent and the date the calendar days of the
date to educational evaluation is conducted. determination that the child is
diagnostician obtaining eligible for special education
parent consent (34 CFR 300.323[c))

Providing Services

Our school will be inclusive of all students in the general education classroom by ensuring that our
teachers have knowledge of special education services and how to properly accommodate and
modify curriculum. We will implement a curriculum which offers opportunities for all students to
reach rigorous goals and skill sets through the use of differentiation and through the focus of
“learning how to learn.” Teachers will use various strategies and tools such as scaffolding,
modifications, or accommodations to reach the goals (standards) so that all students can be
successful in knowing how to learn for themselves and are included in classroom learning. For
example, guided reading and guided math small groups both provide opportunities for students to get
instruction based on their specific academic needs. Through these groups and learning stations
students receive instruction targeted toward their needs. The Balanced Literacy Framework and
Investigations math resource used in the general education setting provide multi-modal experiences
for different types of learners, making them more accessible to the special education population. In
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this process we incorporate aspects of cooperative learning, peer tutoring, and team teaching to
meet the needs of all students in the general education setting.

Behavioral needs will be addressed in the general education setting through accommodations,
modifications or a Behavior Intervention Plan (BIP). Teachers will be trained how to conduct a
Functional Behavior Assessment (FBA) in order to create a BIP, write accurate goals for the IEP, and
determine successful strategies when working with the student. Students with behavioral needs will
receive support through a contracted social worker. Embedded in our school community are
practices that include forms of meditation and talking circles. We see these as another resource of
positive support for promoting appropriate student behavior inclusive of all students.

We are prepared to accommodate students who may need time away from the general education
setting in order to progress academically, behaviorally or with other skills that are not easily/readily
taught in the large group setting. We will refer to the continuum of alternative placements to
determine the student’s Least Restrictive Environment based on their present levels, needs and goals.
Students who may need one to one or small group interventions for reading, writing, math, and/or
social-emotional skills will receive services that incorporate a multi-sensory approach and/or explicit
direct instruction that addresses their specific needs. It is important to us that we provide services
that move our school toward as much integration as possible so that all students can benefit from the
various ways we, as humans, express our knowledge of the world around us.

Total
Points Expectations
Available
A complete response must
e Describe how the proposed school will identify and provide instructional supports
and services to students with disabilities, who have IEPs or are eligible for an IEP;
e Describe how the proposed school will ensure that students who are ELs are not
over-identified as students with disabilities;
e Describe how the proposed school will identify and provide instructional supports
4 and services to gifted students who have IEPs or are eligible for an IEP;

e Describe how the school will address the spectrum of needs that students with
IEPs may present;

e |dentify specific responsibilities for school staff, classroom teachers, and special
education staff; and

e Identify specific training and support that will be provided to teachers and school
staff to ensure they are able to fulfill their responsibilities.

CSD EVALUATION: Approaches the Criteria

The applicant provides a clear description to address how the school plans to identify and provide
instructional supports and services to students with disabilities. First, the school plans to conduct home
visits and in-school orientations to get to know all of incoming students and potentially . identify
students that are already on IEPs. During the first month of the school’s operation, it intends to hold IEP
meetings to determine what services are needed and will follow the three-tier Response to Intervention
(Rtl) system to assess students for posssible identification of special needs.
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The process described in the narrative, known as the SAT process gathers data from the first short-cycle
assessment, profile on the student, hearing and vision screening results and teacher input to identify
students that may be struggling. Through a review of the documentation by the team, meetings with
and consent from parents and monitoring progress withing a set time frame, the team can make a
determination to formally request an evaluation for special education. The applicant describes further
the process for evaluation and provides a table that indicates the school has 60 days to assess the
student and complete the report with that timeframe, although in the narrative it states, “After the
special education department receives the packet and once the parent has signed off on the assessment
plan, the school and contracted diagnostician have 60 days to assess the student and another 30 days to
write a report.”

Although, the applicant’s response provides a thorough plan for identifying students with special needs,
it minimally addresses a process for identifying students for gifted education and does not provide
substantial information to describe what instructional support and services will be provided to a student
identified as gifted. Furthermore, the narrative does not specify what supports will be provided for the
spectrum of needs that students with IEPs may present. Lastly, the narrative lacks detail on the type of
training or support that will be provided to teachers and staff to ensure they are ale to fulfill their
responsibilities.
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F. (1) (b) Provide a clear, cohesive, and comprehensive description of how the proposed school will
regularly evaluate and monitor the progress and success of special education students to ensure
attainment of IEP goals.

APPLICANT RESPONSE:
Goal Monitoring of Individual Education Plans for Special Education Students

Students receiving special education services will have goals related to and supported by the Common
Core State Standards or the New Mexico Expanded Grade Band Expectations (EGBEs). Functional and
behavioral goals will be written based on teacher observations and data in the classroom. Goal
monitoring will be based upon the | station assessment in ELA, NWEA short-cycle assessments,
NMAPA (New Mexico Alternative Performance Assessment) for students in grades 3-5 who qualify for
the alternative assessment as per their IEP, Spanish Language Proficiency (IDEA© Proficiency Test
(IPT), as well as WIDA ACCESS 2.0 for ELs, other teacher-made assessments, and portfolios with
student work samples. Goals will also be monitored by teachers’ observations and formative
assessments. The special education teacher will collaborate with the general education teacher each
month to see if the student is making progress on their goals based on work produced by the student,
recorded observations by teachers or by given assessments. Both teachers will sign off on a goal
tracker spreadsheet to indicate if the student is making progress on the goals. A brief description will
be attached for any observations by teachers during that month and copies of any work samples or
assessment data that show whether or not progress is being made on the particular goals.

Formal progress reports will be provided to parents at the end of each grading period (every nine
weeks) to indicate how far along the student is with each goal. If a student is not showing progress,
other instructional methods/interventions will be implemented and if there is still a lack of progress
at the end of a nine-week grading period, an IEP meeting will be called to discuss and make necessary
changes. If the student receives significant modifications to the curriculum or work load, grades will
be based upon those modifications and the ability levels at which the student is currently performing.
This will be noted on quarterly report cards. Despite potential modifications to the student’s level of
work, the student will always be held to high expectations within the educational setting.

Role of Teachers and Administrators in the Implementation of Special Education Services

All teachers servicing a student on an IEP will collaborate on a regular basis to make sure instructional
practices and behavioral support is consistent for the student. Administrators will also be involved in
order to support the needs of the student and the teachers. All students will have opportunities
(either for the whole day or part of the day) to spend time in the general education classroom setting
so it will be critical that the general education teacher and the special education teacher collaborate
in instructional planning on a weekly basis. It is the responsibility of both teachers to understand how
to provide accommodations and modifications on the IEP in the classroom to ensure that the student
can access the curriculum.

It will also be the job of all teachers servicing a student to communicate with parents on at least a
monthly basis to voice concerns and to give positive observations. As stated above, parents will
receive official progress reports at the end of every nine weeks. At least one IEP meeting will be held
annually to make necessary revisions based on the growth of the student. It will be made clear to

parents that they have the right at any time to call an IEP meeting if they have a concern about the
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program and their child’s services. Students will also give input on their IEP and will meet with
teachers to understand the goals they are working toward, so they feel a part of the process.
Teachers may provide visuals for the younger ones to track progress on goals and encourage
motivation to achieve the goals. Our school will measure the success of our special education
services based on observations by teachers, the principal, or other administrators and students’
progress on their IEP goals.

Total
Points Expectations
Available
A complete response must
e Describe how the proposed school will monitor the progress toward special
education students’ attainment of IEP goals;
e Identify specific responsibilities for school staff, classroom teachers, and special
4 education staff;

e Identify the regular intervals at which progress will be monitored and success will
be evaluated;

o Identify specific actions/reporting that will engage students and or families; and

e Describe how the school will evaluate the effectiveness of its special education

program and services.

CSD EVALUATION: Approaches the Criteria

The applicant provides a clear and concise description of how the school will monitor the progress of the
special education students’ attainment of IEP goals and the assessment tools that will be used to
determine if the goals have been met. The narrative fully describes the teacher’s responsibilities in this
process. However, the narrative minimally addresses what role the administrator will have in monitoring
the student’s progress and does not address how the school will evaluate the effectiveness of its special
education program and services.
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F. (2) English Language Learner (ELLs).

F.(2)(a) Provide a clear, comprehensive, and cohesive description of how the proposed school will
provide required curriculum, and instructional services/supports to students identified as ELs.

APPLICANT RESPONSE:
Curriculum and Instructional Support for English Learners

Raices, in alignment with all federal and state mandates, will screen, identify, and provide appropriate
and adequate services to English Learners (ELs). We have adapted a 90:10 immersion model in which
instruction in the core subjects, Physical Education, and Enrichment is delivered 90 percent of the
time in Spanish beginning in kindergarten, then increasing the delivery in English by ten percent each
year until the use of English and Spanish is 50:50 when students begin the fourth grade. This ratio is
maintained through fifth grade. This has been shown to be the most effective bilingual model to
achieve biliteracy and for ELs to learn English. Additionally, all students (including ELs) will receive
English instruction every day in a 45-minute English Language Development instructional block which
meets all requirements as mandated by the state and as demonstrated in the Curriculum Alignment
Plan (Appendix J).

Research supports that one of the best predictors for children learning a second language is
proficiency in their home language (Glover, et. al. 2010; Genesee, 2017). Most, if not all, of Raices
English Learners will be children whose home language is Spanish. Our 90:10 immersion model, with
the goal of biliteracy begins with most of the instruction in kindergarten, first, and second grade
delivered in Spanish. This will give those ELs a solid foundation in their home language and thus
support their learning of a second language, English.

The Las Cruces EL student population is approximately 15.4%. It is likely that Raices will attract a
larger population of Spanish-speaking students so the percentage of ELs will be higher. Our dual
language immersion program is specifically designed to meet their needs.

e Students will be identified in their kindergarten year through the administration of the state-
developed Language Usage Survey and the WIDA-APT (for students whose surveys indicate
another language other than English is used at home). In grades 1-5 student cumulative
folders and records from previous schools will indicate whether students have qualified as an
English Learner.

e All students designated as EL will be tested annually with WIDA-ACCESS 2.0 to determine
proficiency in English speaking, reading, writing and listening skills.

e Raices Bilingually certified staff will use English Language Development Standards to build
students’ English Language acquisition and literacy skills. In addition to a balanced literacy
block, the daily schedule (illustrated in the Curriculum Alignment Plan or CAP) includes 45
each day dedicated to English language development for K & 1 as intentional support for ELs.
Academic vocabulary in Math and other subject areas will be covered during this time.

e Raices will obtain professional development through the New Mexico Dual Language
Organization during the planning year and implement GLAD (Guided Language Acquisition
Design) strategies throughout the curriculum to help students access the curriculum (in either
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language). Project GLAD is a model for teaching practices in the areas of language acquisition
and literacy. The GLAD strategies model is used to promote English language acquisition and
foster academic achievement, as well as, cross-cultural skills. These strategies are tied to the
Common Core State Standards and can be weaved into instruction to provide access to core
curriculum by providing clear, practical strategies that promote positive and effective
interactions among students and between teachers and students. Also, Project GLAD
develops students' metacognitive use of higher level thinking through academic language and
literacy. These strategies include: use of a chart as a cognitive content dictionary to introduce
vocabulary; large, color-coded illustrations that use academic language to introduce concepts
(pictorial input charts); chants, songs, or poems that use key concepts and vocabulary from a
unit; personal interaction activities to create an interactive, socially safe environment.

e Instructional materials for core subjects will be available in both languages.

e Delivery of academic content will not be diluted to accommodate language learners, but
teachers will apply appropriate language sheltering and encourage students of one language
group to another to help their peers. All students will have access to their respective grade
level content.

e All students will take the PARCC beginning in third grade with the exception of ELs who have
received a testing waiver based on their WIDA ACCESS scores. Students who receive a waiver
will take the New Mexico Standards Based Assessment (SBA) in Spanish for reading.

A language mentorship program of upper grade level students helping lower grade level students will
be gradually integrated into the school as part of student development of a 50:50 mastery of both
languages.

Teacher Professional Development and Support

Each classroom teacher will be responsible for carefully monitoring the progress of each EL student in
their acquisition of English proficiency and adjusting instructional strategies for the best possible
outcomes. To this end a robust professional development plan has been put in place. At every step of
training and professional development, a teacher’s initiative will be valued. There will be time for
teachers to initiate and organize professional development activities. It is vital to our instructional
success for teachers to understand and know how to implement the four key components of our
curriculum: dual language, Xinachtli, the Math Core Curriculum (Investigations), Balanced Literacy,
and analyzing data from assessments. The professional development curriculum plan (Appendix R)
has been designed to support the linguistic diversity of all students.

The non-profit Dual Language Education of New Mexico, Inc (DLNM). will be one of the sources for
intensive training of the leadership team on how to support linguistic diversity along with discussion
and action planning around the Guiding Principles for Dual Language Education and implementing
GLAD) strategies. Apart from DLNM training, we will organize a one-day visit and observation by our
teachers during their first year to Coronado Elementary, a 90:10 dual language magnet school in the
Albuquerque Public Schools. (Appendix Y)
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The professional development plan will also incorporate the following materials/actions:

e Raices has developed a training manual that will be given to its teachers as part of a three day
initial training covering the implementation of Xinachtli key components. (Appendix Z)

e NMSU’s Mathematically Connected Communities program (MC2), as part of their service to
area public schools, will provide initial training in the use of Investigations in Numbers, Data,
and Space.

e We have identified several local sources that can provide training in Balanced Literacy, which
are used by Las Cruces Public Schools and the neighboring Gadsden School District.

e Initially we will rely on the instruction of our trainers on how they use assessments, results,
data analysis in their particular program as part of our teacher training, allowing significant
time for that activity.

Professional development includes other significant endeavors besides training. Teachers need social
interaction, support through mindful meditation and wellness activities, and the opportunity to share
their creativity.

References

Dr.0 Fred Genesee (2017) www.colorincolorado.org A bilingual site for educators and families of
English language learners http://eldstrategies.com/projectglad.html (GLAD)

Zeliha Yazici, Binnur Gencilter, Phillip Glover (2010). How bilingual is bilingual? Mother tongue
proficiency and learning a second language, Journal of Early Years, v. 18, issue 2 (2010)

Total
Points Expectations
Available
A complete response must
e Describe how the proposed school will identify English learners (ELs) and provide
the required curriculum and instructional services/supports to students identified
as ELs;
e Identify how the school will implement the English Language Development
Standards for ELs in its school;
4 e Identify how the school will provide ELs with instruction and support to develop

English language proficiency;
e Identify how the school will provide ELs with access to grade-level content;

e Describe how the school will address the spectrum of needs that ELs may present;
e Identify specific responsibilities for school staff and classroom teachers; and

e Identify specific training and support that will be provided to teachers and school

staff to ensure they are able to fulfill their responsibilities.
CSD EVALUATION: Approaches the Criteria

The applicant provides a concise plan for identifying English Learners (ELs) and describes that the

New Mexico Public Education Commission, Approved 2/9/2018 Page 56
82018000204




Application 2018

school’s proposed 90:10 immersion educational model “has been shown to be the most effective
bilingual model to achieve biliteracy and for Els to learn English.” The applicant’s response cites research
conducted by Glover and Genesee that indicates“one of the best predictors for children learning a
second language is proficiency in their home language.” Additionally, the school will employ bilingually
certified staff that will use the balanced literacy block and allotted 45 minutes each day dedicated to
English language development to English Language acquisition and literacy skills using English Language
Development Standards. Furthermore, the narrative identifies specific training and support for its
teachers that are designed to support the linguistic diversity of all students, particularly Els.

In regards to addressing how the students will have acces to grade level content, the applicant indicates
the school will provide instructional materials for core subjects in both languages and students will have
access to their respective grade level content, however no additional information is provided to describe
how the school will identify the content.

F. (2) (b) Provide a clear, comprehensive, and cohesive plan to regularly evaluate and monitor the
progress of English learners.

APPLICANT RESPONSE:
Evaluation and Monitoring of English Learners Academic Progress

Our primary goal for English Learners is the same for all students at Raices, that they become
academically proficient in English and Spanish. Each EL student will grow in English proficiency while
retaining and growing proficiency in Spanish. To assess their progress, we are using the WIDA ACCESS,
the DRA/EDL, | station, and interim common formative assessments. Included in our assessments will
be English Language Arts work samples taken biweekly. The WIDA ACCESS assessment is
administered annually during a January-February window. The DRA (Developmental Reading
Assessment) and the Spanish equivalent, the EDL (Evaluacién del desarrollo de la lectura) are
administered three times per year at the beginning, middle, and end of the year. The interim
common formative assessments are given quarterly. | station provides a monthly report and a
beginning, middle, and end of the year results.

Monitoring Progress Annually and Within the School Year

Teachers meet as a team once a week to work as a professional learning community on effective core
instruction that focuses on skill building related to each of the four language domains: listening
speaking, reading and writing. Data on students’ language background, screening results, levels of
proficiency on assessments in both English and Spanish will be tracked, and along with student work
samples, will be kept in a data folder and reviewed by the team. This data will be used to inform
instructional planning (e.g., determining reading groups, station work, and determining other
appropriate differentiation in each classroom). The folders will be the basis for reporting student
progress when teachers meet with a parent or at the quarterly parent teacher conferences. Teachers
will specifically share classroom placement, core and intervention strategies implemented with each
respective student and the results. Teachers will also offer suggestions with parents to support their
children’s progress.

Actions to Engage Parents
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As screenings occur, Raices will inform parents of student progress and reports on the progress of the
dual language program towards biliteracy will be submitted to the Governance Board monthly along
with assessment results as they are available. Included will be the progress ELs are making toward
proficiency. The principal will take any concerns or recommendations of the Governance Board to the
faculty and staff.

The Curriculum-Academic Performance Committee under the direction of the principal will review on
a monthly basis the progress of all students towards biliteracy. Included in this review is the progress
of ELs. They will recommend areas of the program that need to be supported, changed, or enhanced.

The Operations and Community Engagement Director will conduct a periodic (at least three a year)
survey among parents to get their feedback on how they view their children’s progress towards
biliteracy. The director will conduct periodic home visits to dialogue with parents and will report any
concerns, suggestions, and opinions to the Curriculum-Academic Performance Committee and the
principal.

Engaging Students

Raices is a school that creates a culture of biliteracy where English and Spanish are both valued and
taught. Banners, signs, and announcements are in both languages. Student displays are exhibited in
the language they used to create it. ELs and English speakers are encouraged to be peer tutors and
mentors to each other in the learning of both languages. For example, they may engage in partner
reading or provide each other feedback on work samples from their data folder. Students will be
systematically engaged in the development and tracking of their own literacy goals so that each
student learns to take personal responsibility for his/her own learning. For example, a student may
have the goal of reading for a certain amount of time or to read certain levels of books, so the student
will learn to keep track on his/her personal progress chart the time spent and the book level after
each reading session.

We view student reflection on their own performance in the classroom (academic, social, emotive) as
one of the best indicators of progress for all students. The progress of ELs in learning English is an
integral part of a student’s cognitive and emotional development.

Evaluating the Effectiveness of the EL Program

A committee consisting of teachers, the reading interventionist, and the principal will meet for a mid-
year progress review of the middle-year results and the effectiveness of the core instructional
program as well as interventions to ensure data-informed and appropriate instructional adjustments
are made to support ELs. In addition to student assessments, they will review classroom practices of:

accessing students’ prior knowledge when introducing new content,

developing and using physical and visual aids,

using proficiency levels for student groups and instructional materials,

ensuring home/school connections and cultural relevance of content, and

creating differentiated core literacy instruction for language development and literacy
components.

This same committee will meet towards the end of the year as the WIDA results are available. In
doing so, the committee will assess all data to determine the progress of EL students, the quality of
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instructional practices, and the needs for teacher support such as whole school PD or individual
teacher coaching and the effectiveness of instructional materials.

Although this committee will gauge program effectiveness partially on the number or percentage of
students reclassified as fluent English Proficient, Raices will continue to monitor and support RFEPs
(Reclassified Fluent English Proficient Students) throughout their time at Raices to make sure that
their academic growth is continuing to show good progress.

Total
Points Expectations
Available
A complete response must
e Describe how the proposed school will monitor the progress of ELs toward English
language proficiency, both annually and within the school year;
e Identify specific responsibilities for school staff and classroom teachers;
4 e Identify the regular intervals at which progress will be monitored;

e Identify specific actions/reporting that will engage students and/or families;

e Describe how the school will evaluate the effectiveness of its EL program and
services; and

e Describe how the school will monitor exited EL students (reclassified fluent English
proficient students—RFEPs) for two years for academic progress.

CSD EVALUATION: Approaches the Criteria

The applicant’s response provides a brief overview of the school’s process to monitor the progress and
language acquisition of ELs. The applicant explains how teachers will meet as a team weekly to work as a
professional learning community to focus on effective core instruction and use data to inform
instructional planning. However, the narrative does not clarify the specific responsibilities for the
teachers in the team. Another example in the narrative describes that progress of students will be
reviewed monthly by the Curriculum-Academic Performance Committee but does not address what
specific responsibilities this committee will have in reviewing the data and informing on the data.

Overall, the statements provided in this narrative address a high-level overview of the school’s process.
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G. Assessment and Accountability.

A charter school application should include a clear plan for evaluating student performance
across the curriculum. This plan should align with state performance standards, as well as with
the proposed school’s student performance indicators/goals, and should be presented, along
with a clear timeline for achieving these standards/indicators/goals. A clear explanation of the
types of assessments and frequency of administration should be included, reflecting
thoughtfulness given to tracking student progress. A plan for the use of data gathered through
assessments should include procedures for taking corrective action (both individually and
collectively) if pupil performance falls below expected standards.

A quality assessment plan will include summative (end-of-year) assessments as well as
formative (more frequent) assessments to track student skill and knowledge development and
to inform instruction. The plan will include how this data will be used to guide professional
development of teachers, as well as how this data will be used to guide refinement of the
curriculum and instruction.

When developing the assessment plan, you should consider: 1) the appropriateness of
assessments to the curriculum; 2) what will serve as baseline for student progress comparisons;
3) the inclusion of school, state, and other assessments to demonstrate appropriate student
growth (e.g., PARCC, SBA, Discovery, DRA, DIBELS, NWEA MAP, AP, IB, SAT, ACT); 4) the ability
of the assessment plan to provide for the early detection of students struggling with curriculum
content; and 5) the ability of assessments to reflect the use of basic skills at grade-appropriate
levels (e.g., reading, writing, problem-solving).

Note: Be aware that all New Mexico public schools, including charter schools, are subject to a
variety of testing requirements, including the PARCC Assessments (for English language arts—
ELA and math), which are aligned with CCSS and the Standards Based Assessment Program
(SBA) (for science), which is aligned with state and federal content standards. For more
information on NM assessment requirements, please see:

http://www.ped.state.nm.us/AssessmentAccountability/AssessmentEvaluation/2015/Test%20
Graph%202016.pdf

New Mexico Public Education Commission, Approved 2/9/2018 Page 60
82018000208




Application 2018

G.(1) Provide a clear, comprehensive, and cohesive assessment plan that identifies what measures
will be used to indicate that students are making academic progress, the grade levels at which the
assessments will be used, frequency of assessing, and how the assessments will be used to inform
instruction. Please provide clear evidence that the applicant has considered the common core
standards, the state-mandated PARCC and SBA, all federally and state required assessments, and the
proposed school’s projected student population.

APPLICANT RESPONSE:
Raices Assessment Plan

The Raices team understands the importance of student assessment and data analysis as tools to inform
instruction and ensure students are on a path towards academic success. We are clear on the role of
assessments in guiding and modifying instruction. Formative assessment is used to identify student
learning needs and modify instruction to address those learning needs; then student performance
improves, particularly when teachers work in a learning community focused on improving children’s
learning. Summative assessments guide the modifications of the instructional components of our
curriculum which include presentation of material, academic content, and performance goals.

Student evaluation: In the first month of the school year, each student will be assessed using the DRA to

measure instructional and independent reading levels and take the nationally normed | station Indicators
of Progress (ISIP) assessment to measure initial literacy. Math proficiency will be assessed with NWEA at
the beginning, middle, and end of the year. And using the state assessment (PARCC or its replacement)
aligned to the Common Core Standards summative data will be collected. These results will be used to
gauge student and school progress and to inform instructional planning.

Each learning unit and daily lessons will then be designed with clear end-of-year student goals based on
baseline data and a comprehensive view of strategic benchmarks and student learning needs. For students
with special needs or for English Language Learners, our detailed assessment program supports the rapid
identification of areas where students may need more support and where learning strengths can be
leveraged. Regular data from classroom and school-based assessments as well as computer adaptive
software (I station and NWEA) will be used in weekly instructional planning meetings. During these
planning meetings teachers will use student assessment data and identified learning goals in ELA,
mathematics, and science.

The weekly meeting will be guided by a four-question cycle:

What is their current understanding?

What are the key concepts children need to learn?
How will they learn them?

How will we know when they get there?

b o

Through these planning meetings, teachers will plan in collaboration to design daily instruction and
interventions for individual students to meet all children’s learning needs.
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PAONRS

children’s learning needs.

Listed below is a list of assessments that will be used by Raices:

Regular communication with parents will bring them into the learning process. Informational letters will
be sent to parents every nine weeks to share student progress and encourage parents to join as partners in
their children’s learning. Academic progress of students as a whole will be presented to the Governance
Board every quarter so that the school leadership will be informed of the school’s progress in meeting

Our assessment implementation is aligned with federal and state mandated assessments and windows.

and Well-Being

e Literacy

e Numeracy

e Scientific Conceptual
Understanding

e Self, Family, and Community

Grd |Assessment Description of Implementation Frequency Analysis/use of assessment data
tool to inform instruction including
special populations
K Kindergarten When students enter school in One time An initial screening of English
WIDA-APT—Fall | Kindergarten, parents will fill out the | only proficiency. Results will indicate
screening New Mexico Language Usage Survey | within the if a student qualifies for language
(LUS) and responses will determine first 20 days .
) ) support as an English Learner
which students be given the W-APT of
to determine English language enrollment (EL).
proficiency.

1-5 |JWIDA Screener | Students in grades 1-5 will be One time An initial screening of English
screened ONLY if there is no previous | only proficiency. Results will indicate
record of Kindergarten screening. within the if a student qualifies for language
The screener will assess in the first 20 days | support as an English Learner
categories of listening, speaking, of (EL).
writing and reading based on the enrollment
WIDA'’s English Language
Development Standards.

ELs WIDA-ACCESS | State/Fed requirement to assess Once An annual test to determine

K-5 12.0 English proficiency progress for all EL | Annually - growth in English proficiency.
students. mid Jan-Feb | Progress will be monitored and

inform student and school
planning.
K Early Childhood | State requirement for all Elem Once A teacher recorded observation
Observation Schools Annually, tool used to determine a
Tool (ECOT) 6 developmental domains will be within the student’s placement on the six
observed first 30 days | developmental domains; results
e Physical Development, Health, of school will identify individual children’s

needs and assist teachers in
making data-driven instructional
decisions. Results will be shared
with parents.
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e Approaches to Learning
K-2 |l station Basic Early Literacy Skills (in English Three times | A literacy test to demonstrate
or Spanish) Required by State—will per year progress in literacy growth. Gaps
inform school’s report card to assess | (Fall, in skills will inform individual
reading progress and determine Winter, student goals and instructional
instructional progress Spring) interventions.

3-5 |PARCC- A once a year assessment in reading | Annually Analysis of results can reveal the
Partnership for | and math, required by state, for April - May | the effectiveness of our school’s
Assessment of | school report card and to assess ELA/literacy and mathematics
Readiness for annual academic progress of programs, as well as determine
College and students. relative strengths and
Careers weaknesses of reading and math

learning for returning students.

3-5 |NMSBA - New | This assessment is for EL students Once Spanish literacy test for students
Mexico who qualify for a testing waiver Annually not taking the PARCC in English.
Standards- based on WIDA ACCESS scores to April - May
Based take as an alternative to the PARCC
Assessment in English Language Arts assessment.

Spanish
Reading
4 NMSBA - New | Required by state to assess Once Results can be used to determine
Mexico Science | proficiency of NGSS (Next annually relative strengths and
Based Generation Science Standards) and weaknesses of science learning
Assessment to determine the effectiveness of our for returning students
school’s science program.
SPED 3-|NMAPA - New | The New Mexico Alternate Once This assessment will be used to
5 Mexico Performance Assessment (NMAPA) is | Annually assess students at the school
Alternative an alternative to the PARCC. who have significant intellectual
Performance disabilities or severe adaptive
Assessment behavioral needs that impact the
student across settings within
and outside the school.
Monitoring of Assessments
Throughout the assessment process, Raices will continually conduct data-gathering and analysis based on
units of study and NM standards. The analysis process which will be done weekly in instructional planning
meetings using the data listed above, interim assessments for core content areas, and weekly teacher
assessments or exit tickets to determine instructional needs and interventions in daily planning. Teachers
will also implement classroom assessments that are aligned with the formative unit assessments listed
above so that potential gaps in learning can be identified and dealt with in the daily lessons and learning
centers rather than waiting until the end of the unit.
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Individual student data will be analyzed to consider which students may need further intervention. Overall
school data will be analyzed to consider the strengths and areas for improvement of instructional delivery
and the curriculum. The curriculum units and instruction will be modified to ensure continual
strengthening of the school’s curriculum plan.

Classroom assessments will include observations, short classroom assessment tasks, and exit tickets that
identify student learning needs. The use of assessment data, coupled with high academic expectations
based on standards, ensures that instructional planning is data driven rather than based on teacher
perceptions or feelings about what children know and are able to do.

Interim Assessment Tools:

Grd Assessment tool Description of Implementation Frequency Analysis/use of assessment
data to inform instruction
including special
populations

K-5 Qualitative Spelling| Qualitative Spelling Inventory (QSI) | Three times | QSI provides appropriately
Inventory (QSl) ) ) ) ayear - challenging spelling words

This assessment is a part of Raices’ August, for students at their

Balanced Literacy Framework. December, individual level of

and May instruction. It allows a

teacher to assess a student’s
spelling and orthographic
knowledge and to determine
a stage of spelling
development for each
student, pinpointing the
learning needs of the
student.

K-5 NWEA (Northwest | Computer-based, adaptive Three times | To measure student growth
Evaluation assessment per year in math and to identify the
Association) in (Fall/Winter/ | strengths and areas for
Math Spring) growth for each individual

student.

K-5 EDL (Evaluacidn del| Teacher gives the assessment one | Three times | This assessment gives us a
desarrollo de la on one with each student to per year quantitative and qualitative
lectura) observe their reading level in (Fall/Winter/ | measure of where the

fluency and comprehension in Spring) student’s reading level is and

Spanish. it is used to measure growth
throughout the year in
reading.

K-5 DRA Teacher gives the assessment one | Three times | The DRA will eventually be
(Developmental on one with each student to per year given to all students as the
Reading observe their reading level in (Fall/Winter/ | amount of instruction in
Assessment) fluency and comprehension in Spring) English increases in the

English. classroom with each grade
level. It will be used in
Kindergarten and First grade
primarily to measure EL
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PAONRS

student progress.

K-5

Spanish Language
proficiency:
IDEA®© Proficiency

All students at Raices will be
assessed once annually using IPT
(Early Literacy for grades K-1) and

Test (IPT)

IPT 1 (for grades 2-5) to assess
Spanish language proficiency for all
students. The new edition IPT tests
provide results using five
proficiency levels: Beginning, Early
Intermediate, Intermediate, Early
Advanced, and Advanced.

Once
Annually

This is a Spanish literacy test
to determine a student’s
growth in the Spanish
language

K-5

Interim
Assessments

Internally designed short cycle
assessments aligned to CCSS
and NGSS to which the school
curriculum will be aligned.
Interim assessment will include
short answer and open-ended
responses to assess skills and
conceptual understanding to
evaluate student academic
progress and make appropriate
adjustment in instruction.

Math and Science: Interim
assessments will be aligned to
CCSS mathematics and NM
STEM Ready science standards
at each grade level. The
assessments will include both
pre- and post-assessments
tasks and be aligned to the
curriculum units at each grade.
The pre-assessments will serve
as a planning tool for teacher to
align instructional tasks to
student learning needs. The
post or summative assessment
will serve to study academic
growth of each student that
results from the learning unit.
The post-assessment will also
be used analyze which
students, if any, need further
instruction or intervention.

Every 4-6
weeks

Classroom teachers track
student comprehension and
progress in each subject.
This allows them to
evaluate the effectiveness
of their lesson cycle,
learning objectives, and
academic goals.

K-5

Science Projects

Science projects will be

Quarterly

Evaluated through the use
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completed by teams of 2-3 of rubrics, these indicate the
students to demonstrate NGSS level of understanding of
science and engineering science content and the
practices and performance student’s ability to apply
standards appropriate for each these concepts.

grade level assessed through
rubrics that incorporate content
specific performance objectives
and investigative practices.

Raices will build a culture of collaborative planning and teacher support in meeting children’s learning
needs. Teachers will work together to determine weekly learning goals, study student understanding of
academic concepts, design effective instructional strategies, and support one another in meeting children’s
academic needs. Teachers will work together in using classroom data to modify daily instruction to fill in
identified learning gaps and ensure all students have the opportunity to successfully learn the content of

each unit.
Total
Points Expectations
Available
A complete response must
e Include an assessment calendar that identifies all state or district mandated
assessment periods and dates related to teacher analysis/use of assessment data
to inform instruction
0 Include assessments/progress monitoring for special populations;
e Identify, for all state or district mandated assessment periods, the grade levels at
which the assessments will be administered;
e Describe, for all state or district mandated assessment periods, the specific data
6 that will be collected, reported, analyzed, evaluated, and utilized to inform

instruction;

e Describe how the data identified will be used to inform instruction;

e Align with all state assessment and data reporting requirements;

e Describe how the assessment plan meets the specific needs of the proposed
school’s projected student population;

e Describe how the assessment plan aligns to the proposed school’s mission; and

¢ Include any assessments that may be negotiated as part of the performance
framework and contract.

CSD EVALUATION: Approaches the Criteria

The applicant has developed a clear and cohesive plan that aligns with the assessments identified, and
the proposed school's mission and target student population. The proposed assessment calendar aligns
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to the proposed school year calendar. The assessment tools included distinguish the various categories
of student populations and accounts for all NM state mandated tests. However, the applicant’s response
lacks clarity in explaining how the results for each assessment will inform instruction.
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G.(2) Provide a clear, comprehensive, and cohesive description of the how assessment data will be
analyzed and what corrective actions will be taken if the proposed school falls short of achieving
student academic achievement, or growth expectations, or goals at the individual (remediation/at-
risk student) and school-wide levels. Provide a complete explanation of what would trigger such
corrective actions, who would be responsible for implementing them, and how the proposed school
will assess effectiveness.

APPLICAN RESPONSE:

Analysis of Assessment Data and Development of Corrective Actions

Course correction is part of any successful endeavor and will be systematic at Raices. School wide and
individual performance is monitored in accordance with the assessment timeline to identify where
our school culture, teacher initiative, parent involvement, and instructional efforts are falling short
and not leading to adequate student progress in all academic areas and in our mission of biliteracy.

Assessment data will be collected on a daily, weekly, and monthly basis, and will include results from
weekly behavior records, attendance records, interim assessments (including performance-based
tasks), diagnostic testing, and state and nationally normed testing. Collecting this data will allow us to
measure student progress on an ongoing basis and will greatly increase the ability of the school
principal, the assessment coordinator/reading interventionist, and teachers to analyze particular
students, specific lessons, and overall cohort growth, and improve teaching techniques and student
supports. Ongoing assessment data will be collected, organized, and analyzed during grade level
meetings for teachers to consider individual progress of students and design next steps for

instruction.

In order to ensure quality data, teachers will receive support from both the school principal and the
reading interventionist to ensure grading integrity and support in recording data for immediate and
longitudinal review. Results of daily and weekly assessments will be reviewed closely during weekly
grade team or staff meetings, and the school principal will lead teachers in the development and
review of internal assessments that identify specific skills and content knowledge students must
develop at specific points in time for each subject and grade level. We will have ongoing training with
our staff on how to use data as tools for tailoring teaching skills to meet student needs most
effectively.

Our practices of data collection and analysis will be part of an ongoing process that takes place at the
classroom, grade, and school level and begins from before the first day of school, using data from
previous years when available. We believe that our students are capable of achieving outstanding
results, and our objective is to demonstrate academic performance that surpasses schools across New
Mexico and nationally. In order for this to happen, we need to provide students with a rigorous and
personalized academic program taught by talented educators who are informed regularly about
student progress through informal and formal data collection.
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We begin curriculum development and assessment processes by aligning them with the New Mexico
Common Core State Standards, the New Mexico Standards for Social Studies, Next Generation
Science Standards, and New Mexico Expanded Grade Band Expectations (EGBEs) which tell us what
students should know and be able to do at every grade level. The next step in our process is to
determine how to utilize assessments to give teachers data about student progress that can lead to
actions that support standards mastery for their grade level. (See section G1 for information about
specific selected assessments).

At the beginning of each year, grade level teachers will identify ambitious goals for their grade level.
During the planning year, the school principal and reading interventionist will draft initial goals for
each grade level in the 2019-20 school year and will collaborate to draft goals for each incoming class.

For example, 90% of Kindergarten students will achieve proficiency on interim assessments. These
goals are then broken down into quarterly benchmarks that we use to track students’ progress

toward achieving the goals we set for them.

Our academic calendar is designed with regular windows for assessments that will provide teachers
with relevant and timely information about student learning based on DRA/EDL, NWEA, QSI, and |
station assessments in reading, language, and math. Teachers will analyze results with their team and
the school principal to determine possible next steps. Next steps may include re-teaching content,
providing additional time on specific content, and changing small groups for targeted instruction with
new or modified approaches to learning content. The school principal will use grade and class level

data to identify areas to support with additional small group instruction and/or teacher coaching.
Teachers have regular access to student performance on adaptive and online software and use grade
level planning meetings to review student progress and make adjustments based on data.

Professional Development and Teacher Evaluation

Raices will participate in the NMTEACH Teacher Evaluation process, in which state mandated
assessments play a role. Student performance will be a significant component in the teacher and
school evaluation process, and our assessment results will be uploaded, in alighment with state
requirements, to the Student Teacher Accountability Reporting System (STARS) during the
appropriate data entry windows. A teacher who struggles to achieve the goals set for the grade level
will be provided with additional instructional coaching and support in order to improve instruction
and student learning.

Triggers for course correction:

1. Emotional Well-being: At Raices we understand the importance of a student’s social and

emotional wellbeing and the role these play in academic progress. If a student exhibits
having social or emotional problems, appropriate intervention is needed before that
student’s academic performance is affected. We will rely on that student’s behavioral record,
attendance history, parental input, and teacher observation data to determine the severity of
the situation and the corrective action that needs to be taken.
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2. Academic Performance: As teachers continually assess their students in the classroom

through Common Formative Assessments reports of a student not making adequate progress
by continually scoring less than 70% on academic content assessments, this will be cause for
considering corrective action. Insufficient growth as indicated by formal assessments
(DRA/EDL, | station, PARCC, etc.) will indicate the need for course correction. Teacher
informal observations are valued and will be considered as qualitative data to determine
needed actions.

3. Biliteracy: Course correction is indicated if our student population is not showing sufficient
progress in biliteracy by second grade according to their ability to perform academic tasks in

both languages and show adequate progress on the WIDA ACCESS and the IPT assessments.

4. Response to Enrichment: We will rely on teacher observation of student engagement,

communication with parents (conferences, interviews, home visits), and student performance
according to the rubric measuring Xinachtli goals to evaluate and determine course
correction.

5. Grade and School Level Performance: Any data indicating performance below grade level or

school level performance will automatically be an indicator for corrective action.

6. Teacher Satisfaction: Our core principles (Respect, Awareness, Initiative, Community,

Encouragement, and Serenity) are guides to the creation of a learning community that is
inclusive, encouraging and responsive for teachers as well as students. At Raices we believe
that if teachers do not perceive that these principles are an active part of their daily
professional life, we definitely need course correction in the form of understanding how we
are falling short in actualizing any of these principles and will work to find new ways to
integrate them into our school culture.

7. Parental Satisfaction: Our core principles are also applied to how we measure parental

satisfaction and involvement with our school. In any communication with parents we are
mindful to inquire if our principles are perceived to be part of our school community. We
view parents as key to knowing when and what corrective actions are needed and how to
implement them.

Responsibility for Corrective Actions: Ultimately, it is the principal who ensures that all components

of the school’s academic plan are implemented consistently with the school’s mission, curriculum and
instructional frameworks, and eventually the NM DASH (Data, Accountability, Sustainability, and High
Expectations) 90-Day Plan. The principal ensures that teaching and learning in the classroom is
continually supported and improved by conducting formal and informal observations in the
classroom, studying assessment data, and following a well-structured professional development plan
(see Appendix R).
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Teachers share in the responsibility for evaluating the different components of our curriculum and it
is part of our Teacher Training and Professional Development Plan, specifically evaluating
assessments related to each component. Teachers working as a team either for planning or
professional development will continually review the indicators for course correction and report any
recommendations to the school principal. Actions required in the classroom, including remediation
will be taken by the teachers. Teachers will address individual academic achievement to track
proficiency in order to determine if we need to consider remediation. As noted in the teacher
professional development plan, the Teacher Learning Community sessions on Thursdays will include
time devoted to analysis of student data.

Actions that are school-wide will be the responsibility of the school principal to coordinate. The
principal will ensure data study and professional development on understanding the implications of
assessment outcomes. The principal will report these concerns and proposed actions to the
Governance Board for review, guidance and approval.

Interventions at the Student-level: After receiving documented classroom interventions through an
AIP (as described in the Special Populations section), if a student is not showing sufficient progress
according to formal assessments and informal observations after 6-8 weeks, the principal, teacher,

and reading interventionist will initiate a formal SAT process. Students in the SAT process will have
access to targeted interventions and supplementary instructional materials and progress will be
monitored closely. In the event that SAT interventions are unsuccessful, a student may get a referral
for special education and/or student retention.

Transparency: As a community led school, transparency with our parents is a priority. We accomplish
this through our Governance Board policies, continuing avenues for parents to participate in our
school life, and periodic formal reporting to our parents of school progress and letter grade. We will
encourage and instruct our parents in how they can access the NMPED website to obtain information,
especially as it pertains to our school.

Total
Points Expectations
Available
A complete response must
e I|dentify the processes the school will use, including specific action steps, triggers
that would prompt action steps, responsible parties, timelines, and associated
costs, to
4 0 monitor academic performance and
0 take appropriate corrective action if the school is not on track to or does
not meet academic performance expectations;
e Address specific responsibilities related to
0 meeting student academic achievement or growth expectations at the
school-wide level and
New Mexico Public Education Commission, Approved 2/9/2018 Page 71

82018000219




Application 2018

0 meeting student academic achievement goals at the individual student
level (remediation/at-risk student);

e Describe how the school will regularly evaluate the effectiveness of its academic
program generally and the effectiveness of specific corrective actions or
interventions; and

e Describe how the proposed school’s processes meet the requirements of NMSA
1978 § 22-2C-6(A) and(B) and 22-2E-4(E).

CSD EVALUATION: Approaches the Criteria

The applicant’s narrative details a process for how assessment data will be used and includes action
steps for implementing its corrective actions. The process outlines the corrective actions at the school,
curricular, and individual level. Additionally, the narrative describes how data would trigger the course
to prompt actions and identifies who the responsible parties are. However, the applicant does not
provide information on the specific timeline and associated costs that go along with the corrective
actions described. Furthermore,the narrative does not provide a process for regularly evaluating the
effectiveness of its academic program generally and the effectiveness of specific correction actions or
interventions. Lastly, it is not clear in the narrative whether the described processes meet state
requirements.
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G.(3) Provide a clear, comprehensive, and cohesive plan that explains how student assessment and
progress will be appropriately communicated to students, parents, the proposed school’s Governing
Body, the proposed school’s Authorizer, and the broader community. Please consider your selected

community, their accessibility and communication options when answering this question.

APPLILCANT RESPONSE:
Communication of Assessment Data to Students, Parents, Governance Board, PEC, and Community

Students: Our students are partners in constructing the knowledge that will empower them with a
positive self-identity, academic skills, biliteracy, and a culturally responsive enrichment. They are
included in conversations, dialogue, and analysis of their progress in all these areas. Any progress
report or document reviewed or discussed with the student will include developmentally appropriate
participation by the student. The purpose is to listen to the students to understand their perspective
of their learning and where/how they think they need to grow in that area. It is important for us at
Raices that students know we listen to them, value their participation, and trust their efforts to do
their best.

Role of Dialogue in Communicating Assessment Data to Students: Understanding and practicing the
concept that while one person is talking, the other is listening gives a conversation a formal structure
that transforms it into a dialogue. At Raices we are mindful to practice this authentic listening when
we are talking with our students about their progress. Purposeful communication with students
through dialogue about their learning will include the following:

Data folder reviews

Assessment (interim and standardized) feedback
Report cards feedback

Projects

PwnNE

Parents: In accordance with NMSA 1978 § 22-2C-6 (E)-(l), parents will be informed of students’ yearly
academic progress. Parent/Teacher conferences will be used as an opportunity to discuss student
academic progress and any interventions or remediation that needs to be put in place. At Raices,
parents are partners in student learning and development. We begin the dialogue with parents at the
Parent Expectations Orientation Session at the beginning of the school. Parents will be provided a
comprehensive package of relevant information including key dates on the yearly calendar for parents
to plan their availability to discuss their children’s progress (See section F. Community/
Parent/Employee Involvement in Governance.). This dialogue will be in the preferred language of the
parents. They will be invited to share their hopes for their child’s academic learning, language
development, and positive identity. Our school staff will share the school mission and expectations
for students, parents, and school community. Teachers will maintain informal communication with
parents through written notes sent to parents at least once a month. The purpose is to share
students’ academic, emotional, and behavioral progress and to share ways in which parents can
continue to support student learning at home. Through these notes, parents and teachers enter into
continuous back and forth communication regarding the student’s learning and overall well-being.

There will also be quarterly (4 times during the year) Parent/Teacher conferences. During those days,
parents and teachers will have extended time to discuss student progress and plans for ensuring
student success in school (see Appendix | Yearly School Calendar). A written report card with an
agreed upon plan for student success will be provided to parents during or immediately following the
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conference. Report cards will be sent home to parents if they are not able to attend the quarterly
conference. All communication will provide in Spanish and English.

In addition, parents will receive monthly events updates along with invitations to attend. These
school activities are opportunities to engage with their children at school and share their learning
experiences. Our community activities will highlight student projects by exhibiting student work that
reflects their progress in academic work, biliteracy, and cultural enrichment. Attending these
activities provides parents another opportunity to engage in dialogue with teachers and school staff
about school goals, instructional approaches, and student progress. This is part of our philosophy to
develop a community culture where children and parents are fully involved and integrated into the
school community.

Governing Body and School Community: Raices will share monthly activity updates and school-level
progress reports with the Governing Board, Parent Advisory Council, and with the Authorizer three
times each year - October, January, and May. The purpose of the sharing is to ensure all stakeholders
are aware of the school’s activities, professional development plans, and progress in meeting the
school’s academic and language development goals. Parents and community members will be invited
to attend the meeting through flyers, meeting dates listed on the school website, and through social
media.

Annual Report for all Stakeholders Including the Public Education Commission (PEC): An annual
report will be shared with the Board, Authorizer (PEC), Parent Advisory Council, and community that
highlights assessment results and progress each year. The annual report will include student
enrollment, progress on academic assessments, student attendance, parent and community
participation in school events, and parent survey data. The version of the report sent to the PEC will
follow the requirements as set forth by the NMPED.

Modes of Communication

The Governing Body will set policies for meaningful communication with the parents taking into
consideration language spoken in the home and the use of pertinent media to guarantee families are
informed clearly and in a timely manner. All formal communication to parents will be in English and
in Spanish. School Administration will create and utilize several ways of communication to provide a
comprehensive system to be in contact with families and community at large. Social media will be
implemented to do outreach and provide timely and relevant information on a daily basis to parents.
Parents and school community members will be provided an orientation at the beginning of the
school year, so they are aware of and know how to navigate the various modes of communication
available and they will be asked to give input on the most effective means of communication through
surveys and dialogues. Based on this input, the systems for communication will be modified and
improved as needed taking into consideration possible budget implications.

Total
Points Expectations
Available
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A complete response must
e Identify how student achievement and progress will be communicated to
0 Students
0 Parents
0 The governing body
0 The authorizer
0 The broader community;
6 e Identify the communication plan for each of the specific sources of student

achievement data identified in H.(1) and any other relevant sources of student
achievement data;

Provide information that demonstrates the plan is effective in reaching the
targeted population and the specific community in which the school plans to
locate; and

For elementary level students, ensure to address how the school will meet the
requirements of NMSA 1978 § 22-2C-6 (E)-(1).

CSD EVALUATION: Approaches the Criteria

The applicant provides a plan of regular communication of student assessment and progress. The plan
directs communications to the students up through the New Mexico Public Education Department and
the broader community. Students will receive information through dialogue on their learning via data
folder reviews, assessment feedback, report cards feedback and projects. Parental communication
efforts include parent-teacher conferences and monthly events. Although, the applicant has identified
modes of communication, the narrative does not clarify how the communication plan is specified for
each source of student achievement data included in H.(1).
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Il. Organizational Framework

A. Governing Body Creation/Capacity.

A.(1) Summarize and incorporate all key components of your governance structure, specifically
outlining the roles and responsibilities of the Governing Body members (number of members, length
of terms, offices to be created, committees, grounds for removal from office, and relationship with
the proposed school’s administration). Provide comprehensive “bylaws”, attach bylaws as Appendix
A.

APPLICANT RESPONSE:
Introduction

Best practice research on charter schools states that the “health and vitality” of a charter school
depends on the quality and continued oversight of governance. The components of the school—
administrative leadership, teacher excellence and competency, rigorous student achievement and
outcomes, parental and community partnership involvement and support, adequate facilities and
resources, and fiscal and legal responsibilities—are dependent on the professional management and
leadership of the elected and trained volunteer Governance Board.

The Governance Board is a collective body that is representative of the public. The outcomes and
obligations are responsive to the community constituencies that include staff, faculty, students,
parents, community partners, state and legal entities, and the community at large. Raices
understands that the Governance Board is a group with a “collective” function. The members act and
speak as one body in relationship to legal responsibilities, management oversight, planning and
policymaking, and fiduciary requirements and regulations.

The Governance Board is a viable ongoing body of members who set the general direction and policy
of the school. The Governance Board does not manage the day-to-day operations of the school. The
day-to-day administration is given to the Principal, the Governance Board’s only employee. The
Principal manages all other faculty and staff.

Raices Governance Board Guiding Principles Related to School Mission

All members of the Raices Board must be committed to and honor the following guiding principles
which flow from the goals and values implicit in the Raices Mission Statement and support
achievement of the school mission.

1. Raices prepares K-5 students to enter middle school biliterate in English and Spanish through a
90/10 dual Language two-way immersion model.

2. Raices creates an experiential learning environment where K-5 students are proficient in all core
subjects with participation and exploration in a culturally responsive and academically rigorous
curriculum.

3. Raices implements a culturally responsive K-5 Mesoamerican curriculum utilizing “indigenous
ways of knowledge” as part of the curriculum to facilitate and enrich academic learning through a

process called Xinachtli.
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4. Raices incorporates Identity Formation through exploration, analysis, and dialogue of personal
and circumstantial elements that create personal character. Positive identity formation is
promoted by a learning environment that is culturally responsive and presents academically
challenging and enriching activities. Through the Xinachtli process students will discover the roots
of ancestral Mesoamerican culture in the areas of mathematics, language, oral history, and
community building that will facilitate the formation of the student’s personal character.

5. Raices is guided by a community led model to build the foundation to create a relationship of
equal partners among administrators, teachers, parents, and students. Raices engages parents to
support their child's achievement through an open, community school environment and to
participate in opportunities to serve in leadership roles and learn advocacy skills to navigate
educational systems throughout their child’s life.

6. Raices incorporates families in all areas of the school community (e.g., academics, Board
membership, resource development) that produce successful and proficient academic learners.

7. Raices establishes a Governance Board that has oversight and authority to ensure that the school
is in compliance with all legal, academic, and fiduciary requirements issued by State and Federal
Charter School legislation and the Board participates in ongoing trainings and professional
development.

8. Raices employs and continuously offers professional development to the school’s highly qualified
administrators, faculty, and staff.

9. Raices develops and maintains an ongoing professional relationship between a number of
community organizations that benefit and enhance the school’s mission.

10. Raices commits to an ongoing self-assessment of all operations including, but not limited to, the
Governance Board, curriculum and instruction, the parent council, and staffing patterns.

Raices Governance Board Roles and Responsibilities

The governance of Raices is accomplished by the oversight of a seven-member elected volunteer
Governance Board (hereafter referred to as the Board). The purpose of the Board is to govern Raices
in accordance with the terms of its Charter School Bylaws (Appendix A) and the Charter Contract
approved by the New Mexico Public Education Commission (PEC) in compliance with the NM Charter
Schools Act, NMSA 1978, Section 22-8B (2006), et seq. as amended from time to time.

Membership on the Board is open to all community individuals except current staff members or
anyone who has any direct role in the operation of the school or is immediately related to someone
who does.

The Raices Board recruits individuals whose qualifications allow the Board as a collective group to
provide all the necessary legal, fiduciary, facilities, governance, and academic knowledge and skills
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necessary to provide effective oversight in accomplishing the school mission.

The Board’s powers and responsibilities include monitoring all legal and fiduciary requirements,
facilities compliance issues, policy and governance oversight, and academic performance indicators to
see that the mission and charter school contract goals are being accomplished. In addition to all
powers conferred upon the Board by the NM Charter School Act, NMSA 1978, Section 22-8B (2006),
the Board shall have the power and responsibility to do the following:

1. Perform any and all duties imposed on it collectively by State and Federal laws, by the School’s
Charter Contract, and the school’s Bylaws;

2. Lead, advise, and implement school governance oversight and the general direction of the
school;

3. Assist in developing and approving long-term plans, strategic goals, and objectives for academic
programs;

4. Hire, supervise, compensate and annually evaluate the Principal of the school;

5. Develop, revise, and approve school policies with input from key stakeholders;

6. Plan and attend monthly public Board meetings that adhere to the NM Open Meetings Act and
all Federal and State laws;

7. Implement and adhere to Raices Charter Bylaws as approved by the NM Public Education
Commission;

8. Participate in the development of and approve the required yearly budget;

9. Participate in the financial monitoring process at monthly meetings;

10. Secure an external auditor and participate in the annual audit process where needed,;

11. Assume additional financial duties as needs are presented;

12. Attend all required board trainings sessions as required by the NM Public Education Department
(NMSA 6.80.5.8). This includes 7 hours of mandatory training --Ethics and Responsibilities, Fiscal
Requirements, Understanding and Evaluating Academic Data, Government Requirements, Legal
and Organizational Performance Requirements- - plus 3 additional hours of training approved by
the PED based on the specific needs of the current board members;

13. Participate in the work of and/or chair Raices three Standing Committees established in the
bylaws: Governance Board Development, Finance, and, Audit Committees;

14. Attend and participate in the work of additional Board established committees described in the
organizational framework: Curriculum-School Performance, Facilities, Concilio de Padres-
Parents Council, Community Partnerships, and School Development;

15. Participate in annual self-evaluation and the evaluation of an external consultant on Board
Development;

16. Serve as final board of appeal for any grievance filed by faculty and staff;

17. Serve as the final board of arbitration for any grievance of a parent or guardian; and

18. Exercise those powers and responsibilities incumbent on officers of a NM Local Education
Agency (LEA) and a Board of Finance.

Board Membership Structure, Qualifications, Numbers, Lengths of Terms

Number of Members and Qualifications: The Board shall consist of a minimum of seven (7) members
and a maximum of nine (9) members and shall be comprised of community members with a focus on

individuals who bring professional and personal expertise necessary to implement the Charter plan
and support the guiding principles. One of the members shall be a parent of a Raices student to
provide
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insight directly from the families we are serving. The expertise areas include: fiduciary, budgetary,
academic performance, bilingual-biliterate skills,and cultural knowledge of the US/Mexico Border
context and Mesoamerican history.

The seven members comprise the traditional organizational structure of a Chairperson, a Vice
Chairperson, a Secretary, and a Treasurer that are recognized as the Executive Committee. The
remaining members are called Members-at-Large. One of the members at-large will be a Parent
position. A proposed group of Board Members is prepared to initiate the charter in the planning year
should it be approved by the Public Education Commission in August of 2018. These proposed
members understand the school’s mission and possess the interests, the talents, and the experience
needed to ensure the following mission is viable and attainable:

“Raices del Saber Xinachtli Community School implements a developmentally appropriate rigorous
academic program through an interdisciplinary curriculum that is experiential, participatory,
biliterate, child-centered, and culturally responsive. Our students learn Spanish and English,
achieving academic proficiency in all subjects in both languages as they develop critical and creative
thinking skills.

Raices creates an environment where students and parents are valued as participants in the
construction of knowledge and the creation of a learning community that promotes high academic
performance, positive identity formation, and the reclaiming of cultural heritage.”

Professional expertise and talents of proposed founding board members include individuals who
identify with the mission through experience in: business and finance; the legal system; academic
leadership or management; academic background in teaching, instruction and curriculum
development; cultural knowledge and awareness as a producing artist; community leader and parent;
and an understanding of Mesoamerican history and the relevant aspects of living in a biliterate,
bicultural border community and environment such as Las Cruces and Dofia Ana County, near the US-
Mexico border.

Length of Terms: Board members are elected for a three (3) year term. Upon completion of that
term, a member who wishes to continue serving may request another term from the other members
of the Board. Such extensions must be approved by majority vote. No member may serve more than
two (2) consecutive three-year (3) terms. The initial term begins upon approval of the school’s
Charter. Some of the individuals of the Founding Team will serve on the first Board. The initial Board
will have three members whose terms are for four (4) years and four members who have three (3)
year terms. After the first four-year terms are served, all terms will be three (3) years. This is done to
provide Board continuity by ensuring that at no time will the terms of the entire group of Board
members be up for re-election in the same year.

Meetings and Schedules: Monthly meetings are on the 2" Monday of the month at 6:00 pm. The
evening time slot allows Raices’ faculty, staff, students, and parents to attend the meetings.

The Board adheres to the Open Meetings Act and publicizes the agenda items, date, time and place as
mandated by law and the Raices Bylaws. Board meetings are held at the school. At the July
organizational meeting, the Board approves the Open Meeting Resolution that defines reasonable
notice for public meetings. The Bylaws specify a minimum amount of advanced notice for such
meetings, but local considerations may necessitate additional time for the notice of meetings.
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Officer Structure

The seven-member (7) body which is the minimum number required by the bylaws will consist of four
(4) executive officers and three (3) at-large members as follows:
1. Chairperson
Vice Chairperson
Treasurer
Secretary
1st Member-at-large [this member-at-large always will be a Parent position recommended by
the Concilio de Padres (Parents Council)]
2nd Member-at-large
3rd Member-at-large
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Election of Officers: The Board Members elect the four officers: Chairperson, Vice-Chairperson,
Secretary, and Treasurer. The officers are elected for a term of one (1) year, unless sooner removed,
and shall serve until their successors are duly elected in the July Board meeting,the beginning of the
fiscal year. All the members are assigned to committees and serve as a chair of at least one
committee as detailed in section A (1d) Committee Structure.

Executive Officers Duties are as follows:

Chairperson: Serves as Chairperson at all monthly open meetings and adheres to Robert’s Rules of
Order for management of meetings and serves as Chairperson of the Executive Committee. The Chair
is the chief spokesperson before agencies, groups and individuals. Assists in the appointments of
Board members to committees. Signs legal documents and business checks. Serves as ex-officio
member of the Standing Committees and other Board appointed committees. Attends all required
Board training sessions or workshops as designated by the NM Public Education Department.

Vice-chairperson: Assumes the responsibilities of the Chairperson whenever the Chairperson is
absent. Serves as Chairperson for the Facilities Committee. Assists other officers in the performance
of their duties and solicits nomination for election. Attends all required Board training sessions or
workshops as designated by the NM Public Education Department.

Secretary: Leads in the management of accurate and complete records of the meetings, conferences,
and activities. Maintains and publishes Board meeting minutes in compliance to the Open Meetings
Act for public inspection of records. Affixes signature to Board meeting minutes, contracts,
documents and records as required. Serves as Chairperson for the Curriculum/School Performance
Committee. Attends all required Board training sessions or workshops as designated by the NM Public
Education Department.

Treasurer: Ensures all financial transactions are recorded, maintained, and published in accordance
with State and Federal laws and regulations. Works with the school’s Business Manager to review
reconciliations and financial reports on a monthly basis and guides the Board on the yearly Audit
process. Attends with the Business Manager all necessary state trainings and workshops on fiscal
responsibilities. Serves as the Chairperson of the Finance and Audit Committees. Attends all
required Board training sessions or workshops as designated by the NM Public Education
Department.
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Member-At-Large duties are as follows:

1st Members at-large: Assumes general duties of the Board. Assists in public outreach,
communication and recruitment of students. Serve as Co-Chairperson on the Concilio de
Padres/Parents Council and serves on the Community Partnership Committee. Attends all required
Board training sessions or workshops as designated by the NM Public Education Department.

2nd Member-at-large: Assumes general duties of the Board. Serve as chairperson of the School
Development Committee. Works with the Vice-chairperson on matters regarding the Facilities
Committee. Attends all required Board training sessions or workshops as designated by the NM
Public Education Department.

3rd Member-at-large: Assumes general duties of the Board. Assists in public outreach,
communication and recruitment of students. Serves as chairperson of the Community Partnership
Committee. Creates an Ad Hoc Committee on public relations, marketing, and publicity. Attends all
required Board training sessions or workshops as designated by the NM Public Education
Department.

The Board, at its next regularly scheduled meeting, shall fill any vacancy among the officers. An
officer appointed to fill a vacancy shall serve for the unexpired term of his/her predecessor in office.

Should the Board membership be increased to nine (9) members, the new members will be At-large
Members and this will allow for spreading committee responsibilities among more Board Members
as well as provide additional options for grooming members for officer positions.

Committee Structure

The Board may appoint school specific committees beyond the Standing Committees required in the
Raices Bylaws as it deems necessary for the effective governance of Raices and those committees may
create Ad Hoc Committees to carry out their work as approved by the Board. Members of each
committee may be chosen from time to time by the Board and shall serve for such period of time, as
the Board shall determine, usually for one year. The provisions described in Article 5, Section 5.2 in
the Bylaws, however, shall govern the specific composition major duties of the Board Governance,
Finance, and Audit Committees.

Each committee shall have specific duties and outcomes assigned to its permitted activities and shall
be incorporated into Raices policies. The function of any committee shall be fact-finding, deliberative,
and advisory to the Board. Committees shall not have authority to take legislative or administrative
actions, nor to adopt policies for Raices. However, the Committees may recommend policy creation
that may be acted on by the Board at an open meeting as needed for official adoption of any policy.
Each Standing Committee has a Board Member as the Chairperson or Co-Chairperson of that
Committee. The Board Chairperson serves as an ex-officio member of each committee. The Principal
shall also serve as an ex-officio member of each committee, except where his/her evaluation, tenure,
or salary is to be deliberated. The Business Manager shall be an ex-officio member of the Finance and
Audit committees. The Director of Operations and Community Engagement is Co-Chairperson with
the Members at-large.
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Standing committees as specified in Raices Bylaws shall be:

1. Governance Board Development
2. Finance Committee
3. Audit Committee

Other committees appointed by the Board are as follows:

Executive Committee

Facilities Committee

Curriculum-School Performance Committee
Concilio de Padres-Parents Council

School Development Committee
Community Partnership Committee

©®No e

Board Committee Appointments:

1. Governance Board Development Committee - Two to four people recommended by the Board
Chairperson and elected by the Board. Committee shall elect its own Chair. (Board specific
and Required in Bylaws, Appendix A)

2. Finance Committee - Treasurer is the chair. (Legally Required Committee and a Standing
Committee in the Raices Bylaws)

3. Audit Committee - Treasurer is the chair. (Legally Required Committee and a Standing
Committee in the Raices Bylaws)

4. Executive Committee - Membership consists of the four Board Officers. Board Chairperson
chairs the Committee.

5. Facilities Committee - Vice-chairperson is the chair. (School Specific Committee)

6. Curriculum-School Performance Committee - Secretary is the chair. (School Specific
Committee)

7. Concilio de Padres-Parents Council - 1st Member at-large of the Board is the Co- Chair along
with a parent Co-Chair elected by the Parent’s Council. (School Specific Committee)

8. School Development Committee - 2nd Member-at-large is the chair. (School Specific
Committee)

9. Community Partnership Committee - 3rd Member-at-large is the chair. (School Specific
Committee)

Descriptions of the Role, Duties and Activities of the Committees

Board Governance Development Committee: The general duties of this committee is determined by
the Raices Bylaws as one of the Standing committees. There shall be a standing committee composed
of 2-4 people recommended by the Chair and elected by the Board at its annual meeting. Each
person shall serve a term of two (2) years and the terms shall be staggered. The committee shall elect
its own chair. The duties of this committee shall be to

1. study the needed qualifications of candidates for Board positions in consultation with the
school Principal and the Parents Council,

2. advertise and recruit potential Board Member applicants that demonstrate the necessary
qualifications,

3. screen applications and present a slate of the best qualified nominees for outgoing members
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on the Board,

4. present a slate of nominees at the Annual Meeting for Officers and new Board Members,

5. recommend candidates to fill vacancies due to resignations and removals that occur at times
other than the regular nominating process, and

6. provide ongoing orientation and supervision for “onboarding” of new members to the Board.

This committee will also be responsible for ensuring that an annual plan is developed for conducting
ongoing development of Board knowledge and skills as needed, and that the plan is in alignment with
board training requirements in the New Mexico State Statutes (NMSA 1978, 22-8B-5.1) and as
indicated by the annual Board self-evaluation or the assessment of an outside developmental
evaluator.

Finance Committee: The Finance Committee is one of the most important committees for the school.
Responsible ongoing fiduciary oversight is imperative in a quality Board and for successful school
outcomes. To insure financial solvency, the Board assumes a ‘preventive attitude’ to insure financial
responsibility by immediately identifying and managing common financial issues to discover fraud and
uncover potential school-level vulnerabilities and/or insolvency. Raices, through state statutes, is a
Local Educational Agency (LEA) and the Board is a Board of Finance. This requires constant financial
monitoring to ensure solvency.

The committee is comprised of the School Business Manager, Board Chairperson, Board Treasurer,
who shall serve as Chairperson, and at least one other member of the Board, and the Principal. The
purpose of the Finance Committee is to make recommendations to the Board in the following areas:
financial planning, review of the School’s revenue and expenditure projections; monthly review of
financial statements, periodic monitoring of revenues and expenditures; and annual budget
preparation. The Finance Committee shall also serve as an external monitoring committee on budget
and other financial matters, evaluate the Principal’s compensation, oversee the use of funds, and
review and oversee the

school’s risk management policies and investments. Review and advise the Board on all matters
affecting

the school’s financial condition.

A national toolkit on school financial best practices suggests, “poor financial management is more
common than financial misfeasance or fraud.” The Center for Education Reform identifies the two
major drivers of financial failure for charter schools --1) under enrollment and 2) inadequate funding.
Failing to attract enough students constrains the school’s main source of revenue since public funding
is tied directly to enrollment. Schools that overestimate enrollment may suffer from underlying
quality issues. Under enrollment is further complicated when schools fail to adjust budgets and
expenditures, especially if enrollment drops during the school year.

They also identify other common financial issues that charter schools face and are important for the
Finance Committee to consider when maintaining an overall process of financial solvency. These are:
1. alack of financial expertise among the Board, administration or management;

2. facilities-related issues of high rent which exceeds the lease payment allotment;
3. cash flow challenges related to delays in per pupil payments;
4. failure to properly anticipate and cover funding gaps; and
5. inadequate fundraising or unrealistic fundraising expectations.
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Audit Committee: The committee is comprised of the School Business Manager, Board Chairperson,
Board Treasurer, who shall serve as Chairperson, and at least one other member of the Board, and
the Principal. The committee evaluates the request for proposal for the annual financial audit
services. The responsibilities include:
1. recommend to the Board the selection of the financial auditor;
2. attend the entrance and exit conferences for annual and special audits;
3. meet with external financial auditors at least monthly after the audit field work begins until
the conclusion of the audit;
4. be accessible to the external financial auditors as requested to facilitate communication with
the Board and the Principal,;
5. track and report progress on the status of the most recent audit finding;
advise the Board on policy changes needed to address audit findings; and
7. provide other advice and assistance as requested by the Board.

o

The Audit Committee shall be subject to the same requirements regarding the confidentiality of audit
information as those imposed upon the Board by the Audit Act and rules of the NM State Auditor
regarding oversight of yearly audit process and procurement.

Executive Committee: This committee is comprised of the Chairperson, Vice-chairperson, Secretary,
and Treasurer and acts on behalf of the board during the interim times between board meetings. The
Executive Committee reviews major issues that arise between scheduled meetings and makes
preliminary decisions for discussion and voting at the next full board meeting. The Committee can
also vet matters that are highly confidential or aren’t ready for formal, full board deliberations and
can handle routine matters that would otherwise take up the full board’s limited time. However, the
Executive Committee must always be in compliance with the Open Meetings Act.

Facilities Committee: The Facilities Committee is comprised of the Board Chairperson, Principal, the
Vice-Chairperson who serves as Chairperson of the committee, and other members of the Board. The
purpose of the Facilities Committee shall be to develop and oversee the school’s master plan for its
site and facility; implement policies to safeguard the existing facility; monitor ongoing construction
projects; and make recommendations for future construction projects. The Committee adheres to all
regulations and laws as maintained by the NM Public School Facilities Authority (PSFA). The
Committee also assists the Principal in the yearly submission of the paperwork and information
needed for the NM Public School Capital Outlay Act (PSCOA) Lease Payment Assistance. The school
submits the documents to the Public-School Capital Outlay Council (PSCOC) on a yearly basis to assist
in occupying a school site/facility. “The PSCOC annually approves award amounts determined by the
lessor of the actual annual lease cost or at a rate of $736.11 per student adjusted for inflation.” All
NM charter schools that apply for lease assistance funding are eligible for an award. The Committee,
in partnership with the Principal and the Business Manager, prepares the documents for the lease
assistance award. To be eligible for the lease award the Facilities Committee has to recommend that
the school either lease a facility or enter into a lease purchase agreement to purchase the facility.
The Committee develops an ongoing relationship with PSFA and PSCOC to ensure that Raices is in
compliance of all deadlines and regulations regarding facilities management.

Curriculum-School Performance Committee: This Committee monitors assessment accountability for
the Raices K-5 student population and is foundational in examining whether the curriculum is moving
students toward progress on specified indicators which are related the major academic education
goals. All decisions on curriculum development relate back to the essence of the innovative mission --
“...0ur students learn Spanish and English, achieving academic proficiency in all subjects in both
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languages and develop critical and creative thinking skills through an interdisciplinary, experiential,
and participatory curriculum. Xinachtli, a Mesoamerican (indigenous) pedagogy, is integrated into the
curriculum to enrich and strengthen learning, positive identity formation, and the reclaiming of
cultural heritage.”

This committee is comprised of the Secretary who serves as Chairperson of the committee, the
Principal, and one Member at Large. Additional members include the Board Chairperson, two faculty
members, and one community member. The major task of this committee is to monitor whether the
academic and mission oriented goals are being achieved by using the school’s curriculum. To monitor
the effectiveness of the curriculum, the Committee will review the principal’s monthly reports which
will draw on the following sources of both qualitative and quantitative data:

product/project outcomes in student portfolios;

monthly internal teacher constructed assessments;

creative problem-solving activities at classroom learning stations; and

scores provided by the assessments implemented throughout the year, particularly those
scores which are in indicators of biliteracy and academic proficiency as outlined on pages 56-
59 of the academic framework,

el S

The Committee Members will use this wealth of data, both qualitative and quantitative to
systematically probe the data for patterns that indicate where the curriculum is on track to
accomplish the learning goals and where the principal needs to work with the staff to revise and
redirect the curriculum plan.

As educational reform is an on-going and organic process, the Raices Curriculum-School Performance
Committee will partner with teachers to review the Standards Requirements and make sure the
curriculum is still in “alignment.” NM has adopted the Common Core State Standards Initiative and all
curriculum development adheres to this initiative.

Assessment requirements for NM public schools were mandated by NM state lawmakers in 2011
with the basic requirements established for schools to achieve an A, B, C, D, or F grade for annual
accountability [§22-2-1, §22-2-2, and §22-2E-1 to §22-2E-4] [6.19.8.1 NMAC — N, 12-15-11] within the
jurisdiction of the NM Public Education Department. The Board, with reports and guidance from the
Curriculum-School Performance Committee, must understand and assess if the curriculum is
producing proficiency in accountability standards. The approved grading model serves as the state’s
Elementary and Secondary Education Act (ESEA) accountability method. Schools are monitored on
three factors; current performance; growth; and other academic factors considered important for
student learning.

Concilio de Padres-Parents Council (Concilio): The Concilio is comprised of family members of
students attending Raices. The purpose of the Concilio is to develop a partnership between the Board
and the parents/families or caregivers of the students in order to advance successful academic
outcomes adhering to the school’s mission. In addition, the Concilio addresses school needs,
growth/recruitment of students, and extracurricular activities. It serves as the major outlet to collect
family feedback on important issues facing the Raices community. The Concilio acts in an advisory
capacity to the Board.

The Concilio meets on a monthly basis at the school site to discuss various ideas, opportunities,
issues, and concerns. The Concilio submits any recommendations to the Board and Principal via the
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Concilio elected parent Co-Chair of the Body and the other Co-Chair who is a Board Member, the 1st
Member-at-Large. The Board may request periodic reports or updates from the Concilio. The Concilio
recommendations of a policy nature (such as curriculum, student confidentiality, or dress code) shall
be reviewed and approved by the Board before being adopted.

The Concilio may advise the Board and the Principal on school programs, marketing, fundraising,
public relations, cultural events, and community outreach. The Concilio contributes to the
development of the Raices long-term strategic plan.

The At-Large Board member who Co-chairs the Concilio is required to attend monthly Concilio
meetings and serve as a liaison between the Board and the Concilio. In addition, the Raices faculty
nominates one faculty member each year to serve as a liaison between the faculty/staff and the
Concilio. This faculty liaison reports to the Concilio on activities, opportunities, and challenges at the
School. The parent elected Co-chair of the Concilio and the faculty liaison, together, take Concilio
recommendations and concerns to the Principal and faculty/staff.

Once the Concilio is well established, the plan is for the Concilio to select and recommend to the
Governance Board Development Committee the person who will serve on the Board as 1st Member-
at Large. This person will need to meet Board requirements for attendance and Board duties.

School Development Committee: The 2nd Member-at-large serves as the Chairperson of the
Development Committee. Other members include three Board members, the Board Chairperson,
three community members, a faculty/staff member, and the Director of Operations and Community
Engagement. Additional members may be added to the general committee or as needed for special
projects. Primary activities of the committee are to:
1. Develop a plan for fundraising goals and assess progress in meeting the goals;
2. Establish fundraising policies and prospects of increased levels of contributions;
3. Cultivate major gift prospects;
4. Demonstrate leadership in soliciting gifts/funds of various cash values required for annual,
special, and planned giving programs;
5. Arrange for Board, staff/faculty, and parents to attend fundraising and development
trainings;
6. Inform Board of any potential conflict of interest issues;
Examine national development trends and analyze their implication for the future; and
8. Be mindful of the unique opportunity of “non-traditional” fundraising capabilities that the
diverse family experiences bring to the school.

N

Community Partnership Committee: The Community Partnership Committee is comprised of the
Raices Director of Operations and Community Engagement, who will serve as Co-Chairperson; the
Principal; the Board Chairperson; the 3rd Member-at-large, who serves as Co-Chairperson; two
Concilio/Parents Council members, and at least three community members. The purpose of the
Committee is to create a working and ongoing relationship with a number of community groups, faith
based groups, nonprofit organizations, Early Childhood Development groups or institutions (Head
Start, Healthy Start, child care providers at home, and Pre-K schools), businesses sector, Las Cruces
Public Schools, New Mexico State University, Educators, Foundations, the Dofia Ana Community
College, the City of Las Cruces, The Dofia Ana Department of Health, the Dofia Ana County offices and
elected officials. The committee explores, defines, and creates a variety of mutually beneficial
opportunities, programs, and events that supports Raices mission as a community school and the
culturally diverse learning process used as a way for students to learn about their indigenous cultural
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roots, thus creating innovative community partnerships.

Ad Hoc Committees: The Board Chairperson, with the consent of the Board, may create Ad Hoc
committees and delegate tasks to such additional committees as appropriate. Each Ad Hoc
Committee shall have a charge specific to its permitted activities and that charge shall include the
date on which the Committee is to present its final report to the Board and then is dissolved.
Members of Ad Hoc Committees shall be drawn from those parents and faculty/staff of the Raices
community who indicate interest in serving on the Ad Hoc Committee and from such others as may
be deemed appropriate by the Board.

Any member of a Committee may, at any time, resign by giving written notice to the Chairperson or
the Secretary and, unless otherwise specified therein, the acceptance of such resignation shall not be
necessary to make it effective. The Board may remove any member of a Committee whenever in its
judgment the best interests of the Raices would be served thereby.

Members of Board Committees shall not receive any compensation for their services; however, they
may be reimbursed for reasonable expenses in accordance with the NM Mileage and Per Diem Act.
(NMAC 2.42.2.1t0 2.42.2.14)

Board Member Selection, Discipline, Resignation, and Removal Processes

Board Selection: The initial Board proposed in this application is composed of some individuals from
the founding team who have been working together on the charter school application for
approximately two years and several persons who have been recruited and vetted by the team [See
Section A (2) for details on their Qualifications]. Once the initial Board is in place the Governance
Board Development Committee required in the bylaws will take over the process of recruiting,
evaluating, screening and recommending new members to the Board. A very detailed description of
this process is outlined in Section A (3) of this Part Il of the Application - Organizational Framework.

Discipline: If a Board member fails to abide by the rules for Board Members specified in the code of
ethics or the other four major reasons for removal listed below in the subsection titled “Removal”,
the Member will be given a warning in writing and 30 days’ notice to provide a response for how they
will improve their behavior in response to the specific charge. If a response is not forthcoming within
the 30 days, the Board will then give 30 days’ notice of the vote to remove them from the Board with
the time, date, and location specified in the letter.

Resignations: Any Board member may resign at any time by giving written notice to the Board
Chairperson. The date of the resignation letter will be the effective date of the resignation in
compliance with the bylaws (Article 2, Section 2.6).

Removal: Any member may be removed by a majority vote of the Board whenever the collective
Board believes the removal is in the school’s best interest to accomplish the mission of the school.
Note that to avoid any impropriety or conflict of interest and per state statute, no Board member can
receive funding from the school, as either a contract worker or in any other capacity, therefore a
Board member must resign from the Board prior to entering into contract or accepting a paid position
at the School.

The bylaws specify that the board may remove any Officer or Board Member by a majority vote of the
entire Board at any regular or special meeting of the Board, provided that written notice of the
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reason or reasons for the proposed removal shall have been delivered by electronic mail with delivery
of receipt confirming the message was delivered to the recipient’s email server, or Read receipt
confirming the recipient viewed the message check box, or by Registered Mail to the Officer or Board
Member for removal at least thirty (30) day before any final action is taken by the Board. The date,
time, and location that the action is to take place must be included in the statement informing the
Board Member of the Board’s intention of removal. Reasons for removal shall include:

failure to meet Board Meeting attendance requirements,

failure to disclose a conflict of interest,

failure to comply with the Board approved code of ethics, and

moral turpitude, which is conduct that is considered contrary to community standards of
justice, honesty, or good morals.

AN pE

The Officer or Board Member shall be given an opportunity to be heard on the matter considered by
the Board at the time and place stated in the motion. Once the initial Board is in place, it will develop
a detailed code of ethics for Board Members to abide by once it is approved by a formal vote of the

Board.
Total
Points Expectations
Available
A complete response must
e Include governing body bylaws in Appendix A; and
e Summarize key governance components in the application response as follows:
0 Membership structure (number, roles, length of terms)
8 0 Officer structure (roles, election process, responsibilities, length of terms)
0 Committee structure that includes both legally required committees and
school-specific committees (selection process, responsibilities,
membership, length of service terms)
0 Member selection, discipline, and removal processes.

CSD EVALUATION: Meets the Criteria.

The applicant’s response includes the governing body bylaws that clearly and concisely summarize all
key governance components required by statute and in this application. The governance of the school is
accomplished through the oversight of a seven to nine member-elected volunteer Governance Board.
Members are elected for a three (3) year term. Upon completion of that term, a member who wishes to
continue serving may request another term from the other members of the Board. Such extensions
must be approved by majority vote. No member may serve more than two (2) consecutive three-year
(3) terms.

Membership on the board is open to all community individuals except current staff members or anyone
who has any direct role in the operation of the school or is immediately related to someone who does.

The board’s powers and responsibilities include monitoring all legal and fiduciary requirements as
outlined in Appendix A. The board’s committee structure includes both legally required committees and
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school-specific committees and the narrative details the selection process, responsibilities, membership,
and length of service terms. The narrative indicates the board may appoint school specific committees
beyond the Standing Committees required in the applicant’s bylaws as it deems necessary for the
effective governance of the school and those committees may create Ad Hoc Committees to carry out
their work as approved by the board.

Finally, the applicant’s bylaws summarize key governance components in the member selection,
discipline, and removal processes.

New Mexico Public Education Commission, Approved 2/9/2018 Page 89
82018000237



Application 2018

A. (2) Enumerate the qualifications desired for governing body members that will ensure the
proposed school’s governance is competent to operate a public school. Provide a list of all proposed,
initial Governing Body members along with their experience, skills, and qualifications. Ensure that the
membership reflects the diverse experiences and skills necessary to oversee all aspects of the
proposed school. In your list of proposed initial governing body members, describe the expertise
represented in order to demonstrate their capacity to initiate the opening of the charter school (e.g.,
ensure student success, develop, implement, oversee the management of public funds, and oversee
the proposed school’s compliance with legal obligations).

APPLICANT RESPONSE:
Qualifications of Governance Board:

The governance of Raices Del Saber Xinachtli Community School (Raices) is accomplished by the
oversight, leadership, and direction of a seven-member elected volunteer Governance Board (Board).
The purpose of the Board is to govern Raices in accordance with the terms of its Charter School
Bylaws and a Charter Contract approved by the NM Public Education Commission (PEC) and in
compliance with the NM Charter Schools Act, NMSA 1978, Section 22-8B (2006), et seq. as amended
from time to time.

The proposed seven-member Board shall be comprised of persons from the community-at-large, with
a focus on individuals who bring professional expertise in areas that the Board has identified —
fiduciary, budgetary, academic proficiency, bilingual and bicultural skills and knowledge, cultural
diversity, Mesoamerican history, and US-Mexico border cultural knowledge. One of the seven
members plans to enroll her child in Raices. The qualifications and skills of the Board demonstrate
that they have the capacity, knowledge, and experience to give oversight to a successful, high-quality
public school.

The twelve (12) person Founding Team (Founders) of the Charter School are a dedicated group of
individuals who have invested their expertise and an enormous amount of time in creating an organic
proposal for a charter school that is rooted deeply in the community it intends to serve. The
founders and this group of advisors is comprised of individuals who represent all the components of
the mission:

- Academically competent and experienced professionals;

- Mesoamerican historians, experts, educators, artists, and anthropologists;

- Bilingual and biliterate educators, administrators, parents, and community leaders;

- Fiduciary, business, and financial experts and business leaders;

- Retired charter school academic leaders and administrators and current public school
academic leaders and administrators; and

- Community leaders of the culturally based population that represents the student body.

The collective experience, knowledge, and expertise of the Founding Team is the foundation of the
initial Board and sets the precedence for future Board membership. From the twelve founders, five
will become members of the first Board along with two other members recruited by the founders. In
addition, the written Bylaws state Board Members as a collective group will represent all the
components needed to administer and lead Raices in compliance with the original vision and mission
of the biliterate and multidisciplinary K-5 curriculum.
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As the five members of the founding team transition to the first Board along with the two additional
Members identified by the Founders, regular monthly meetings will begin during the planning year as
soon as the application is approved. This will ensure that all state and federal statutes and
administrative codes that govern the charter school and the relationship with the Charter School
Division of the NM Public Education Department (NMPED) are honored and incorporated in the
management of the school.

The Founding Team represents years of successful academic leadership and administration as well as
being innovators and leaders in their respective professional careers. All future Board members will
possess the same well-rounded qualifications as the first Board. The Board adheres to the mandatory
NMPED ten hours of trainings. In addition, the Board governance plan allows for continued Board
development and internal trainings.

The Board understands it is responsible for the hiring, evaluating, and dismissal of the Principal should
the principal’s evaluation necessitate a dismissal. When hiring the Principal, the Board requires the
individual to be a licensed and experienced highly qualified school leader. The Principal is the only
staff person that the Board hires and oversees. The Principal is responsible for all other academic and
nonacademic personnel. The Principal also must possess specific academic and cultural aspects of
Raices --Mesoamerican Indigenous knowledge, bilingual pedagogies and strategies, awareness of US-
Mexico border culture and population, excellent interpersonal communication skills with parents and
community partners, bilingual and biliterate knowledge.

The Board diligently adheres to all the State and Federal laws, regulations, and requirements that
ensure academic success and competency and partners with the Principal to implement best
practices, strategies, and training that highlights student academic success including all the required
testing and assessment protocols to document student success.

The Board demonstrates their financial performance knowledge, stewardship, and management of
State and federal public funds by their monthly review and oversight of monthly financial budget and
reports and leadership and participation in all aspects of the budget and audit process. Successful
compliance with all fiduciary responsibilities eventually has an outcome of a clean audit process. In
addition, Raices, is a State authorized charter school and serves as an LEA and the Board is a Board of
Finance. This requires additional training and financial capabilities of the Board. Several of the
Founding Team members have attended all the PED’s application trainings and all the Founding Team
members continue to “self-educate” in the content, responsibilities, legal regulations, and
qualifications of being a competent Board member by meeting regularly to discuss, evaluate, and
understand all the financial, legal, operational, and academic components to a charter school. The
Founding Team will attend the upcoming PED required trainings and will bring in selected consultants
to assist in developing and acquiring knowledge of regulations, applications, best practices
techniques, and leadership skills needed to move on to be an effective, highly qualified Board
Members.

The Board understands its leadership role in academic performance oversight of Raices in offering a
rigorous learning curriculum and balanced assessment process that produces successful student
academic outcomes of proficiency in all core subjects including the integration of a Mesoamerican,
culturally relevant curriculum. The Board hires, leads, and evaluates a highly qualified, proficient
educational leader in the position of the Principal, the Principal of the school. The Principal leads the
staff to produce successful yearly assessment outcomes. In addition, the Board learns to analyze,
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understand, and adjust academic strategies to continually produce high ratings on test outcomes and
will strive to be a grade “A” charter school.

Five of the twelve Founding Team members will be the first Governance Board. They support the
application and will have overseen Raices from the application process to the opening,
implementation, and continuation of a fully operational NM Charter School adhering to all State and
Federal laws and regulations. The Founding Team members that choose not to be on the initial Board
will remain as advisors on selected committees or active community supporters of Raices.

Proposed Board Member Biographies

Jane Asche: Dr. Asche is a retired educator and community development specialist. She holds a B.S.
in Chemistry and Mathematics from Ball State University, an M. A. in Elementary Education from
Northern Arizona University and an Ed.D. in Adult and Continuing Education from Virginia Polytechnic
Institute and State University (VPI & SU), the Virginia Land Grant University. During the first 20 years
of her career, she taught at the Elementary, Middle School, and High School levels, and at the
graduate level at VPI & SU where she was an Associate Professor with a split appointment between
the College of Education and Cooperative Extension. Her focus in education has been on engaging
the most at-risk students on a path to academic success.

Her doctoral degree had a special focus on the management of nonprofits and voluntary action at the
community level. In the Extension Division she was a member of a special unit in the University known
as the Center for Leadership and Volunteer Development. In that capacity she worked with many
boards, councils, and government agencies on board development and strategic planning. She has
been a national trainer and author for creating community-business-school education partnerships
with 30 years of experience in building community-education partnerships. She is driven by a passion
to increase equity of opportunity in education for all children and families that they might achieve
success in education and life.

Rocio Benedicto: Rocio holds a BA in Political Science, an MA in Educational Development of Learning
Technologies, and is working on a Ph.D. in Curriculum and Instruction from NMSU. Her dissertation
which is in progress is titled Breaking the Cycle of Deficit Thinking: A District’s Journey to Providing an
Equitable Math Education for Every Student. She is the Principal Investigator/Director of
Collaborating for Outstanding Readiness in Education (CORE). CORE believes that all students have a
right to an equitable and just education that prepares them for their future. CORE projects focus on
improving K-3 student learning outcomes in reading, writing, mathematics and behavior by
supporting classroom teachers in improving their instruction to meet the needs of all of their
students.

Rocio has been a teacher of English Language Learners for more than 25 years in K-12 and university
classrooms in the United States as well as in Mexico and Russia. She has been engaged in supporting
teachers’ instructional improvement in New Mexico for over 15 years, specifically in the areas of
bilingual education and mathematics instruction for English Language. As part of statewide initiatives
to improve literacy and mathematics education in New Mexico she has successfully worked with
districts to improve the outcomes for their students, specifically the outcomes for English Language
Learners and Students with Disabilities. Additionally, she has instructed in New Mexico State
University’s Teacher Education Program, Bilingual Education program and Educational Development
of Learning Technologies program. In 2008, Ms. Benedicto was recognized as one of the National
Science Foundation’s Promising Young Researchers. Ms. Benedicto has presented at many
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conferences in the United States and in Mexico in an effort to bring light to the issues and challenges
that English Language Learners face in the math classroom.

Monika Garcia-Tellez: Ms. Garcia Tellez is a parent who has succeeded in life in spite of tremendous
obstacles in her life as a young immigrant to the United States. She was born near C.D. Juarez,
Mexico, and her parents brought her to the U.S. when she was six years old. They migrated from El
Paso, Texas, to California. Going to school as a young child in California was very difficult because
there were very few people who spoke Spanish in the area where she was living. The transition was
brutal, but she survived and went on to earn her General Education Diploma and begin taking basic
college courses and received her permanent residence card. She found it difficult to pursue a college
degree without any support and this is one reason she now has a passion for supporting minority
children in receiving a quality K-12 education and creating avenues for advanced study.

Ms. Garcia-Tellez has extensive volunteer experience in supporting children in high-risk situations.
She served over four years as Youth Leader Coordinator for RECATE (Rescue), a church group
dedicated to rescuing children from living on the streets. She returned to school and earned a degree
as a medical assistant. She then worked in a doctor’s office for six years. She moved to Las Cruces in
2001 where eventually she served as president of the Parent Teacher Organization for three years in
her daughter’s school. As PTO president, she took a parent engagement course, the “Abriendo
Puertas” program, provided by the “Fronteras Institute” in Las Cruces to understand how school
systems worked; expectations of school accountability and testing systems; and what parents needed
to know to support their children’s education. She graduated with honors from that program. At the
same time, she also assisted the organization Border Network for Human Rights where she eventually
became a speaker for the organization officially representing the voice of the community. Ms. Garcia-
Tellez’ work with the Border Network for Human Rights resulted in her traveling to Washington, DC to
speak with Senators about human rights, deportation, and migration issues among other topics
confronting our community.

She currently works as a bilingual English/Spanish language interpreter at Cyracom and enjoys helping
others overcome language barriers. She is a person who has a deep understanding of the many
immigrant families that live in the U.S.-Mexico border area. Her passion is to continue her own
learning journey, serve others in need, and support children in receiving the best possible education
that will prepare them to be our future leaders.

Luis Huerta: Dr. Huerta is an Associate Professor of Early Childhood Education at NMSU since 2003.
He holds three B.A. degrees in Elementary Education, Pedagogy, and Educational Sciences from the
University System in Monterrey, Mexico, receiving them in 1982, 1987, and 1992; receiving an M.A. in
Higher Education from Universidad Autonoma de Nuevo Leon in 1997; and receiving a Ph.D. in
Curriculum and Instruction from NMSU in 2003. He has extensive specialized training in the areas
Active and Cooperative Learning, Writing Groups, Technology Assisted Learning, and Training for NM
Early Learning Guidelines: Birth through Kindergarten. He also has an extensive background in
teaching and mentoring undergraduate and graduate students in the field of education and
supervising their field and clinical work. He has taught numerous courses focused on multicultural
and bilingual education and working with the parents of young children. His professional background
is highly related to the skills and knowledge required for a successful bilingual, biliterate school in the
borderland that incorporates indigenous pedagogy as a teaching-learning strategy.

Nicholas Natividad: Dr. Nicholas D. Natividad is an Assistant Professor in the Department of Criminal
Justice at NM State University. He received his Ph.D. in Justice Studies from Arizona State University
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with a concentration on issues of social justice in crime and law. His research and teaching interests
include: borderland studies, race and identity studies, indigenous jurisprudence, immigration, and
diversity in higher education scholarship. He currently serves as a Dean’s Fellow in the College of
Education at NMSU and is a Fellow in the New Leadership Academy at the University of Michigan. Dr.
Natividad is an avid advocate for community engagement initiatives and believes education should
offer outlets for students to learn from and give back to their communities. He is the co-founder and
former Director of the Nepantla Program which serves underrepresented, first-generation college
students and works with high school educators, students, family members, and administrators to
establish a college-bound culture in the community.

Irene Oliver-Lewis: Ms. Oliver-Lewis has 40 years of experience as an arts producer, teaching
artist/scholar, and administrator. Her expertise is in Latino/multicultural, arts, education, and
humanities projects. She has been a resident artist with the National Endowment for the Arts in the
Pacific, Las Cruces Public Schools, and NM Arts. As a theatre director, actor, and storyteller, she has
performed throughout the United States and internationally in Scotland, Japan, Mexico and Korea. In
1996 she became the Executive Artistic Producer for the non-profit Court Youth Center and
developed an award-winning arts-based charter high school, Alma d’ Arte. The school opened in 2004
as the first charter high school in Dona Ana County and became the first state-chartered school in
Southern NM in 2009. In 2014 the school became part of the Las Cruces Public School Court Charter
School Complex, a physical site for two charter schools—Alma and the K-8 J. Paul Taylor Academy.
She has received numerous regional and national awards including the highest arts award in New
Mexico—the Governor’s Arts in Excellence Award in 2006. She retired from Alma d’ Arte in 2014.

Ms. Oliver-Lewis is a Community Arts Advocate, a Creative Economy Entrepreneur and is an
appointed member of the City of Las Cruces Economic Development Committee and Ex. Officio
Member of Film Las Cruces. She integrates arts learning, arts production, and arts in leisure
throughout her professional, cultural and community work. She has a motto, “Art. Everyday.
Everywhere.” This belief has allowed her to have the vision and tenacity to create and implement a
number of innovative programs and projects throughout the community and the state. She is
recognized as a leader in positive youth development, private/public partnerships, and co-sponsor of
numerous local, state, and regional events.

Ray Reich: Mr. Ray Reich has been a resident of the U.S.-Mexico border region for over 30 years with
family roots in the area that are traceable to 16" Century. He is an artist and retired business
entrepreneur with 50 years’ experience in business, manufacturing and international trade. Mr. Reich
holds a Bachelor of Science cum Laude in Psychiatric Social Work and has thirty years of experience in
El Paso doing mentoring, consulting, and counseling individuals and families in matters from
employment to drug abuse intervention services. As an entrepreneur, Mr. Reich has established two
successful companies. Reichnet International, a sole proprietorship specializing in the purchase for
resale of commodities internationally. The company created commodity teams in China, Russia, Saudi
Arabia, Egypt, Israel, Mexico and the United States. Trade relationships between these groups were
established and instruments for credit and easing of trade and purchase scenarios became a reality.
Commodities such as grains, cement, clothing and technologies were bought and sold.

Mr. Reich consulted with corporations and individuals in the area of foreign and domestic trade. He
also established ALLREICH, LLC which has recycled 10’s of millions of Ibs. of metals and plastics and
reclaimed and recycled tons of materials destined for landfills. Mr. Reich also has 18 years of
experience as the Sales and Service Manager for Lopez Scrap Metal, Inc. During his service, he was
able to increase sales progressively by building a client base for international recycling, increasing
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profits from $8 million in 1997 to $120 million in 2014. He also trained and coordinated sales and
service departments allowing orderly growth and service; built strong client confidence, and loyalty,
promoting client retention; coordinated clients logistics needs with available projected company
resources; and established an environmental profile to engender client and community confidence in
recycling. Mr. Reich’s passion for improving the experience of children in the border region and his
business expertise will provide the board with the needed logistics, budget, and service background
to lead the Board in developing creative solutions in running the school’s operations effectively.

Board Member Relevant Areas of Skills and Knowledge

Dr. Jane Asche Extensive skills, experience, and academic background in board
development, board financial management, strategic planning,
community and volunteer development, and building community-
school partnerships

Ms. Rocio Benedicto Extensive expertise, experience, and academic background in bilingual
education, cross cultural pedagogical methods, literacy and
mathematics instruction, especially with English Language Learners;
fluent in English and Spanish

Ms. Monika Garcia Bilingual interpreter skills; knowledgeable on training parents as

Tellez advocates for their children’s navigation of the educational system, the
experience of being an English Language Learner (ELL), a parent’s
perspective on the needs of an ELL child; fluent in English and Spanish

Dr. Luis Huerta Expertise, academic background and knowledge in curriculum
development for early childhood and elementary education, the
coaching and mentoring of teachers, multicultural and bilingual
education; fluent in English and Spanish

Dr. Nicolas Natividad Expertise in justice studies, borderland cultural/ethnic studies, race and
identity formation, and community engagement activities; and is a
Liaison to the NMSU College of Education; fluent in English and Spanish

Ms. Irene Oliver-Lewis Renowned skills and knowledge in the cultural and performing arts in
the education setting and community, experience and knowledge of
successfully founding and operating an effective charter school, very
knowledgeable of NM laws, regulations and statutes pertaining to
charter schools, and facilities management and maintenance; fluent in
English and Spanish

Mr. Ray Reich Extensive experience and knowledge related to business finance,
logistics, and business management skills; extensive experience in the
field of social psychology and social work in the borderland context;
fluent in English and Spanish

These individuals collectively possess a strong set of skills that are highly related to the Raices
Mission, academic performance goals, and financial and business management of a public education
enterprise and a charter school. When adding additional members, the Board will concentrate on
recruiting persons with a legal background and additional bookkeeping and/or accounting skills.
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Total
Points Expectations
Available

A complete response must

e I|dentify all qualifications and skill sets that the governing body will require and
ensure those are represented within its regular membership;

e Explain why and how the identified qualifications and skills will ensure the
governing body has the required capacity and enable the governing body to
operate a successful, high-quality public school;

e Include a list of all proposed initial governing body members, describe each
proposed member’s specific qualifications and skill sets through verifiable prior
experience, and ensure the represented qualifications and skill sets align with the

4 previously identified qualifications and skill sets that the governing body will
require; and
e Specifically address how the governing body will have the skills to
0 Ensure student success and academic achievement;
0 Oversee the stewardship and management of public funds and responsible
government accounting;
0 Ensure compliance with legal obligations related to government
organizations and public schools;
0 Select and oversee a qualified and highly effective school leader; and
O Support the applicant team in moving from an application to a fully

operational school.

CSD EVALUATION: Meets the Criteria.

The applicant’s response thoroughly identifies all qualifications and skill sets the governing body will
require and ensures they are represented within its regular membership. The proposed seven-member
Board shall be comprised of persons from the community-at-large, with a focus on individuals who bring
professional expertise in the following areas: fiduciary, budgetary, academic proficiency, bilingual and
bicultural skills and knowledge, cultural diversity, Mesoamerican history, and US-Mexico border cultural
knowledge.

Additionally, the narrative specifically addresses how the governing body will have the skills to support
the applicant team in moving from an application to a fully operational school. They state

“The twelve (12) person Founding Team (Founders) of the Charter School are a dedicated group of
individuals who have invested their expertise and an enormous amount of time in creating an organic
proposal for a charter school that is rooted deeply in the community it intends to serve. The founders
and this group of advisors is comprised of individuals who represent all the components of the mission:
- Academically competent and experienced professionals;

- Mesoamerican historians, experts, educators, artists, and anthropologists;

- Bilingual and biliterate educators, administrators, parents, and community leaders;

- Fiduciary, business, and financial experts and business leaders;

- Retired charter school academic leaders and administrators and current public school academic
leaders and administrators; and
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- Community leaders of the culturally based population that represents the student body.”

The applicant plans to bring five members from the Founding Team on the first board along with two
additional members that will be recruited by the Founders.
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A.(3) Provide a clear and appropriate process or plan for selecting new Governing Body members
that is focused on selecting quality leaders who have the identified skills necessary to govern the
proposed school. Describe how governing body members will be recruited, evaluated, and selected as
vacancies arise.

APPLICANT RESPONSE:
Selection of New Board Members
New Members of the Board will be recruited, evaluated as to suitability for Board Membership, and

presented for a formal vote for membership on the Board by the Governance Board Development
(GBD) Committee as specified in the Bylaws (Article 5: Section 5.2) using the following steps:

Action Steps Timeframe Responsible
Create chart of needed skills and characteristics for a well- Update annually | GBD
rounded board. in July Committee
Use chart to survey and record current members’ skill areas Update annually | Committee
and characteristics to create a composite picture of skills, in August Chair

characteristics, and gaps at a glance.

Use data from step 2 to determine the current needed Update annually | GBD
qualifications of candidates for Board positions in consultation | in September Committee
with the school Principal and the Parents Council.

Advertise and recruit potential Board Member applicants that | As soon as GBD
demonstrate the necessary qualifications vacancy occurs | Committee
e within 15 days of a vacancy so that the board member
can be replaced within 45 days of a vacancy on the
board, and
e within no less than 90 days before the annual meeting
in July for new board members to fill expired terms.

or no less than
90 days before
annual meeting

Recommend candidates in writing to fill vacancies due to No later than 10 | GBD
resignations and removals that occur at times other than the days before next | Committee

regular annual nominating process. Board Meeting

Board votes in an Open Public Meeting on nominee to fill No more than All Board
vacancy 45 days from Members

official vacancy

Interview and Screen applications and present a slate of the No less than 30 | GBD
best qualified nominees to replace outgoing members on the days before July | Committee

Board at July Annual Meeting. Meeting Chair and

Principal
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Board votes in an Open Public Board Meeting to elect new At annual All Board
members at the annual meeting. meeting in July | Members

Provide ongoing orientation and supervision for “onboarding” | Begins before 1** | GBD
of new members to the Board Board Meeting Committee

& Ongoing

Further Elaboration on the Process

Once the Governance Board Development Committee seeks out identified individuals who possess
the specific experience and expertise needed to fill the vacancy, identified individuals will submit a

letter of interest briefly outlining the skills and expertise they possess which make them a strong fit
for the Board and stating specifically why they would like to be a Board Member. This letter will be
submitted to the Board by the Committee.

In order to fill the parent member requirement, the Concilio (Parent Council) recommends one family
representative to serve as a regular Member-At-Large of the Board. This nominated individual will go
through the same selection process as outlined for other members.

The Chairperson and the Principal will meet with an identified individual for Board Membership and
assess his/her leadership experience, time constraints, level of commitment, experiences, goals,
expectations and then decide if the person fits the mission, vision, core values, and is a potential
member for the Board.

The Identified person is expected to attend a regular Board meeting to better understand the scope
of the Board’s work and to have an opportunity to meet the other members. The Board Chairperson
may ask for their input regarding Board business in order to assess their insight and understanding of
the agenda items and relationship to the business of the school and professional fit.

The Board votes, during an open public meeting to select a new member to the Board. The action
item is included as part of the Board agenda and requires a resolution that current members of Board
vote on. A majority vote selects a new member.

The Board adheres to the concept of “onboarding” for new Board members and initial committee
members. Methods used in this process include formal meetings, lectures, videos, printed materials,
or computer-based orientations to introduce newcomers to their new roles in the organization while
at the same time ensuring that new Board Members attend the PED Required Board Training within
30 days before becoming a voting member as specified in the NM State Statutes and Administrative
Codes (NMSA 1978, 22-85-5.1 and NMAC 6.80.5).

Total

Points Expectations
Available

A complete response must
3 e Identify a regular and on-going governing body recruitment process, including
identification of action steps, timelines, and responsible parties;
e Identify a formalized governing body potential member evaluation and selection
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process, including identification of action steps, timelines, and responsible parties;

e Describe how the processes will ensure that all governing body vacancies are filled
within 45 days;

e Describe how the processes will ensure the regular governing body membership
will have all of the required qualifications and skill sets identified in question A.(2);
and

e Describe how the processes will ensure that governing body members are vetted
appropriately to ensure they are able to meet the obligations and fulfill the
responsibilities of governing body service.

CSD EVALUATION: Approaches the Criteria

The applicant's response provides an adequate plan for selecting initial governing body members that
includes succint action steps and timeframes by which the Governace Board Development Committee
must complete them. The brief description in the response addresses when announcements will be
placed, indicates data will be used to make determinations on the skills and qualifications needed, the
timeframe by when candidates will be recommeded to fill vacancies, and when applications will be
screened to replace outgoing members. It is unclear how the committee will implement each action step
or what the process will be to recruit and evaluate new members.

Furthermore, the applicant has not identified a complete process for regular and on-going recruitment.
Based on the narrative it is activated only when a vacancy appears on the board. Additionally, the
applicant did not provide a fully-detailed process for vetting its potential members to ensure they meet
the credentials and experience the board is seeking.
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B. Governing Body Training and Evaluation.

B.(1) Provide an ongoing, clear, comprehensive, and cohesive plan for annual Governing Body
training that complies with state requirements, meets your governing body training needs, includes
training on the Open Meetings Act, and is completely supported by the budget you propose.

APPLICANTA RESPONSE:
Governance Board Training and Evaluation

The Raices Board understands the importance of board training and professional development. Every
best practice research proves that quality governance is achieved when the governing body is aware
and continuously relates back to the organization’s mission and Bylaws. The Public Education
Department (PED) currently requires ten hours of training. Raices Board and the Principal will
schedule the trainings in the school’s yearly calendar. At least four of the Founding Team members
have attended all the PED trainings for the application process and have shared the content
information with the entire group in meetings after the trainings attesting to the fact that the group is
very diligent and committed to its role as an educated and informed group of founders, five of whom
will serve on the initial Board.

Seeing that Board training takes place will be the responsibility of the Governance Board
Development Committee as spelled out in the Article 5: Section 5.2 of the Bylaws. A first step in
Board training and “onboarding” of new members will be orientation to the Board Handbook and
meeting state requirements for new member training before a new Board Members first official
meeting as a Board Member. Monthly updates to Governance Board training will be made at each
Governance Board Development Committee meeting on 1) progress toward meeting the annual 10
hours of required training for each new and returning board member, and 2) addition of any new
state requirements for governance board training or recommendations of the committee based on
Governance Board performance monitoring.

Contents of Governance Board Handbook

The roles and responsibilities of the Board will be developed and documented in a Board Handbook
upon approval of the charter by the Public Education Commission (PEC). The Founding Team already
has a working book which includes all the training materials, and these will serve as the foundation to
the Board Handbook. The Handbook will initially include the following sections and materials.:

Governance Board General Information:

1. The charter school’s governance structure and reporting lines,

2. Theroles and responsibilities for the Principal and the Board,

3. How meetings are conducted and how issues with parents and staff are addressed,

4. How meetings are documented in the minutes and in compliance with the Open Meetings
Act, Charter Bylaws, and Contract,
Copy of the original charter contract, bylaws, and past and current board members, and
6. Updates on bylaws and contract as needed.

v

Trainings:
1. Atraining schedule developed on a yearly basis in collaboration with the school’s calendar
and all required trainings by the NMPED as required in the NM State Statutes (NMSA 1978,
22.8B-5. 1,
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2. All board member trainings in basic board function and responsibilities, and
3. Orientation requirements for new Board members which must be completed before
attending the first official Board Meeting.

Strategic Planning and Goal Setting:
Copy of Annual Strategic Plan that ensures that the board adheres to its original intent for
charter school.

Election of New Members and Important Forms to be Signed:
1. The process for and frequency of elections for new board members as outlined in the Bylaws
and the charter contract,
2. Copy of the Board Member Agreement signed by all Board Members at the time elected, and
3. Copy of the Governance Board Conflict of Interest Disclosure statement which must be filled
out and signed by all Board Members (See Appendix S).

Board Evaluation

Governance Board evaluation again will be the responsibility of the Governance Board Development
Committee as specified in the Bylaws Article 5: Section 5.2 and will take place annually adhering to
the following processes and timeframes:

1. A Board Self Evaluation survey will be developed and/or updated by the Governance Board
Development Committee using materials from NMPED and the Center for Nonprofit
Excellence and will incorporate a large array of academic and operational performance data,

2. The Self-Evaluation survey will be taken by individual Board members at mid-year and end of
year,

3. The self-evaluation data will be aggregated and discussed,

4. Based on self-assessment data and feedback from other stakeholder groups including
teachers, parents, students, and authorizer an annual consultation with an external evaluator
will be conducted, and

5. A plan of action will be developed to address Board weaknesses or gaps in knowledge, skills,
and Board monitoring processes.

Money has been built into the budget to provide for reimbursement of travel costs for Board
members to travel to the 10 hours of required training by the NMPED and also for producing
materials for the “onboarding” orientation of new members (See Appendix G ). This includes making
sure the Board Members attend the first 7-hour training session by the NMPED before actually being
seated as a voting member of the Board. This is a reasonable expectation since the PED offers this
training once monthly in different locations around the state and does not charge a fee for

attendance.
Total
Points Expectations
Available
A complete response must
4 e Identify a process for governing body member onboarding to ensure new members
are properly trained and able to meet the meet the obligations and fulfill the
responsibilities of governing body service, include action steps, timelines, and
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responsible parties;

e Identify a plan for annual governing body training, including action steps, timelines,
and responsible parties;

e Describe how the plan will identify governing body training needs, meet governing
body training needs, and comply with state requirements, including any
requirements that may change from year to year;

e |dentify any costs required to support the training plan or onboarding process and
describe how those costs are supported in the budget; and

e Ensure the onboarding process and training plan address training on the open
meetings act and responsibilities.

CSD EVALUATION: Meets the Criteria

The applicant’s response provides a clear description of the requirements for training the board
members and places the responsibility on the Governance Board Development Committee. Currently,
the committee has been developing a board handbook to include training materials to serve as a
foundation for this “working book”, which identifies governing body training needs, that comply with
state requirements, including any requirements that may change from year to year.

Additionally, in the applicant’s processes, monthly updates will take place at the committee meetings to
report “on 1) progress toward meeting the annual 10 hours of required training for each new and
returning board member, and 2) addition of any new state requirements for governance board training
or recommendations of the committee based on Governance Board performance monitoring.”

Lastly, the applicant’s response identifies the costs required to support the training plan and onboarding
process and describes how those costs are supported in the budget. A review of the five-year budget
indicates that funds have been allocated to board member travel and training to support their intent to
attend PED Charter School Trainings for Governance.
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B. (2) Provide a clear, comprehensive, and cohesive plan for an annual self-evaluation of the
Governing Body that reflects that body’s effectiveness and focuses on continuous improvement.

APPLICANT RESPONSE:
Governance Board Plan for Annual Self-Evaluation

While the final details of the plan will be developed by the Board during the planning year the
following narrative provides the key components of the plan, timeframe and persons responsible.

Planning for the Board Self Evaluation

Whatever the instrument selected, Boards that engage in meaningful self-evaluation include a
number of specific practices, such as involving advisory councils and key stakeholders of the
organization for which they provide governance oversight; thoroughly reviewing relevant data; and
developing recommendations for growth, improvement, and new directions. There is a necessary
planning cycle that takes advantage of ongoing monitoring that is part of a larger cycle of key aspects
of an effective self-evaluation.

The long range or larger evaluative cycle grows from long range planning for, often, as much as five
years, which is ideal in the case of a new charter school whose charter is up for re-renewal in five
years after completing the planning year that Raices is requesting. For this cycle a board needs to
develop a five-year strategic plan with overarching goals to be accomplished in that period which calls
for monitoring of information/data to discover progress towards goals to ultimately update the long
range strategic plan. This will lead to another five-year charter renewal if the progress toward the
achievement of academic goals is on track. The shorter planning cycle within the larger cycle results
in an action plan to achieve annual objectives related to making progress in the achievement of the
long-range goals. This cycle begins by developing a one-year action plan to achieve objectives that are
focused on accomplishing the Board’s long-term goals for effective governance that supports the
achievement of the school’s mission. This should include the performance evaluation of the principal
and making sure the school has up to date policies (e.g. parent grievance policies).

The steps for this one-year cycle are as follows:

1. Develop a one-year action plan to achieve objectives that are focused on accomplishing the
Board’s long-term goals for effective governance that supports the achievement of the
school’s mission.

2. Implement the action plan that identifies the steps Board members and Board Committees
will take to achieve the actions.

3. Evaluate progress on the actions through ongoing monitoring of the action plan.

4. Use relevant data to monitor whether the actions are allowing the Board to achieve effective
governance which will be reflected in student achievement of high academic performance,
positive identity formation, student pride in their cultural heritage and a school that is
financially stable and in compliance with state and federal regulations.

Key in this process of self-evaluation is answering the overarching question: “Is our Governance
providing the support and direction needed for Raices to succeed in achieving the school’s mission?“
To answer that question the Board must consider the two following questions: 1) “Are we doing
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things right to carry out our roles and responsibilities?” (ongoing monitoring), and 2) “Are we doing
the right things to provide the governance that will result in achievement of the Raices mission?” (self-
assessment).

Implementing the Board Self-Evaluation Plan

The Annual Self-Assessment is a time to focus on the “important” issues. Throughout the year the
principal and teachers will be tracking academic progress through the numerous tests and tools that
are required and needed in a bilingual, biliterate, culturally responsive education. The Concilio
(Parent Council) will be tracking discussions and data to discover if parents are receiving the support
they need to effectively support their children’s learning. The Board will be tracking data to discover
whether the facilities and finances are in good shape and is the school in compliance with state and
federal laws. All of this data must be monitored by the Board to determine whether the board is
doing the right things and doing them in the right way and constantly asking the question “How can
we better serve our children and families?” This question completes the cycle by building the plan for
the upcoming year to continuously improve how Board Members carry out their governance role.

In order to truly answer the key questions posed above, the Board must invite throughout the year
the input of parents, community members, teachers and staff to provide a “fresh set of eyes” to look
at the data and then let the data lead the way for a plan for improving the Board’s governance
functions. This will be done with written surveys and recorded notes from the monthly Concilio
dialogue groups, faculty meetings, and principal input at monthly Board Meetings that will be in his
monthly written Executive Administrative Report to the Board.

To get a full picture of the Board’s capacity to carry out effective governance, It will be important for
the Board to ask, “Have we made sure we have examined data that provides information to answer
the following questions for informed decisions about how well the Board is functioning and for the
upcoming year action plan?” These questions below will serve as criteria for which data to collect,
analyze and use to shape the action plan to make decisions about improvements in the Board
Governance process:

e Do we have a clear plan in place for how we will gather monthly input over the year from
teachers, other staff, parents/caregivers, principal and other community members that
relates to how the Board is monitoring and meeting their needs for wise governance
decisions?

e Have we maintained regular Board membership that has all of the required qualifications and
skill sets identified in section A. (2) of the Governance Framework?

e Have we ensured that student success and academic growth and achievement is on track to
meet the Raices academic goals identified in our charter such as bilingual proficiency in both
English and Spanish and all core subjects in alighment with state mandated common core
standards or other state standards as specified in the NMSA 1778, 22.8B-9.1 and NMAC,
6.69.8.9?

e Are we ensuring fulfillment of the school’s mission as specified in our charter with regard to
an academically rigorous multicultural, interdisciplinary, experiential learning environment
that promotes positive identity formation and pride and grounding in each child’s cultural
heritage as well as high academic performance?

® Are we overseeing the stewardship and management of public funds and responsible
government accounting practice and procedures as specified in the Audit Act: Article 6 —
Sections 12-6-1 to 12-6-147?

e Are we ensuring we are in compliance with LEA and charter school legal obligations related to
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government organizations and public schools, as specified in the state statutes, administrative
codes, Inspection of Public Records Act, and the Open Meetings Act (Charter School Act —
NMSA 1978, Chapter 22, Article 8B; Administrative Codes, NMAC 6.19.8.10, NMAC, 6.29.1.9;
NM Inspection of Public Meetings Act, NMSA 1978, 14-2-1; and the Open Meetings Act,
NMSA, Chapter 10, Article 15)?

e Have we selected and are we overseeing a qualified and highly effective school leader who is
carrying out his leadership duties and responsibilities in compliance with state statutes and
performance codes (NMSA, 22-8-3B to D, 22-8B-4.1-4.2, 22-8B-10-11 and NMAC, 6.29.1.9-C
to J.) and his job description in Appendix B?

e Are we effectively addressing grievances received from faculty, staff and parents and families
related to the performance of school personnel or the operations of the Board?

As noted above, answering these questions will determine the data that needs to collected, analyzed,
and reported throughout the year for the Board to conduct an effective self-evaluation as to whether
the Board monitoring and policy decisions are providing a healthy, stable, and legal learning
environment in which the school’s mission and academic goals are being achieved.

Reporting and Using the Outcomes of the Board Self-Evaluation for Continuous Improvement

After monitoring and reviewing all of this data, the Board Governance Development Committee will
need to summarize the following:

Briefly describe the process the Committee used.

Indicate the data sources that the Committee reviewed.

Report the findings that the data revealed.

Share the conclusions the Committee reached after careful discussion with the full Board on
the findings.

e Summarize the Committee’s recommendations for needed areas of Board improvement to be
used in planning the next year’s action steps for improving the Board’s performance as a
governing body.

This cycle of self-assessment needs to be repeated every year to develop a pattern of continuous
improvement in the governance process from year to year. Having goals, objectives, activities, and
data collection plans in place annually will be critical to stay on track for a successful application for
renewal of the charter five years (plus a planning year) after the initial charter approval.

Total
Points Expectations
Available
A complete response must
e Identify a plan for annual governing body self-evaluation, include action steps,
3 timelines, responsible parties, and identified criteria or standards;
e include action steps to obtain feedback from, at a minimum, parents and families
and all willing staff;
e The plan must include action steps to evaluate the effectiveness of the governing
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body in the following:
O maintaining regular membership that has all of the required qualifications
and skill sets identified in question A.(2)
0 ensuring student success and academic achievement

o

ensuring fulfillment to the school’s mission
0 overseeing the stewardship and management of public funds and
responsible government accounting
0 ensuring compliance with legal obligations related to government
organizations and public schools
0 selecting and overseeing a qualified and highly effective school leader
O addressing grievances received from staff and parents and families; and
e Describe how the identified plan will focus on and support continuous
improvement.

CSD EVALUATION: Approaches the Criteria

The applicant's response provides a limited plan regarding the annual self-evaluation for the governing
body because the applicant indicates the plan will be finalized during the planning year. The narrative
does outline general steps for developing a plan to support the school’s mission that should include
steps members will implement and provide a plan for ongoing monitoring to evaluate its progress.
However, it does not fully describe the action steps, specific timelines or identify those responsible for
implementation and evaluation of the board’s plan.

A significant portion of the narrative includes guiding questions the board intends to use in the
development of its plan for obtaining feedback and evaluating the effectiveness of the governing body.
However, no responses to their questions are provided in the narrative to identify how the applicant has
thought through the specific steps, timelines and responsibilities as it relates to its school and the
fulfillment of its mission.

Lastly, the applicant’s narrative does not address how the board will focus on and support continuous
improvement. The applicant states, “this cycle of self-assessment needs to be repeated every year to
develop a pattern of continuous improvement in the governance process from year to year. Having
goals, objectives, activities, and data collection plans in place annually will be critical to stay on track for
a successful application for renewal of the charter five years (plus a planning year) after the initial
charter approval.” No additional details on the the goals, objectives, activities, and data collection were
provided to understand the specificity of the board’s plan.
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C. Leadership and Management.

C.(1) Provide a clear, comprehensive, and cohesive plan for how the governing body will monitor
organizational, financial, and academic outcomes on an ongoing basis to ensure that the proposed
school is successfully meeting its mission and providing a quality education.

APPLICANT RESPONSE:
Introduction

The Raices founding team members take seriously the critical importance of Board oversight and legal
obligations, duties, and responsibilities as set forth in the NM State Statutes and Administrative Codes
(NMSA 1978, 22-1-1 and 22-5-4; NMAC 6.29.1.9). They also realize that effective leadership and
management requires effective data-driven decision making. Educational research provides a wealth of
evidence of this fact and how best to collect and analyze data to guide decision making, in this case, for
achieving the Raices’ organizational mission and projected outcomes. Therefore, the Board will focus on
holding the principal and staff responsible for collecting and reporting the necessary data, but equally
important, on turning data into information that can guide needed change at every level: classroom,
school, and Board. Slotnik and Orland (2010) note that capacity building entails “the ability to convert
data, which by itself is meaningless, into information, which can lead to better decision making. This
means systematically probing the patterns revealed by the data about students, teachers, schools, and
policies, so that educators and policy makers make more informed judgments about student
performance and where and how to improve it.” The Raices Board will, therefore, rely on evidence, ask
tough questions, and hold high expectations of all.

Data will be gathered, reported, and discussed at monthly Board Meetings on academic, organizational,
and financial performance. As we discover Raices academic, organizational, and financial strengths and
weaknesses, we will gain insight into how to guide policy decisions to improve achievement of the
school’s mission and goals for high academic performance. To aid in monitoring academic performance
the school will establish an electronic dashboard which can be used to generate reports for board
meetings, special reports, and reports required by the federal and state government throughout the
year. The dashboard will have a heavy focus on academic outcomes, but will also contain information
on organizational and financial performance. The principal will be a key partner along with the
Curriculum/Academic Performance Committee and the business manager in making sure that data is
reported in a timely manner so that it is available for monthly analysis and discussion by the board
members.

Plan to Monitor Academic Performance

For monitoring the student’s academic performance, the data dashboard will focus on seven (8) key
components or indicators with at least one measure for each indicator. These indicators will include the
following: reading, writing, speaking, and listening achievement (the language arts skills); math
achievement; science achievement; individual education plan status; English and Spanish learner
education status; and achievement measures correlated with ethnicity, income and language status.
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PAONRS

of the school.

Below is a table to visualize the tracking of data that will be reported to the Board Members using
assessment tools/indicators that that have been carefully identified in the academic framework to
inform instruction and meet state requirements that align with the CCSS and other NM Performance
Standards. Raices assessment implementation is aligned with federal and state mandated assessments
and indicators of academic success. The board must be well-informed on the outcomes of these
assessments in order to hold the principal accountable for the academic and mission related outcomes

Assessments

Review of School Results on Assessments

Data Availability
to Board

Kindergarten WIDA-
APT—Fall screening

Note the result of the Language Usage Survey to track how
many children will need to take the W-APT to determine
English language proficiency.

One time only
within the first 20
days of enrollment

Kindergarten

Early Childhood
Observation Tool
(ECOT)

Review the aggregated data to understand the
developmental status of incoming students and to ensure the
principal and staff have a plan for meeting student needs in
these 6 domains.

e Physical Development, Health, and Well-Being

e Literacy

e Numeracy

e Scientific Conceptual Understanding

e Self, Family, and Community

e Approaches to Learning

Once Annually,
within the first 30
days of school

K-2
I-Station

Review data to monitor school progress and identify trends in
early reading

Three times per
year (Fall, Winter,
Spring)

Grades 1-5
WIDA Screener

Review the number of students in grades 1-5 ( who need
screening because there is no previous record of
Kindergarten screening) to be aware of how many will need
to assessed on the WIDA'’s English Language Development
Standards.

One time only
within the first 20
days of enrollment

EL’s Grades K-5
State Required WIDA

Review the aggregated data to understand whether EL
students are meeting goals for English proficiency

Once Annually - mid
Jan-Feb

and Careers

Access

Grades 3-5 Review the aggregated and subgroup data to be aware if Annually
PARCC - Partnership for | students in grades 3-5 are meeting the goals for academic April - May
Assessment of progress / proficiency on the PARRC assessment.

Readiness for College
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Grades 3-5

NMSBA - New Mexico
Standards-Based
Assessment in Spanish
Reading

Review the aggregated data to be aware of the EL students
who qualify for a testing waiver based on WIDA ACCESS
scores to take the alternative to the PARCC English Language
Arts assessment.

Once Annually April -
May

Grade 4

NMSBA - New Mexico
Science Based
Assessment

Review the aggregated results to understand whether the
students are meeting goals for proficiency on NGSS (Next
Generation Science Standards) to hold the principal
accountable for the effectiveness of our school’s science
program.

Once annually

IDEA® Proficiency
Test (IPT) (Early
Literacy (for grades K-
1) and IPT 1 (for

Review the results of student performance on the IPT to
understand baseline results in the fall and to gauge school
progress toward meeting its mission-specific goal of biliteracy
of growth on this assessment

Twice annually

Records

conferences, family/community events, and
engagement on the advisory council to determine if the
principal needs to work on corrective actions to
improve parent engagement.

grades 2-5)
Student Attendance Review dashboard reports on student attendance to Monthly
Records hold the principal accountable for corrective actions to
improve attendance if goals are not met.
Parent Participation Review parent participation records for teacher Quarterly

These measures taken together address reading, writing, speaking, and listening achievement (the

language arts skills); math achievement; science achievement; individual education plan status; and

English and Spanish learner education status. Additionally, the disaggregated data will be reviewed by

the principal to look for patterns of achievement which may be correlated to a student’s ethnicity,

family income, and language status, which can be analyzed for needed changes in instruction and

educational approach for given students. The principal will work with the relevant teacher on such

changes.

This array of measures and tools will allow the Board to analyze and discuss whether achievement of the
key components of the Raices Mission is in progress throughout the year and from one year to the next.
The Board will be watchful to see that benchmarks for progress as specified in the goals and indicators in
the Academic Framework are being achieved at the specified rate.
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Plan to Monitor Organizational Performance
The Governance Board as a whole will be involved in monitoring certain aspects of organizational health
and will look to the various committees specified in the Organizational Framework Section 11.A.(1) to

play a role in this process.

Board Monitoring and Development: The Governance Development Committee will provide oversight to

see that qualified Board Members are constantly being sought out and recruited to replace vacancies on
the Board. This committee will keep an inventory of skills needed on the Board and work to make sure
that new current and new board members together possess a complete complement of the list of
needed skills to do a good job of Governance. In light of this task, this committee will keep abreast of all
required training offered by the PED and ensure that all Board Members are up to date on meeting the
training requirements. The Committee will also seek out additional training opportunities to respond to
identified needs as a result of the annual Board Self Evaluation which will be used for Board discipline in
looking at how well we are fulfilling our own Board responsibilities as individual members. Finally, the
recommendations of an external Board evaluator will be secured annually to provide objectivity in
decision making seeking out other training opportunities.

Monitoring and Supporting School Leadership, Staff, and Parent Development: The Board will look to

the Principal, the School Development Committee, and the Parents Council to inform Board Members at
monthly meetings of the Board about the need for development opportunities for the school leader
(Principal), the staff, and parents. As these needs are identified, the Board will ask for suggestions and
research from these committees and other ad hoc task forces about needed resources, potential costs,
and ideas for fundraising strategies. These development needs may include resources for training and
further education important to achieving the Raices Mission as well as resources for improving or
expanding the school facilities, securing a safe school environment and deeper engagement of
community partners.

Strategic Planning: The Board will be responsible to see that annual strategic planning is done to

provide a well thought out plan to support the ongoing needs for development, resources and
fundraising to achieve the Raices Mission and academic goals for all students to achieve at high levels of
performance. The initial Board Members will develop such a plan by the end of the first year which
includes a 3 to 5-year vision which will be revisited annually to develop annual goals and action plans to
move toward the long range vision to sustain the optimal operation of Raices. The Board will look to the
Community Partnership Committee to make recommendations about community partners to include in
the strategic planning session.

Plan to Monitor Financial Performance

Fiduciary Oversight: The financial performance of Raices will be monitored very closely by the Finance

Committee which will be chaired by the Board Treasurer and which will report to the full Board at all
Board meetings. The Finance Committee will work with the School Principal and Business Manager to
make sure that sound and ethical bookkeeping practices are in place that are consistent with the
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required state and federal statutes, laws and regulations regarding school finance. In addition, the
Finance Committee will provide a full financial accounting monthly including: a monthly and year-to-
date balance sheet of all school assets and liabilities, a profit and loss statement showing all revenues
and expenses for the month as well as year-to-date. Additionally, the Finance Committee will provide a
budget to actual report of expenditures to head off any future budget shortfalls. Data from the financial
reports will be posted to the school electronic dashboard to produce monthly reports to the Board that
give a snapshot of the school financial health in major categories of spending, especially where spending
is significantly over or under budget from month to month.

Audit Oversight: The school financial performance framework includes multiple elements including

budgets, audits and audit reviews, periodic reports, expenditures, reimbursements, improvements to
facilities, meals and other general information related to school finances. So, the Board Audit
Committee will work closely with the Finance Committee to assure the following:

1. The School’s financial record keeping, and reporting is in compliance with state and federal laws,
including the State Audit Act (NMSA 1978, 12-6-1 to 12-6-14),

2. Anaudit is conducted annually by an external auditor, and
Audit and accounting processes are well established and followed to ensure a clean annual
audit.

Focus on Mission, Quality Education, and Responsibility as a Public Entity

The Board is charged with ensuring that the school achieves academic and organizational success and its
operation is fiscally sound in the short and long term. As Raices Board Members carry out their
oversight responsibilities they will be asked to use the following questions as a filter to critique their
own action and policy development:

Does this action or policy align with and promote the Raices School Mission?
Are we ensuring that our actions and policies adhere to state and Federal laws to protect every
student’s right to obtain a quality education?

3. Do our actions or policies interfere with the role of the principal to oversee the day to day
operations of the school?

4. Are we setting an example of good stewardship of public funds and trust in overseeing an entity
that belongs to the public/community?

References:
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Total
Points Expectations
Available
A complete response must
e I|dentify a plan for how the governing body will monitor academic performance on
an ongoing basis, include action steps, timelines, responsible parties, and identified
criteria or standards;
e Identify a plan for how the governing body will monitor organizational
performance on an ongoing basis, include action steps, timelines, responsible
12 parties, and identified criteria or standards;

e Identify a plan for how the governing body will monitor financial performance on
an ongoing basis, include action steps, timelines, responsible parties, and identified
criteria or standards; and

e Describe how each of the monitoring plans will focus on ensuring the school is
meeting its mission, providing a quality education, and acting as a responsible
public entity.

CSD EVALUATION: Approaches the Criteria

The applicant's response provides a limited plan for monitoring the academic, financial and
organizational performance of the school because it lacks the specificity of the timelines and criteria or
standards used during the monitoring and evaluation process.

The applicant indicates the school’s academic dashboard will focus “key components or indicators with
at least one measure for each indicator.” The indicators include: reading, writing, speaking, and
listening achievement (the language arts skills); math achievement; science achievement; individual
education plan status; English and Spanish learner education status; and achievement measures
correlated with ethnicity, income and language status. However, the table or narrative do not address
the criteria or standards that will be used to ensure the board is “well-informed on the outcomes of
these assessment in order to hold the principal accountable for the academic and mission related
outcomes of the school.” The table provided does identify the assessment tool, when data will be
accessible to the board and what information will be reported to the Board. These assessment tools and
results do align with several of the key components noted in the narrative.

The applicant’s response to monitoring the organizational and financial performance of the school
minimally addresses the process the Governance Board will use to oversee and monitor its performance.
Although the applicant has identified indicators that will be monitored and evaluated, the narrative lacks
information on the timelines and criteria or standard that will be used to determine the school is
fulfilling its mission.
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C. (2) Identify and provide a clear, comprehensive, and cohesive plan for hiring a head administrator.
Include a clear, comprehensive, and cohesive description of the leadership characteristics and
qualifications for the head administrator needed to run the proposed school. In your description,
take into account the mission of the proposed school. Include evidence of a clear plan (e.g., job
search process, timelines) to hire and evaluate a highly qualified administrator no later than July 1.

If the proposed head administrator is a founder or already identified, provide a clear, comprehensive,
and cohesive description of his/her leadership characteristics and qualifications for running the
proposed school and delivering its unique mission.

APPLICANT RESPONSE:
Plan for Hiring the Principal of Raices

Raices has not yet identified the Principal (Principal) of the school, although there have been
conversations with potential candidates. We will begin formally advertising for the position upon
approval of the charter.

To guide the hiring process for the Principal of Raices a job description has been developed for the
Principal (See Appendix B) that delineates the general functions of the principal, qualifications and
leadership characteristics, as well as the duties and responsibilities as they relate to:

e working closely with the school’s Governance Board,

e instructional leadership and personnel management,

e school development,

e personal growth and development in the role as Principal at a dual language charter school,

and
e other uniques qualifications and skills that are related to achieving the Raices Mission.

The screening tool will ensure viable candidates meet the criteria for the position and the interview
process will help determine the mission alignment. Because Raices will operate within the Las Cruces
border context, culture, and language, community input will be important factors in the process.

The process for hiring the Principal will be as follows:

e The Job description will be reviewed by the board and by finance staff to confirm salary and
benefits (2 days). During this time, a screening tool will be established with criteria and
ranking based on job description and Board expectations of this position. Because we are
applying for a planning year, this first step of the process will start no later than the first week
of September, 2018.

e A Job posting will be based on the job description and will include a regional and national
search, assuming funds will be available for the search and this will begin no later than the
first week of October, 2018.

e A screening committee will be identified based on stakeholders, parents, community, faculty
and a volunteer principal from another charter school. This task may be initiated at the same
time as the board reviews the financial availability for position. The screening committee will
utilize the screening tool to complete this task. (2-3 days). Screening of candidate
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Application

Should it happen that a founder would decide to apply